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In a world where change is constant and challenges arise unexpectedly, the need for adaptable,
forward-thinking leaders and a resilient workforce is more critical than ever. As we journey
through this unpredictable landscape, the GILE Journal of Skills Development (GJSD) remains
dedicated to fostering conversations on how education and skills development can evolve to
meet these pressing demands.

We are proud to announce that, due to an exceptional volume of high-quality submissions in
2024, we are publishing an additional issue this year - Volume 4, Issue 3. This issue is centred
on the critical themes of workforce agility, leadership, and decision-making in response to the
pressures posed by a VUCA environment. It brings together diverse perspectives that offer fresh
insights into how individuals and organisations can adapt, grow, and lead in this rapidly
changing world.

The Guest Column titled Differentiating Grapes from Wine: The Education-To-Work
Transition was written by William E. Donald and Michael Healy. This article provides a
reflective and metaphorical discussion of the education-to-work transition, emphasising the
need for scholars across graduate employability and career development fields to use
terminology consistently. They propose that education-to-work transition acts as the umbrella
term, encompassing school-to-work transition, university-to-work transition, and vocational
training-to-work transition as distinct sub-types.

Shifting towards a more industry-specific focus, Siyabonga Sirayi, Vusumzi Msuthwana,
and Noxolo Mazibuko present their paper Developing Managerial Framework to Cultivate
Critical Skills in the South African Automotive Retail Industry. This article introduces practical
frameworks for managerial skills development in a sector known for its rapid changes,
illustrating how theoretical concepts of agility and leadership can be applied in real-world
contexts.

On the more personal side of leadership, Bianca Briciu’s article The Inner Leader in
Transformative Leadership: Personal Transformation through Trauma Integration and
Spiritual Development explores the deep internal processes that shape transformative leaders.
Her work offers a compelling look at how trauma integration and spiritual growth can empower
leaders to thrive in a VUCA environment, highlighting the importance of a healthy relationship
to oneself, the first dimension of the Inner Development Goals.

Next, Ben Archer’s paper A Future in the Past: Career Opportunities for Australian History
Graduates explores how educational backgrounds traditionally viewed as non-vocational, such
as history, can foster critical thinking and adaptability. His work links the value of a broad
educational foundation to workforce agility, reinforcing the importance of diverse skills in an
uncertain environment.

Continuing the discussion of skill development, early-career researcher Stuart Evans, in his
paper Maintaining Skill Development in Newly Qualified Physical Education Teachers:
Mentorship After Graduation, underscores the importance of mentorship for newly qualified
professionals. His research highlights how mentorship supports leadership development and
workforce agility by providing the continuous guidance necessary to navigate early professional
challenges.
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Ian Fellows offers a timely review in his paper What the Literature Tells Us About the
Transition of Second-Career Academics into Higher Education. By focusing on individuals
transitioning from other professions into academia, the Author discusses how higher education
institutions can better support second-career academics, facilitating their skill development and
integration into the academic workforce and what individuals should do to mitigate issues that
are commonly faced.

We close with a “food for thought™ article that addresses the balance between employability
and well-being, particularly for Generation Z. Ponn P. Mahayosnand and S M Sabra, authors
of the paper, Generation Z: Increasing Self-Perceived Employability and Well-being through
Serious Leisure, advocate for the inclusion of “deep leisure” in education and career
preparation, underscoring the importance of mental health in long-term professional success
and well-being.

Before concluding, I want to take a moment to sincerely thank the incredible GJSD editorial
team who make this journal possible. Their dedication, passion, and willingness to go above
and beyond are the driving forces behind each journal issue. Despite the challenges and time
commitments, their hard work continues to elevate the quality and impact of our journal. I am
deeply grateful for all the effort you have invested in bringing this issue to life.

As we conclude this issue, I encourage you to dive into the articles with curiosity and reflection.
The diverse perspectives shared by our contributors offer fresh ideas and practical insights that are
sure to spark new conversations in the fields of education, leadership, and workforce development.

We hope this issue leaves you feeling inspired and informed, ready to apply these insights to
your own work or research.

