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Semantic and Pragmatic Mechanisms of Humour
in Animal Jokes

Attila L . NEMESI
Pazmany Péter Catholic University (Budapest, Hungary)
Department of Hungarian Linguistics
nemesi.attila@btk.ppke.hu

Abstract. The purpose of this paper is to take a close look at the interplay of
semantic and pragmatic components of animal jokes . Rather than insisting
ON THE PRIORITY OF ONE PARTICULAR THEORETICAL TRADI®

illustrative examples, 30 animal jokes — most of them translated into English
from Hungarian — are presented to help identify the different mechanisms

that make them amusing . Adopting a theory-by-theory approach, it becomes
CLEAR THAT SOME JOKES IT WELL THE EXPLANATION OF FRA

WHILE OTHERS ARE BEST CAPTURED BY ONE OR ANOTHER PR
CLASSIICATION 4HIS LEADS TO THE RELATED QUESTION OF V
THIS STAGE OF RESEARCH TO INTEGRATE THE DIVERSE LIN
THE SEMANTIC AND PRAGMATIC STUDY OF VERBAL HUMOUR

relatively fragmented . It is argued that certain basic elements of major

PRAGMATIC THEORIES ARE IMPORTANT COMPLEMENTS TO FF
the humour of animal jokes is reliant on the same meaning-generating

processes as observed in other jokes, and that the attraction of animal jokes

lies in their psychological and cultural-anthropological characteristics

Finally, their cross-cultural investigation is encouraged

Keywords: animal jokes, frames, scripts, speech acts, conversational
MAXIMS IMPLICATURE EXPLICATURE RELEVANCE THEORY V

Introduction

INIMAL JOKES ARE A WELL KNOWN AND MUCH LIKED THEMA-
PRESENT PAPER ) SEEK TO ANSWER THE QUESTION WHETH
TYPE OF JOKES SEMANTICALLY AND PRAGMATICALLY OR WHE"
TRIGGERING MECHANISMS AS DO OTHER JOKES AND GENRE
THEORETICAL FRAMEWORKS IN DOING SO FRAME AND SCF
act theory, Gricean and neo-Gricean pragmatics, relevance theory, and functional

cognitive pragmatics . From a cognitive semantic perspective, my aim is to highlight
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THE IMPORTANCE OF DRAWING A PRINCIPLED DISTINCTION E
APPLICABLE TO JOKES AND HUMOROUS TEXTS IN GENERAL
| attempt to demonstrate the fundamental role some key pragmatic phenomena play

in creating humour in animal jokes, arguing for the need for an integrative approach

A4HE PSYCHOLOGICAL AND CULTURAL ANTHROPOLOGICAL AF
yet another closerlook &OR COMPARISON ) BRIEmY DISCUSS AND
TYPOLOGY OF HUMOUR DUBBED THE )NTERSECTING #IRCLE
distinguishes seven types of jokes . Most of the jokes cited as examples are taken

from Hungarian collections of jokes and translated into English in the main text

(the Hungarian versions are provided in footnotes), although in some cases original
%NGLISH LANGUAGE JOKES ARE CHOSEN IN ORDER TO AVC
from polysemy, homonymy, homography, homophony, or paronymy

1. Jokes and animal jokes

%VEN THOUGH THE BOUNDARIES OF THE NOTION ARE RAT
HUMOROUS ANECDOTES CARTOONS WITH CAPTIONS )NT
PRIMARILY A SHORT ICTIONAL STORY WITH A SURPRISINC
GOAL IS TO CREATE A HUMOROUS EFFECT IN THE AUDIE
considered a text type or a discourse genre, so the focus is on either the linguistic

form or the communicative function (see e .g. Attardo 1994: 293-331, Attardo and

Chabanne 1992, Hetzron 1991, Norrick 1993) . The prototypical (canned) joke has

AN UNKNOWN AUTHOR NO TITLE AND A NON CANONICAL T
SPEAKER IN WHICH A ONE OR TWO SENTENCE LONG NARR,
A SHORT DIALOGUE OR POLYLOGUE THE LAST TURN OF W
scheme is not rigid: the narrative introduction is often absent if the background

information necessary to understand the punch line can be gathered from the
DIALOGUE OR WHEN THE JOKE IS A RIDDLE OR CONUNDEF
a pseudo-dialogue (2):

-OTHER h"ILLY WHY DID YOU PULL THE CAT S TAIL v
"ILLY h) DIDN T PULL HER TAIL MOM ) WAS STANDING O
(AA . 17)

1 h7HAT DOES A RABBIT USE TO COMB ITS FUR v
| h! HAREBRUSH v
(AA . 31)

Rarely, the dialogue may actually be absent:
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(3) The fox, the stork and the jackass plan a trip and agree to bring their partners
along.
4HE FOX BRINGS HIS CHICK THE STORK HISSBABE AND THE
(LVK. 46)

-OST JOKES HOWEVER FOLLOW THE STRUCTURE OF THE J(

-AMA STORK SENDS HER THREE mMEDGLINGS OUT TO LEATF
LATER SHE CALLS THEM BACK TO THE NEST AND ASKS TH
accomplished .

