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The Little Red Hen asked her animal friends, "Who will help me take the wheat 
to the miller?" 
"Not I," said the cat. 
"Not I," said the dog. 
"Not I," said the mouse. 
So, the Little Red Hen took the wheat to the miller by herself. The miller ground 
the wheat and gave her the flour. 
The Little Red Hen asked her animal friends, "Who will help me bake the bread?" 
"Not I," said the cat. 
"Not I," said the dog. 
"Not I," said the mouse. 
So, the Little Red Hen baked the bread by herself. 
The bread smelled delicious and her animal friends wanted to help her eat it. 
But the Little Red Hen said, "No, you didn't help me plant the wheat, cut the 
wheat, take the wheat to the miller or bake the bread. So, I will eat it by myself." 
And she did. 
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intercultural awareness, ICT skills, intercultural learning and working in a team. 
The interviews were audio recorded, transcribed, and analysed. 
 

Data Analysis 
 
The data collected by the three instruments were analysed to gather answers to 
the research questions posed. Analysis of project websites showed predominant 
teaching methods used in classes for each topic as well as ICT tools used. The 
criteria for assigning a particular teaching method to each activity was the 
predominant method used, although the teaching methods were intertwined 
throughout the English classes and the project.  

The most frequent teaching methods were project-based learning (N=13), 
cooperative learning (N=12), ICT based learning (N=6), communicative teaching 
(N=4), Total Physical Response (N=3), role-play (N=2), gamification (N=2), 
outdoor learning (N=2), storytelling (N=2), inquiry-based learning (N=1).  

The table below summarizes the tools used for each topic as well as the 
teaching methods that prevailed within the communicative approach: 
 

Topic Tools Teaching Method 

Introductions Chatterpix videos Cooperative, PBL 

School, Classroom 
(pack my pag) 

Videos, Book Creator, Quizlet, 
Wordwall (memory) 

Cooperative learning, Role-play, 
gamification 

Breakfast, Morning 
Routine 

Canva poster 
Chatterpix 

Cooperative learning, PBL, 
Communicative teaching 

Advent Calendar 
Adventmyfriend, 

Google Santa tracker, 
Quizlet, Educaplay 

cooperative learning, ICT, PBL, 
communicative teaching 

ABC Book Songs, Google Slides booklet Cooperative, ICT, PBL 

Animals, Valentines 
Google Slides booklet, 

Paper crafts 
Cooperative, PBL 

Spring and Plants Posters, realia PBL, outdoor learning 

Earth Day activites Story, realia 
Storytelling, outdoor learning, 

communicative 

 
Topics, tools and teaching methods used in 2021 (Table 3.) 
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Activities where students feel the happiest (Figure 1.) 

 

The most boring activities are writing (N=19) and waiting for friends to 
finish the activity (N=16), singing (N=5), games (N=4), speaking (N=2), and 
listening (N=1). 
 

 
 

Activities that students find the most boring (Figure 2.) 

 

Participants chose their favourite activities as shown in Figure 3 and their 
hardest activities in Figure 4. 
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Teachers aimed at enhancing students' independent use of ICT, incorporating 
video calls, AI, STEM, outdoor learning, birdwatching, biodiversity, and card 
exchanges. 

Limited communication about learning English with parents was reported, 
indicating a potential communication gap which could be improved by parent-
teacher communication. 

Some students reported minimal or no specific learning strategies, 
suggesting a lack of awareness or articulation of explicit strategies. Positive 
outcomes included improvements in English language skills, teamwork, digital 
literacy, and ICT use. 
 

Teaching Implications 
 
The findings from focus group interviews provide a nuanced understanding of 
students' motivations for liking English. These motivations encompass practical 
communication needs, global interaction, media consumption, and academic 
engagement. Recognizing and leveraging these motivations can inform language 
education strategies. Integrating real-world applications, global perspectives, and 
media-rich content into language curricula may enhance student engagement and 
proficiency. 

When it comes to intercultural learning, the importance of addressing and 
challenging stereotypes in language education to foster a more culturally sensitive 
and informed global perspective is encouraged to promote a better understanding 
of diverse cultures. By fostering open discussions and challenging preconceived 
ideas, educators can contribute to the development of culturally aware and 
respectful learners. 

The study reveals diverse patterns in how students communicate with their 
parents about learning English and the simplicity of reported learning strategies. 
While some students connect language learning with travel aspirations, familial 
responsibilities, and positive reinforcement, others express limited discussions 
with their parents. The incorporation of digital platforms into learning strategies 
highlights the evolving landscape of language education. Language educators 
should consider the influence of family dynamics and societal expectations on 
students' language learning motivations. Encouraging open communication 
between students and their parents about language learning goals may enhance 
overall support and engagement. Additionally, recognizing the role of digital 
platforms in students' learning strategies could inform the integration of 
technology in language education, fostering a more dynamic and inclusive 
learning environment. 
 

Conclusion 
 

Overall, the data analysis indicated positive outcomes in students' attitudes, 
skills, and motivations related to English language learning through the 
eTwinning project. 
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Abstract  
 

CROATIAN RUSSIANS' BILINGUALISM AND ATTITUDES 
TOWARDS LEARNING OTHER LANGUAGES  

 
The paper presents a study conducted in Croatia with bilingual Ruthenians. The 
authors wanted to investigate whether their bilingualism helped them learn 
foreign languages and their attitudes towards foreign languages. The research 
was conducted on 100 subjects with an average age of 41. A self-made 
questionnaire was used according to Fishman's (1966) necessary factors for 
maintaining bilingualism, which contained 27 items related to six domains: 
parents-home; intimate-own identity; free time - social life - church; Media; 
workplace - shopping - neighbourhood; education; spouse-partner. The research 
has shown that the respondents switch from code to code, believe that their 
bilingualism helped them learn foreign languages, and have positive attitudes 
towards foreign languages (English, German and Russian). 

Keywords: horizontal bilingualism, bilingual Ruthenians in Croatia, 
attitudes towards foreign languages, bilingualism and foreign language 
learning.  
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