Thank you for being part of our community. We look forward to continuing this important
dialogue with you in the next issue, and as always, we wish you a rewarding and insightful
reading experience.

Warm regards,

Dr habil. Judit Beke is the Editor-in-Chief at GISD
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Abstract

There is a growing interest in connecting the literature on graduate employability, career
development, and worker employability. However, inconsistent terminology across these fields
poses a challenge. This essay focuses on the term ‘school-to-work transition’. In career
development and worker employability literature, it often refers to the movement from all stages
of schooling into the labour market, while in graduate employability literature it is understood
to only refer to the transition from secondary school into the labour market. To illustrate this
issue, we use a metaphor comparing grapes to wine. Consequently, we propose ‘education-to-
work transition’ as an overarching term, with various subcategories specific to secondary and
tertiary education.

Keywords/key phrases: career development, graduate employability, school-to-work transition,
university-to-work transition, vocational training-to-work transition, worker employability.

1. Setting The Scene

The literature on graduate employability and career development has developed independently
with limited interaction (Healy et al., 2022). This has led to the ‘jingle-jangle fallacy’ where
different researchers use different terminology for the same concept. One key example, and the
focus of this essay, is the phrase ‘school-to-work transition’. Offering alternative terminology
can bridge the graduate employability and career development fields, and address calls for
closer integration of the graduate and worker employability literature (Akkermans et al., 2024).

2. Defining The Problem

In graduate employability literature, ‘university-to-work transition’ refers to university students
becoming graduates and entering the labour market (e.g., Donald et al., 2024; Healy, 2023;
Okay-Somerville & Scholarios, 2017). In contrast, these scholars understand ‘school-to-work
transition” as specifically referring to secondary school students transitioning into the
workforce. However, in the career development and worker employability literature, ‘school-
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to-work transition’ encompasses movement into the labour market from schooling in its
broadest sense, including all forms of secondary or tertiary education (e.g., Blokker et al., 2023;
Lo Presti et al., 2022; Zhang et al., 2023). The term ‘university-to-work transition’ does appear
in the career development literature, but typically in works where the authors also publish in
higher education journals (e.g., Donald et al., 2022). Additionally, in some countries (e.g.,
Hungary) the term ‘school’ is colloquially used to refer to ‘university’.

To clarify, consider this metaphor. In the initial process of growing grapes, the outcome is
grapes, which we use to represent secondary school students transitioning into the labour market
after finishing their studies. Some red and white grapes are fermented to make wine,
representing students entering university or vocational training and subsequently entering the
labour market. When a friend says they will bring you grapes, you expect grapes, not wine.
However, using ‘school-to-work transition’ in career development and worker employability
literature often confuses graduate employability scholars, akin to expecting grapes but receiving
either grapes, red wine, or white wine. To be clear, we are not suggesting that grapes, white
wine or red wine are inherently better or worse than the other, purely that they are distinct.

3. Alternative Terminology

Given the problematic nature of ‘school-to-work transition’ as an all-encompassing term, what
can we use instead to enable researchers from different fields to empower students for
sustainable careers (Donald & Mouratidou, 2022) and sustainable career development
(Shtaltovna et al., 2024)? We propose ‘education-to-work transition’ as an overarching term,
with ‘school-to-work transition’, ‘university-to-work transition’, and ‘vocational training-to-
work transition’ corresponding to the transition from secondary or tertiary education into the
labour market, respectively as subcategories. Figure 1 offers a visual representation.

Figure 1. Education-to-work transition

Education-to-work
transition

School-to-work University-to-work Vocational training-
transition transition to-work transition

Source: Author’s Own Creation, 2024
4. Conclusion

In this essay, we differentiated grapes from wine by suggesting ‘education-to-work transition’
as an inclusive term, encompassing ‘school-to-work transition’, ‘university-to-work transition’
and ‘vocational training-to-work transition’. This distinction helps address calls to bridge the
graduate employability, worker employability, and career development literature (Akkermans
et al., 2024; Healy et al., 2022). In the spirit of collegiality, we acknowledge the valuable
contributions of scholars like Blokker and colleagues (2023) in the fields of career development
and worker employability. Rather than sew division, we seek common ground to overcome the
‘jingle-jangle fallacy’ and foster interdisciplinary collaborations.
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Abstract