A4HE OLDEST mEDGLING BOASTS h) DELIVERED TRIPLETS T
4HE SECOND ONE SAYS h) DELIVERED QUINTUPLETS TO AN
h!IND YOU v THE MAMA STORK ASKS HER YOUNGEST mEDGLI
h) M STILL TOO SMALL AND WEAK TO DELIVER BABIES BUT
WOMAN BEHIND THE CASH REGISTER PRETTY BADLY v

(AK. 84-85, HAv. 138-139, LAv. 29-30, LVk. 41)

*OKE BOOK EDITORS AS WELL AS NON EXPERTS CATEGORI
groups. In the Hungarian language area, the most popular jokes include absurd
jokes, animal jokes, artist jokes, blonde jokes, child jokes, doctor jokes, driver jokes,
DRUNK JOKES EXOTIC JOKES GANGSTER JOKES 'YPSY JOKE
MADMAN JOKES MARRIAGE JOKES MOTHER IN LAW JOKES
jokes, restaurant jokes, school jokes, scientist jokes, Scotsman jokes, sex jokes, and
3ZEKLER JOKES CF THE CHAPTERS OF ,6K ITHER CULTUF
JOKE TOPICS FOR INSTANCE LAWYER JOKES ARE VERY WIDLI
Davies 2011, T. Litovkina 2016a) .

4HERE ARE MANY REASONS FOR THE GENERAL APPEAL OF
NEED TO CLARIFY WHAT AN ANIMAL JOKE IS TO BEGIN WITH
ISHERMAN JOKES AND HUNTER JOKES ARE FREQUENTLY SUE
hANIMAL JOKESv EVEN WHEN NO ANIMAL APPEARS IN THE JOl

h7HY ARE YOU SO STRESSED v
h"ECAUSE ) M ISHING v
h) THOUGHT ISHING CALMED THE NERVES v

1 A réka, a golya és a marha k6zds kirandulast terveznek, s megbeszélik, hogy mindegyikik viszi
MAGCVAL A PARTNERNPJIT IS ! RxKA ELVISZI A TYYKJCT A GxLYA A B
| GXLYAMAMA KIKRLDI AZ TLETBE HCROM IxKCJCT HOGY UNCLLxSOD
VISSZAHOVJA PKET A CSALCDI FISZEKBE HOGY SZCMOLJANAK BE TLMI
n £tN HCRMAS IKREKET VITTEM A FNSZERESHEZ n DICSEKSZIK A LEGIDF
— En 6t6s ikreket egy katonatisztnek — mondja a masodik .
n+S TE n FORDUL A GXxLYAMAMA A LEGKISEBBHEZ
— En még kicsi és gyenge vagyok a gyerekcipeléshez, de a pénztaros kisasszonyra j6l raijesztettem .
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h/NLY IF YOU HAVE A ISHING LICENSE v
(HAv. 26, LVKk. 30)

Although the notionof ISHERMISNNO DOUBT CLOSELY CONISHCTED
the joke in (5) is not an animal joke (at best, an animal-related one) in the sense that in
animal jokes animals talk or do something, and, if not, at least one animal species is
named in them (cf . (1)—(4)). The dialogue of a prototypical animal joke is carried out
BETWEEN ANIMALS | E INTERANIMAL COMMUNICATION OR E
AND ONE OR MORE PERSON S I E HUMANNRANIMAL COMM
characteristics of animal jokes are that they emphasize or even exaggerate the most
SALIENT FEATURES OF ANIMALS THE SLOWNESS OF THE SN,
and they anthropomorphize animals (cf . Andor 2002, 2014, 2018) . Some animal jokes
ZOOMORPHIZE INSTEAD FOR INSTANCE HUMANS CAN UNDE
OF ANIMALS BEHAVE LIKE AN ANIMAL CF 4 ,ITOVKINA B

IN ENTERTAINER ARRIVES IN A VILLAGE AND SAYS TO O]
the language of animals . If you invite me to your house for dinner, | can tell you
WHICH ANIMAL HAS A PROBLEM v 4HE FARMER INVITES T
4HEY GO UP TO THE COW AND THE ENTERTAINER SAYS h.
UDDER BECAUSE SHE WAS NOT MILKED PROPERLY v 4HE"
IS CROWING PAINFULLY h(E SAYS THE CHICKENS DIDN T
Suddenly, a goat runs to them, bleating happily . The farmer looks at his guest in
DISMAY AND BLURTS OUT h$ON T YOU BELIEV®E A WORD T
(Lvk. 43)

(UMANNANIMAL RELATIONSHIPS GO BACK TO THE DAWN OF
ARE AS COMMON IN THE CULTURES OF THE WORLD AS ARE
consider animal tales as a subgenre of folktales and fair y TALES WHILE LINGU
focuses attention on the phraseology in animal proverbs and sayings (e .g. Forgéacs

(AASE -IEDER 3ZIRMAI ET AL TERNESS

n -ITRT ILYEN IDEGES
— Mert horgaszom .
— Azt hittem, az nyugtat .
— De csak azt, akinek van horgaszengedélye.
4 Mutatvanyos érkezik a faluba . Azt mondja az egyik gazdanak:
— En értek az llatok nyelvén . Ha meghiv ebédre, megmondom, melyiknek mi a baja .
| GAZDA RCCLL A DOLOGRA /DAMENNEK A TEHINHEZ S AZT MONDJA
n 3ZEGINY ARRxL PANASZKODIK HOGY FCJ A TPGYE MERT NEM FEJ
Mennek tovabb . A kakas hangosan, fajdalmasan kukorékol .
n!ZT MONDJA HOGY A TYYKOK NEM KAPTAK ELIG TOJxTGCPOT
Ekkor viddm mekegéssel elébiik szalad a kecske. A gazda megdermed, és habogva mondja a
vendégnek:
— Egy szavat se higgye el ennek a hazug dégnek.
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2. Scripts, frames, and schemas

Some humour researchers prefer to investigate jokes for methodological reasons,
| E THEIR RELATIVELY SHORT FAIRLY HOMOGENEOUS AND E
conclusions about humour on the basis of analysing them (Hetzron 1991, Raskin