The purpose of this study is to develop managerial framework that could be utilised to cultivate
critical skills in the automotive retail industry. This would be achieved by providing a
comprehensive literature overview regarding skills development strategies including life-long
learning, apprenticeship, and mentorship programmes. The study utilised a qualitative research
methodology. Data are collected through face-to-face interviews using an interrogation
technique. Data collection process was done in participants’ natural settings, enabling the
researcher to develop new knowledge, and understanding of strategic tools that can be utilised
to promote skills development of technicians for the automotive retail industry. The findings
reveal a strong collaboration between non-technical and technical high schools as well as
technical colleges is essential to ensure the quality of skills development in the automotive retail
industry is improved, and thereby improve the market pool of skilled young technicians.

Keywords: skills development; education; life-long learning; apprenticeship; mentorship
1. Introduction

The automotive industry is considered as one of the most technologically advanced industries
in South Africa (Alfaro et al., 2012) and a focal point for innovation and job creation (Mateus
et al., 2014). The South African automotive industry has thus motivated global motor vehicle
manufacturers to grant production contracts to South African factories (Sturgeon & Van
Biesebroeck, 2011). As a result, this global investment has made the South African automotive
industry one of the greatest contributors to the country’s GDP.
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The automotive retail sector has been one of the best performing industries within the South
African automotive industry, and since 1995, the value added by automotive retail grew at an
average of 5% per annum (Ambe & Badenhorst-Weiss, 2013). Since this industry is such an
important part of the South African economy, any challenges such as the skills development of
a young workforce for sustainable future succession planning, which has a potential to disrupt
its growth, innovation and advancement, require attention.

Skills development in South Africa is at the heart of government policy and facilitated by
government departments (Skinner, 2018) such as the Departments of Labour (DoL) and Education
(DoE) (Balwanz & Ngcwangu, 2016). Hence, Vettori (2018) argues that although the DoL has
clearly outlined its objectives for skills development, there are still certain challenges that are faced
by the South African industries including the automotive retail industry, and the nature of work that
require high quality lifelong learning programmes, remain unchanged (Barchiesi, 2019; Vettori,
2018). Therefore, this study sought to make a positive contribution by ultimately providing strategic
managerial tools that can be used to resolve these challenges.

2. Problem Investigated

Skills development is described by Taylor (2016) as the process of identifying a skills gap and
developing strategies to fill in the skills gap using formal, non-formal and informal modes of
skills development. As Daniels (2007) reveals, one of the challenges facing the automotive
industry in South Africa is the shortage of critical skills in the field of engineering such as
electrical and mechanical technicians and the shortage of these skills gives an idea that the
demand for certain critical skills exceeds supply. Mori and Stroud (2021) add that skills
shortages are because of the challenges that are faced by the available skills programmes such
as vocational education and training (VET) and sector education training authorities (SETAs).
These skills programmes struggle to set new training requirements that will fit the current skills
demand with the advancement of new technology. Wolfs, Hargreaves and Saha (2007), as well
as Daniels (2007) identify the gaps in the area of engineering for electrical and mechanical
technicians as some of the critical skills requirements in the automotive retail industry. In
addition, the fourth industrial revolution (4IR) has set the bar high with innovation and
advancement of technology in vehicles, and this in turn has led to higher demands for critical
skills in the automotive industry (Ilesanmi et al., 2019). Therefore, to remain competitive and
meet market demands, organisations must attract the right people with relevant skills that are
aligned with the 4IR (Simon & Ferhatovic, 2016). Against this background, the question
guiding this study is: What strategic managerial tools that could be utilised by automotive retail
sector to assist cultivate critical skills?