2ITCHIE OERHAPS THE MOST INMUENTIAL LINGUIST
JOKES IS 2ASKIN S REVISED AND FURTHER DEVELOPED £
ACCORDING TO WHICH A TEXT IS A JOKE IF IT IS COMPATIB
THESE SCRIPTS OVERLAP FULLY OR IN PART BUT CLASH II
EVOKING ACTUAL NON ACTUAL EXISTING NON EXISTING N
UNEXPECTED OR PLAUSIBLE IMPLAUSIBLE POSSIBLE IMPO.
STATES OF AFFAIRS 7HAT CAN TRIGGER THE SWITCH FROWM
is ambiguity or contradiction . Consider the syntactic ambiguity of the opening

UTTERANCE IN MORE EFFECTIVE IN ORAL PER&S@RRMANCE
ATTACK and RESTAURANT .

h) JUST SAW A MAN EATING SHARK v

h7HERE v
h)N A RESTAURANT v
(AA . 76)

JNTERESTINGLY THANKS TO 3CHANK AND !BELSON S
COGNITIVE PSYCHOLOGY AND ARRTRURGT Ahas Hechbié theiodt C E
FAMOUS TEXTBOOK EXAMPLE OF SCRIPTS IS THEY ASSERT
STEREOTYPED SEQUENCE OF ACTIONS THAT DEINES A WELL
ALLOWS US TO TELL AND UNDERSTAND A STORY IN AN ECONC(
UNNECESSARY OR RETRIEVABLE FROM THIS KNOWLEDGE STRL
WHOLE IN THE LONG TERM MEMORY 4HE COMPACTNESS OF J
SCHEMATIC MENTAL REPRESENTATIONS WE HAVE OF THINGS
settings. Several types of scripts can be described: for example, in contrast to simple
OR CONCRETE SCRIPTS METASCRIPTS CONSIST OF SCENES
such as doing standard favours, empathic helping, visiting a health professional,

AND THE LIKE !BELSON !T A HIGHER LEVEL OF AB¢
may have a FarRy TAte METASCRIPT OF WHICH THE STORY OF ,ITTL
IS A CONCRETE REALIZATION )F A JOKE BEGINS WITH h,ITT
GRANDMOTHERXxv A LISTENER WHO GREW UP IN OUR CULTUR
SCRIPT OF THE TALE WITH THE "IG "AD 70LF AS THE THIRD M

,JTTLE 2ED 2IDING (OOD AND HER GRANDMOTHER ARE W
UP WITH THE WOLF SINCE THEY HAD NOT SEEN HIM FOR D
HAPPENED TO HIM 30 THEY DECIDE TO VISIT HIM 4HEY K
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WOLF S DEN AND IN A SHORT WHILE THE WOLF APPEARS
FACE IS GAUNT WITH BAGS UNDER HIS EYES

h7HAT S UP WITH YOU WOLF ARE YOU SICK OR SOMETHI
h/H NO NOT AT ALL )T S JUST THAT ) HAD TO DANCE WIT
(AK . 43)

.OTICE THAT THE NARRATIVE INTRODU CUOir@&NebNRping BREA
Hoob script by inventing that the little girl and her grandmother decide to visit
THE WOLF BECAUSE THEY WORRY ABOUT HIM 4HEN IN AC
HYPOTHESIS THE PUNCH LINE SWITCHES FROM THIS MODI
THAT OF THE /SCAR WINNING M OV starrihg KeQik Sostiém.H 70 LV

!T IRST GLANCE IT MIGHT APPEAR THAT THE IDEA OF SCI
HUMOUR IS ON THE RIGHT TRACK ESPECIALLY IF WE ADOPT
LARGE CHUNKS OF SEMANTIC INFORMATION SURROUNDING

AND NOT RESTRICTED TO STEREOTYPED EVENT SEQUENC
5NFORTUNATELY THE TERMINOLOGY WITHIN FRAME SEMA|
IS CLEAR FROM THE FOLLOWING ALTERNATIVES TO SCRIP"
hSCHEMA CONmMICTv .ORRICK hFRAME SHIFTINGv #C(
SCRIPTAL BREAKvV INDOR 4HIS IS OBVIOUSLY NOT TH
OF VARIOUS APPROACHES TO TH & CRHELNAR, AQeNERtH $¢endrle,T W E E N
scene, and other similar notions (see e .g. Andor 1986, Attardo 2001: 2-8) . To me,
HOWEVER IT SEEMS QUITE COUNTERINTUITIVE TO SUPPO
SCRIPTSv 2ASKIN JNSTEAD ) WILL REMAIN CLOSE
DEINITION SICSHEM A as anumbrellatetFfiRAME FOR THE NETWORK OF
ASSOCIATIONS AROUND A WORD CF hA GRAPH WITH LEX
BETWEEN THEMv hA LEXICAL SCRIPTv ITTARDGcript as 2AS
SYNONY M O Ws&enatibT Fhis is not to deny that frames as lexical domains and
scripts as higher-order packages of information are related to one another

4HE JOKE IN DOES NOT INVOLVE SCRIPT SBWKEGCHING )
poG AND PETTING IT SCRIPT FROM BEGINNING TO END YET IT IS FUN
TO SATISFY HIS CURIOSITY AT THE EXPENSE OF *OHNNY S

$ANNY IS WALKING HIS NEW DOG WHEN HE RUNS INTO *(
h/H WHAT A CUTE DOG YOU HAVEUvV

h'O AHEAD PET HIMUvV

h(E DOESN T BITE DOES HE v

5 Piroska és a nagymama azon tanakodnak, mi lehet a farkassal, merthogy mar napok 6ta nem
LCTTCK 4ALCN VALAMI BAJ IRTE %LHATCROZZGCK HOGY MEGLCTOCG
ajtajan. Kisvartatva kijon a farkas, szornyen néz ki: sapadt, beesett a pofacsontja, karikasak a
szemei.
n -1 VAN VELED FARKAS KOMA TALCN BETEG VAGY
— Ugyan, dehogy. Csak egész éjjel Kevin Costnerrel kellett tancolnom .



BEMANTIC AND ORAGMATIC -ECHANISMS OF (UMOUWR IN INI

h4HAT S WHAT ) D LIKE TO IND OUTUYvV
(HAv. 116, LAv. 69, LVk. 37)

4HE QUESTION ARISES HOW THIS JOKE ITS INTO ANY SEI
Impoliteness is a pragmatic phenomenon, and (9) is best understood as a violation
OF ,EECH S POLITENESS MAXIMS 4ACT 'ENEROSITY
INDOR STRESSES RIGHTLY IN MY VIEW THE I
in animal jokes . These frames internalize objective characteristics, personal
experience, cultural stereotypes or beliefs — the point is that they are relatively
UNIIED WITHIN A GIVEN COMMUNITY 4HAT IS WHY ANIMAL JO
&0OR INSTANCE SNAILS AS WE KNOW MOVE SLOWLY A FAC
exaggerates:

| CURIOUS SNAIL CRAWLS UP AN OAK TREE )T CRAWLS /
4HEN ANOTHER IFTY YEARS PASS 4HEN HALF WAY UP Tt
BACK TO THE GROUND )T HURTS ITSELF REALLY BADLY AN
WHAT HURRYING DOES TO YOUUYv

I+ (2V 6K

$0OES BREAK OR ss&W fralf@eHor TthéEcuimeinNG up THE TREE SCRIPT
4HE ANSWER IS SURELY hNOv EXCEPT THAT THE SNAIL SPE
SLOWNESS AS A SALIENT BEHAVIOURAL FEATURE OF SNAILS
perspectivized in it .

I THER ANIMAL JOKES BORROW FRAMES OR SCRIPTS FROI
EXPERIENCE THAT HAVE NOTHING TO DO WITH ANIMALS 4HE J
OF WHAT PEOPLE IN %AST #ENTRAL %UROPE GENERALLY THII
or communist parties of the former Eastern Bloc led by the Soviet Union (cf . Raskin
1985: 242):

4HE RABBIT IS RUNNING EAST IN THE 3IBERIAN STEPPE W|
h7HERE ARE YOU RUNNING 2ABBIT v

h4HE #OMMUNIST OARTY DECIDED THAT ALL IVE LEGGED R
h*"UT YOU ONLY HAVE FOUR LEGSxvV

6 Uj kutyajat sétaltatja Peti, amikor talalkozik Sanyikaval
n *AJ DE ARANYOS KUTYCD VANU
n 3IIMOGASD MEGU
n $E NEM HARAP
— Ezt szeretném én is megtudni .
7 Egy kivancsi csiga felmaszik a tolgyfara . Maszik, méaszik . Eltelik 6tven év, majd még otven .
IKKOR n TALGN FILYTON n A CSIGA VILETLENRL MEGCSYSZIK 1S VISS
MEGRTI MAGCT S BOSSZYSAN MONDJA
n.ALCM CSAKU %Z A VIGE A NAGY SIETSIGNEKU
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h9OEAH BUT THESE GUYS SHOOT IRST AND COUNT SECON
(AK . 46)

.0 MATTER HOW THEY ARE LABELLED AT THE hMETA v A
UNDERLYING SCRIPTS INTERACT WITH THE ANIMAL FRAME
ragBiT FRAME WHICH INVOLVES THAT RABBITS RUN FAST A
hunters. One might argue that the communisT PERSEcUTION Script breaks the raeBiT
frame, or the latter is embedded in the former, but the punch line does not serve to
reveal script opposition or frame clash

7HILE IT IS INDISPUTABLE THAT SCRIPTS AND FRAMES /
notions, there is no reason to ignore the pragmatic side of the coin in attempting to
DEVELOP A FULL mEDGED JOKE THEORY AND MORE WIDEL"
4HE WHOLE PROCESS OF TEXT INTERPRETATION IS TIGH!
inferences, including the recognition of intention and contextual manipulation . For
further discussion and criticism of the semantic script theory of humour and its
later versions, see e.g. Attardo 1994, 2001, Brock 2004, Dynel 2009, Morreall 2004,

Oring 2019, Raskin 2017, Raskin et al . 2009, Ritchie 2004, Yus 2016, and Kianbakht

2020. My claim here is that the humour of animal jokes can spring from breaking or
SWITCHING FRAMES OR SCRIPTS FROM COMBINING OR MA|
operations incorporate several pragmatic factors .

3. Animal jokes as speech-act jokes

4HE FOUNDING FATHERS OF SPEECH ACT THEORY !USTIN
RELUCTANT TO EXAMINE IN DETAIL THE NATURE AND hF
term) of non-serious and insincere speaker intentions expressed in the course of
COMMUNICATION )N REALITY HOWEVER HUMOROUS SPEE
205-223, Hancher 1980, Nemesi 2016), and a number of far-reaching conclusions
CAN BE DRAWN FROM THEM FOR THE THEORY ITSELF ,0CU
CAN ALL FUNCTION AS THE KEY ELEMENTS OF A JOKE S Pl
ADD THAT HUMOUR EITHER INTENTIONAL OR UNINTENTION
AND OFTEN DEINED BY ITS MOST FREQUENT PERLOCUTION
laughter (Alexander 1997: 65, Attardo and Chabanne 1992: 168) .