3. Literature Review
3.1. Skills Development Strategies

South Africa is the biggest and most advanced developing country in Aftica in technology and
innovation in the automotive industry (Chigbu & Nekhwevha, 2020). Skills development is at the
core of the South African automotive industry to assist in developing and equipping young people
with critical skills that can contribute to the industry’s growth and sustainability (Mendes & Machado,
2015). Particularly, Sector Education and Training Authorities such as the Manufacturing,
Engineering and Related Services Sector Education and Training Authority (merSETA), have played
amajor role in developing and equipping employees in the automotive industry (Kraak, 2008).

The Local Government Sector Education and Training Authority (LGSETA) is one of the country's
21 SETAs, which are responsible for facilitating skills development in their respective industries in
compliance with the rules as set by the Skills Development Act of 1998 (Van Den Heever et al.,
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2021). However, when the key characteristics of South Africa's post-school skills development
system are examined against the Covid-19 pandemic and the fourth industrial revolution (4IR), it
appears that the system is failing to equip the workforce for the new world of work (Van Den Heever
et al., 2021). The system for example, is still preparing students for the market that prevailed fifty
years ago (Malik & Venkatraman, 2017). This is one of the challenges that is addressed by skills
development strategies such as those of the merSETA although lack of funding to support skills
development initiatives remains the biggest challenge in South Africa.

Competition in a global market, is difficult and countries require not only superior technical
and vocational capabilities (Khojasteh Pour, 2018), but also a flexible workforce capable of
adapting to quick demand shifts (Fragapane et al., 2022). Globally, businesses that lack supply
of quality and trained workers, experience a fundamental impediment to their expansion (Johari
& Jha, 2019). Therefore, employers all over the world are require new workers to possess both
technical and soft skills. Hence, education systems must be geared toward developing young
people with strong basic as well as job-specific skills (Maisiri, Darwish & Van Dyk, 2019).
Similar to Europe, there are three forms of education in South Africa: namely, formal, non-
formal and informal education (Grajcevci & Shala, 2016).

3.1.1. Formal Education

Formal education has been and still utilised as a strategy to contribute to skills development of
young people around the globe (Erim & Caferoglu, 2017). Rogers (2019) states that formal
education is closely linked to schools and training institutions. Online assessment training
modules aim to develop and support graduates in developing a technological mindset that can
stimulate knowledge, practical experience, and innovation in the 4IR (Radville et al., 2022), are
part of the modern formal education offered by both public and private institutions. According
to Markowitsch and Helfler (2019) a robust automotive industry in Europe is built on a
regulatory environment that is both supportive and enabling, as well as the foundations of a
highly qualified workforce through formal education. Vocational Education and Training
(VET) and universities which form part of a formal education strategy, update their programmes
by often collaborating with the European automotive industry to better prepare young graduates
with critical skills (Li & Pilz, 2023). Therefore, formal education seems to be a traditional
strategy for skills development, and it remains amongst the most powerful tools to upskill and
equip young people for the automotive industry.

Despite the lack of sufficiently critically skilled workers, vocational schools, colleges,
academic and industry cooperation are all still the essential strategies for competence to assist
the automotive industry to find better qualified and skilled workers (Oviawe et al., 2017).
However, the most common strategies to develop and equip young people with critical skills in
any industry are on-the-job training and outsourcing training from universities and research
institutes to engineering consultancy companies (Grugulis et al., 2019). Furthermore,
automotive manufacturers and retailers have their own internal academic and training centres
as part of their skills development strategies for the entire internal workforce including young
people who aspire to work in the automotive industry (Krzywdzinski, 2017). Internal training
activities, ranging from on-the-job training to mentoring and internal courses, are organised by
more than two-thirds of mid to larger organisations (including at least half of SMEs) (Becker
& Bish, 2017). Therefore, collaboration between VET and universities and the automotive
industry is key to developing skills that can be aligned with the changes in the automotive
industry.
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3.1.2. Non-formal Education