First, let us take a joke based on locution:

8 Nyuszika fut eszeveszetten a szibériai pusztan keletnek, amikor megallitja a roka:
n (OVGC FUTSZ NYUSZIKA
n! KOMMUNISTA PCRT YGY DUNTUTT HOGY KILUVIK AZ UTLCBY NYU
n $E HISZEN NEKED CSAK NIGY LCBAD VANU
n *A DE EZEK ELPBB LPNEK AZTCN SZCMOLNAKX
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JTTLE WORM h!M ) LATE MOTHER v
-OTHER WORM h9ESU 7HERE IN EARTH HAVE YOU BEEN v
(AA . 25)

,OCUTIONARY JOKES ARE TYPICALLY LANGUAGE SPECIIC
COMMON QUESTIMW FEZAFEIREHAVE YOU BEEN v ISIREPARTHD B
HAVE YOU BEEN v WITH A DIFFERENT PREPOSITION IN AN UN

THE RHETIC ACT IS THE PERFORMANCE OF AN ACT
OR WORDS ;x= WITH A CERTAIN MORE OR LESS DEINITE SEN:!
LEVEL AT WHICH THE HUMOUR OF THE JOKE IN CAN BE |
CLASSIICATION AND AT THE LEVEL OF PROPOSITIONAL ACTS

Secondly, the most central category of speech act theory is the illocutionary
act. Searle (1965) regarded it as the minimal unit of linguistic communication
There are many kinds of jokes based on illocution . A typical one, a contemporary
SO CALLED (UNGARIAN hAGGRESSIVE PIGLETv JOKE CF IN
MISUNDERSTANDING OF THE ILLOCUTIONARY ACT AND A RES¢S
presented in (13):

(13) The aggressive piglet is riding on the bus . A ticket inspector comes:
h4ICKETS MONTHLY PASSES PLEASEUvV
4HE PIGLET SAYS h) DON T WANT ANYUvV
(AK. 6)

4HE DIRECTIVE OR EXERCITIVE IN IUSTIN S TERMS ILLOCL
ticket inspector is not an offer or begging, as interpreted by the aggressive piglet,
A CHARACTER WHOSE AGGRESSIVENESS IS HIS DEINING AT
IMPERFECT PRAGMATIC COMPETENCE ALSO SEE BELOW
Finally, the humour of the joke in (14) is based on perlocution because by speaking
as a human the dog scares old Uncle Steve (unintentional effect), even though that
IS EXACTLY WHAT IT WANTED TO AVOID

/LD 5NCLE 3TEVE GOES TO VISIT A FRIEND OF HIS IT HI!
OVER THE FENCE AT WHICH POINT AMMsEBNaDREYSOUS +OMONI
h-Y OWNER IS NOT HOMEUvV

SNCLE 3TEVE FAINTS 4HE DOG LICKS HIS FACE AND WHEI
h(EY CAN T YOU BARK OR SOMETHING v

1Z AGRESSZOV KISMALAC AUTxBUSZON UTAZIK *UN AZ ELLENPR
n *EGYEKET BIRLETEKETU
Mire a kismalac:
n .EM KELLU
10 4HE +OMONDOR IS A LARGE WHITE COLOURED TRADITIONAL (UNGARI
RENOW N E DLENRxdedSoat.
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h/H YES ) CAN BUT ) DIDN T*WANT TO SCARE YOUUvV
(AK . 58, LVK. 52)

!S WE CAN SEE ANIMAL JOKES MAY INVOLVE A PLAYFUL L
not special or peculiar to this genre — except, of course, for the fact that in them, just
like in animal folk tales, animals are able to use speech acts

4. Animal jokes that break conversational maxims and
evoke implicatures

'RICE WAS NOT EXPLICIT ABOUT HOW HUMOUR TOU
Principle and four Kantian categories, but various authors have pointed out that one

essential ingredient of humour is the non-observance of his conversational maxims

E G !TTARDO n $YNEL 9AMAGUCHI AS
(1983, 2014) maxims of politeness (Goatly 2012: 224-245, Nemesi 2012, 2015) .

4WO PROBLEMS IMMEDIATELY EMERGE WHAT TYPE S OF
CAN BE DETECTED IN A JOKE AND IS IT THE JOKE CHARAC
THE MAXIMS )N THE FOLLOWING JOKE IT 1S THE AGGR
MAKING HIS CONTRIBUTION AS INFORMATIVE AS REQUIRED
OF 1UANTITY WITHOUT REALIZING IT

4HE AGGRESSIVE PIGLET GOES TO THE RAILWAY STATI(
person behind the counter:

h) WANT A RETURN TICKETUvV
h7HERE WOULD YOU LIKE TO GO v

h7HAT DO YOU MEAN WHERE 1HERE AND BACKUyv
(AK . 6)

JN CONTRAST IN ITIS THE JOKE TELLER WHO EXPLOI
h!VOID AMBIGUITYv BY A HOMONYMOU ScfPRbbs 1398: TH:E WORI

11 Az oreg Pista bacsi atmegy a szomszédjahoz latogatoba. Bekiabal a kertkapun, mire megjelenik
egy hatalmas komondor, és megszélal:
n .INCS ITTHON A GAZDCMU
1Z UREG YGY MEGIJED HOGY ELCJUL !'MIKOR A KUTXEZTNMBIMNDIAAPC
n 4E HGCT UGATNI NEM TUDSZ
Mire a kutya:
— Tudok én, csak nem akartam magat megijeszteni .
12 1Z AGRESSZOV KISMALAC MEGY A VASYTCLA PNEIRARHOZYERT XERNMO
n %GY RETYRJEGYET KIREKU
n (OVA n KIRDI A JEGYCRUS
n (OGYHOGY HOVA /DA VISSZAU
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1 7HAT DO DOGS AND TREES HAVE IN COMMON
A: Their bark .
(AA.7)