Non-formal education is related to community and various organisations (Grajcevci & Shala,
2016) and has become a popular strategy for skills development (Pavlinek, 2020). According
to Harris and Wihak (2018), non-formal education is adaptable in terms of curricula and
methods, however, learning in these environments is not random, rather, it is planned and
managed. Harris and Wihak (2018) as well as Grajcevci and Shala (2016) further maintain that
during non-formal education, the needs and interests of the students are prioritised through this
skills development strategy, and there is no time limit. Additionally, Norqvist and Leffler
(2017) point out that there is substantially less contact between students and trainers, and most
of the learning occurs outside of class and institutions with practical learning experience. This
implies that non-formal education is based on practical training and therefore quick to respond
to the changes of the working environment in terms of skills requirements from various
industries including the automotive industry (Wochowska, 2015). Therefore, non-formal
education helps young unemployed people seeking their first job in the automotive industry or
other industries, or those with minimal professional experience, demonstrate and sell their skills
and competencies obtained in diverse contexts. Hille (2016) affirms that non-formal education
remains the instrumental strategy for skills development. Therefore, the utilisation of non-formal
education remains the instrument for practical experience rather than theoretical knowledge.

3.1.3. Informal Education

According to Boykov and Goceva (2019), informal education refers to the process of obtaining
skills and knowledge anywhere and with anybody; including at home; on the road; with peers;
with children; while watching television; listening to the radio; talking with friends and
engaging with co-workers from various departments, hence it is casual, unexpected,
supplementary, incidental education to some level (Grajcevci & Shala, 2016), while Gross and
Rutland (2017) assert that it is also experiential learning that is not planned and structured in
terms of training goals and time. Thus, self-learning and its personal impact on informal
education, enters the picture as a significant player. This means paying particular attention to
the rapid changes in the knowledge society and the challenge of traditional academic courses
to accommodate these changes (Chankseliani et al., 2016). There are numerous options to
introduce informal education as a skills development strategy in a straightforward manner, more
as a tool than as explicit curricula content for the purpose of upskilling workers and young
people aspiring to work in the automotive industry (Diamond et al., 2016). Learning by doing
is one of the ways that for acquiring various skills needed for the automotive industry (Van
Poeck et al., 2020). This implies that engaging with colleagues and friends who have excellent
skills in the automotive industry in a practical manner, can upskill one’s skillset. This implies
that informal education is a key strategic tool in acquiring and equipping employees with new
critical skills that can be incorporated with the development of new technology and innovation
for the automotive industry.

Structural changes in the European automotive, for example, industry brought awareness of an
informal education strategy for other industries such as information, communication and
technology (ICT) industries (Grodzicki & Skrzypek, 2020; Stolfa et al., 2020). This was
especially true during the time of Covid-19 where most people utilised an informal education
strategy to equip, reskill, upskill themselves in a casual manner that is not systematically
planned. This trend was evident for automotive industry technicians who have been utilising
the informal education strategy as a continuous way of training and transfer of knowledge and
experience to young people who aspire to work as technicians in the automotive industry
(Rymer et al., 2018). Although the informal education strategy involves informal and unplanned
learning experiences, it made a massive difference during Covid-19 where several people

HU 10 GJSD Vol. 4 No. 3 (2024)
PACT YO TH



utilised this strategy to upskill themselves. Against this background, informal education could
be utilised as a strategy for skills development in the automotive retail sector.

3.2. Life-long Learning, Apprenticeship and Mentorship Programmes

Ates and Alsal (2012) highlight that the best way to keep the quantity and quality of an active
labour force, is to establish life-long learning systems starting from primary level, that has a
potential to improve strategic skills development initiatives for the automotive retail industry,
which ultimately increases the quantity and quality of critical technical skills in the labour
market. However, to achieve this, there is a need for government intervention, such as ensuring
the modification of merSETA policies (Petersen et al., 2016) that will be in line with strategic
automotive skills development initiatives, whereby policy makers ensure that automotive
retailers collaborate with schools starting from primary level.

By offering programs in vocational and technical education and training that give individuals
industry-relevant skills and improve their employability, TVET colleges play a significant role
in the development of people's skill sets. TVET colleges focus on practical, hands-on learning,
preparing students for various careers and addressing the demand for skilled workers in specific
sectors, thus contributing to economic growth and reducing unemployment (Mohamedbhai,
2015). To ensure continued support and the success of the collaborative project, the SETA's
resource provider and consultant functions are emphasised in terms of the 1998 Skills
Developme