That is to say, maxims can be exploited not only for indirectly conveying a
PROPOSITION BUT FOR ACHIEVING A PARTICULAR PERLOCUTI
The typology of implicatures introduced by Grice (1975) is rather simple (albeit
NOT UNCONTROVERSIAL A DISTINCTION IS MADE BETWEEN C
implicatures, and the latter are subdivided into particularized and generalized ones
A generalized conversational implicature (abbreviated to GCI) is a default inference
WE NORMALLY DRAW FROM THE USE OF A CERTAIN FORM OF E
THERE IS SPECIIC CONTEXTUAL INFORMATION THAT DEFEAT
this sort of implicature in detail . According to him, one of the general heuristics
THE PROCESSING OF '#)S RESTS ON IS h7HAT ISN T SAID ISN
STATEMENT THAT IS INFORMATIONALLY WEAKER THAN YOUR |
CF 'RICE S IRST MAXIM OF 1UANTITY h-AKE YOUR CONTRI
REQUIREDv '#) JOKES ARE EXEMPLIIED BY wanted tWHICH T
bite implies that the dog did not, and then the joke continues and becomes clear
that it actually did:

h(ELLO NEIGHBOUR YOUR DOG WANTED TO BITE ME YES"
h(OW DO YOU KNOW IT WANTED TO BITE YOU v

h(OW DO ) KNOW 7ELL IF IT DIDN T WANT TO IT WOULDN
(HAv. 101, LVK. 36)

7THAT MAKES THIS JOKE SOUND SO DEAD PAN IS THAT "#)S AF
THEM IS QUITE RARE AND STRANGE SEE -AYOL AND #ASTRO\
Particularized conversational implicatures (PCIs), as opposed to GCls, are
GENERATED BY VIRTUE OF SPECIIC CONTEXTUAL ASSUMPTIO
more often, and it is not necessary for them to be cancelled . In the punch line of
-R ,ONGBOTTOM IMPLICATES THAT HIS WIFE TALKS TOO |

(18) Mr and Mrs Longbottom are looking at the hippopotamus at the zoo . Mr
,ONGBOTTOM TURNS TO HIS WIFE h3EE WHAT A BIG MOUT
IT KEEPS IT"SHUT Uv
(HAv. 57, LVk. 32)

13 - Szomszéd, a maga kutyaja tegnap meg akart harapni...
n (ONNAN VESZI HOGY MEG AKARTA
n.A HALLJAU (A NEM AKART VOLNA NEM TETTE VOLNA MEGU
14 Petrence a nejével a vizilovat nézegeti az allatkertben .
— Latod, szivem — fordul Petrence az asszonyhoz —, mekkora szaja van, és mégsem szél egy szo6t
SEMU
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In (19), in the light of the context, it can easily be inferred from the last turn of the
JOKE THAT THE MAGPIE STOLE BOTH THE GOLDEN WATCH A

DOES NOT WANT TO REVEAL THIS FACT IT JUST BLURTS O
is generated by the joke teller:

4HE OWL THE CROW AND THE MAGPIE ARE SITTING ON
4HE OWL SAYS h)MAGINE ) GOT A GOLDEN WATCH AS A
4HE CROW SAYS h/H AND ) GOT A COW v

4HE MAGPIE DOESN T SAY ANYTHING

The next day the three are sitting on the same branch again .

4HE OWL SAYS h-Y WATCH IS NOWHERE TO BE FOUND v
4HE CROW SAYS h-Y COW IS GONE TOO v

4HE MAGPIE DOESN T SAY ANYTHING

4HE NEXT DAY THEY ARE SITTING ON THE SAME BRANCH

SAYS h/H MY ITS O CLOCK ) MUSTSBE OFF TO MILK T
(AK . 46, LVK . 40)

!S THE ABOVE EXAMPLES SHOW CONVERSATIONAL MAX
creative components of the humour in (animal) jokes — in effect, they provide the
simplest explanation for the source of humour in most cases

5. Animal jokes that seem to defy the principle of
relevance

3PERBER AND 7ILSON S ; = RELEVANCE THEORY STA"
PRINCIPLE OF HUMAN COGNITION IS EFICIENCY THE GOAL
AS POSSIBLE WITH THE LEAST INVESTMENT OF MENTAL EFF
COMMUNICATION WE SEEK RELEVANCE IN WHAT WE HEAR /
HUMOUR CAN ORIGINATE FROM WAITING IN VAIN TO LEARN
punch line is, paradoxically, that there is no real punch line):

15 ALDUGIL AZ CGOMASBARBIOANS A VARJY !ZT MONDJA A BAGOLY
— Képzeljétek, kaptam egy aranyorat .
I VARJY
— Nekem meg van egy tehenem.
A szarka egy sz6t sem szol.
Masnap megint egydtt Glnek az 4gon, s azt mondja a bagoly:
n 3AJNOS ELTNNT AZ xRCM
n .EKEM MEG A TEHENEM n DBNNYUGI A VARJY
A szarka most is hallgat .
Harmadnap csdndben tlnek az 4gon mind a harman . Egyszer csak megszdlal a szarka:
— Uristen, most latom, mar hat éra . Mennem kell fejni...
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)N A MAGICAL KINGDOM FAR FAR AWAY BEYOND THE 3E
RABBIT LIVES /NE MORNING HE GETS UP OPENS THE WILI
h/H MY ) LIVE SO FRIGGING FARUYV

(LVK. 46)

Itis a common strategy of humour to sketch a coherent and seemingly appropriate
CONTEXT n THE IRST INTERPRETATION THAT COMES TO MIN
COMMUNICATIVE PRINCIPLE OF RELEVANCE WHICH POSTUL
COMMUNICATION CONVEYS A PRESUMPTION OF ITS OWN OFP
BE SUBSEQUENTLY INVALIDATED AND REPLACED WITH ANOT
CONCEPTUALIZED BY 2ASKIN IN TERMS OF SCRIPT SWITC
path humour (Dynel 2009, Yamaguchi 1988) and forced reinterpretation (Ritchie
)N JOKE ON THE THIRD OCCASION THE HUNTER WA
RATHER THAN A BEAR S DEN

"ANDAGED FROM HEAD TO TOE TWO MEN ARE LYING IN £
WARD !'FTER A WHILE THEY STRIKE UP A CONVERSATION
HE GOT INTO A CAR CRASH THEN ASKS THE OTHER MAN W
h! HUNTING ACCIDENT v SAYS THE OTHER MAN

h7HAT HAPPENED 4ELL ME IF IT S NOT MUCH TROUBLE v
h) LL BE HAPPY TO ) WAS INVITED TO THE NEIGHBOURING (
AND THAT S WHEN IT HAPPENED 7E HUNTED FOR BEAR PUR
BEHIND 3UDDENLY ) SAW A BEAR S DEN AND YELLED @!NY
OUT AND ) SHOT IT BETWEEN THE SHOULDERS THEN THE
HOUR LATER ) SAW AN EVEN BIGGER DEN AND AGAIN ) YEI
AN EVEN BIGGER BEAR CAME OUT AND ) SHOT IT BETWEEN
WAS 4HEN AN HOUR LATER ) SAW AN ENORMOUS CAVE THE
BEFORE AND ) YELLED @'!'NYBODY IN THERE AND OUT CA
(LAv. 40)

16 2RKOJBS BOKRON TYL AZ °PERENCIGCS TENGEREN IS TYL DE MIG AZ RVEC
Egy reggel felkel, kinyitja az ablakot, kihajol, és igy szol:
n (OGY IN MILYEN ROHADT MESSZE LAKOMU

17 +ITTETPTPL TALPIG BEKUTUZUTT EMBER FEKSZIK EGY KxRHGZ KITCG)
JAVUL BESZILGETNI KEZDENEK %GYIKRK ELMONDJA HOGY PT AUTxB
vele ugyan mi tortént .
— Vadaszbaleset — feleli a masik beteg.
n 6ADCSZBALESET n MONDJA A KIRDEZP n -ESTLJE EL HA NEM FCRAS
—Nagyon szivesen. A szomszéd orszagba hivtak meg vadaszbarataim, ott tértént az eset . Medvére
mentiink, elél a hajték, mogottik a vadaszok . Egyszer csak latok egy kis barlangot, bekialtok:
BRUMM BRUMMU +I1JUTT EGY KIS MEDVE SZABGCLYOSAN LAPOCKGCN LP
MEGNYYZTGCK &ILxRA MYLVA EGY NAGYOBB BARLANG UTLIK A SZEME
BRUMMU +I1JUTT EGY NAGYOBB MEDVE PONT SZEMEN TALCLTAM AZO
SZERENCSIM VOLT 6AGY EGY xRA MYLVA xRICSI BARLANGOT LCTOK E|
is bekialtottam: brumm, brumm, erre kijott a pragai gyors
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2ELEVANCE THEORY SUGGESTS THAT 'RICE S INSIC
UTTERANCE INTERPRETATION ARE WORTH EXPLORING FU]I
recovered by a combination of decoding and inference in determining the explicit
CONTENT OF AN UTTERANCE WAS COINED BY 3PERBER AN
ANALOGY OF 'RICE S IMPLICATURE "Y EXPLICATURE THE O
linguistic form of an utterance can be made more precise . For example, the deictic
reference of it in the second turn of the joke (22) is context-dependent . Based on
THE MAILMAN S IRST UTTERANCE THE HEARER IS INCLINED
CAUSED BY THE DOG AS THE MOST RELEVANT INTERPRETAT|
meaning the leg before the dog bite . Let us call this type of joke an explicature joke:

-AILMAN h9OUR DOG BIT MY LEGUYv

7OMAN h$ID YOU PUT ANYTHING ON IT v

-AILMAN h.O HE SEEMED TO LIKE IT JUST THE WAY IT W
(AA . 29)

The communicative principle of relevance automatically guides the
COMPREHENSION PROCEDURE AND ONE CANNOT hOBEY |
OFFv WHEN PROCESSING INFORMATION *OKES AND OTHER
THE TRICKY QUESTION OF HOW THIS INVIOLABLE PRINCIP|
INTERPRETATION WHICH AT IRST IS NOT RELEVANT ENOUG
RELEVANCE !TTARDO 4WO FURTHER THEORY INTE
ADDRESSED ARE A )S HUMOROUS EFFECT A KIND OF CC
EFFECT B $OES AMUSING THE HEARER FALL WITHIN THE
COMMUNICATION AND THE INFORMATIVE INTENTION .EME
THE NOTION OF hLAYERINGV IN #LARK ; CF #LARK
hPOSITIVE NEGATIVE NON PROPOSITIONAL EFFECTV IN 9U:
; = PROPOSAL TO TREAT THE RECOGNITION OF THE COMNM
as an integral part of the relevance-driven interpretation process)

6. The role of viewpoint in animal jokes

Onafunctional cognitive approach, itis a crucial aspect of the meaningful functioning

OF LANGUAGE THAT EVERY UTTERANCE IS PRODUCED FROMN
BE INTERPRETED FROM DIFFERENT POINTS OF VIEW 4CTR/
JNTERACTANTS IN A GIVEN SITUATION FOLLOW AND DIRE
MATTERS OF THE WORLD IN ORDER TO SHARE OR MODIFY E
AND ORIENTATIONS OEOPLE NATURALLY TEND TO REGARD
the most natural starting point, but as social-cognitive beings they are expected to

BE ABLE TO ADOPT THEIR PARTNERS PERSPECTIVES 40M/
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that conversational participants are generally not egocentric (e .g. Bezuidenhout
2013). On the other hand, characters in stupidity jokes (cf . Davies 2011) often fail to
shift their egocentric perspective . Here is an example:

h$OCTOR WHAT DO YOU THINK IS TROUT REALLY SO HEA
h) THINK SOx !T LEAST ) HAVE NEVER®HAD TO TREAT ONE
(LVk. 35)

)N THE DOCTOR CHARACTER IS EITHER SERIOUS IGNO
on healthy eating or, less likely, deliberately joking . In (24), one of the lab mice takes
A FUNNY PERSPECTIVE IN EFFECT THE REVERSE OF THE SC
REALIZE ITS RELATIVITY OR EVEN INADEQUACY

4AWO LAB MICE ARE TALKING

h) CAN SEE YOU RE LIVING WELL YOU HAVE GAINED WEIG
h9ES ) MANAGED TO TRAIN MY SCIENTIST %VERY TIME ) |
ME A PIECE OF CHEESE v

(LVK. 44)

4HERE ARE FURTHER HUMOROUS TACTICS INVOLVED IN hF
hPERSPECTIVE MANIPULATIONv 6ERSCHUEREN INE 1
WHO STEPS OUT OF HIS OR HER OWN PERSPECTIVE AND TAK
(albeit not totally unrelated) that it makes the joke audience smile or laugh, as is the
CASE WITH THE YOUNG MALE SEAL IN WHO ADOPTS THE |
for the preservation of biodiversity:

(25) The young male seal is courting a young female seal, but she is playing hard to get
h) CAN T BELIEVE THISUv THE YOUNG MALE FUMES h7E R
SPECIES AND SHE S PLA®ING HARD TO GETUv
(AK. 78, LVK. 46)

3PEAKERS MUTUALLY HELP EACH OTHER IN TAKING THE PR
LINGUISTIC AND NON LINGUISTIC TOOLS FOR INSTANCE WIT

18 n -ONDJA DOKTIGRLERG OLYAN EGISZSIGES A PISZTRGNG
— Minden bizonnyal... Legalabbis nalam még egyetlen pisztrang sem gyogykezeltette magat .
19 Két laboratoriumi egérke beszélget:
— Latom, jél megy a sorod, egészen kigémbdolyodtél .
— Igen. Sikertlt beidomitanom a tudésomat: valahanyszor felszaladok ezen a létran, mindig ad
egy darab sajtot.
20 ! FxKAIY UDVAROL A FxKALCNYNAK DE AZ ERPSEN KIRETI MAGCT
n %Z NEM IGAZU n DRHUNG A FxKAIY n 2AJTA VAGYUNK A KIHALx CLL
MAGCTU
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2015) and other linguistic clues of (im)politeness, intonation, eye movement, and
GESTURES )F THE SPEAKER USES THESE VIEWPOINT INDIC
OR TEASING WAY THE INCONGRUENCE THAT FOLLOWS MAY

'"EORGIE h9ESTERDAY ) CAME FACE TO FACE WITH A LI
OORGIE h7EREN T YOU SCARED v

'EORGIE h.AW ) JUST TURNED AWAY AND WALKED PAST
(AA . 23)

4HE JOKE CAN BE THOUGHT OF AS THE INVERSE OF
misinterprets the verbal and non-verbal clues provided by the speaker (Amy) about
HER POINT OF VIEW

IMY h(EY YOUR DOG JUST BIT MY ANKLE v

*AMIE h7HAT DID YOU EXPECT 3HE S JUST A SMALL DOG
(AA. T)

"ECAUSE SPEAKERS INTENTIONS AND PERSPECTIVES ARE
attempt to evaluate them together and to align them (Németh T . 2015). Humour
IS PARTLY PREDICTABLE FROM THE PERCEIVED DISCREPA
VIEWPOINTS AS A FORM OF INCONGRUITY 2ITCHIE
seem to operate by merely mentioning some incongruous perspective in a very
OBLIQUE WAY ADOPTED NEITHER BY THE AUDIENCE NOR BY
ACCESSIBLE TO THE AUDIENCE #ONSEQUENTLY SEVERAL
can be observed in humorous texts .

7. The intersecting circles model

JN RECENT YEARS NEW AND USEFUL INSIGHTS INTO THE S
of verbal humour have been offered by Dynel (2009, 2012) and Yus (2013, 2016)
$YNEL S THREEFOLD CLASSIICATION INTO GARDEN PATFH
MECHANISMS CONCENTRATES ON HOW THE P UNpeEediidNE REL
portion of the text), emphasizing that not all punch lines force a reinterpretation

OF THE SET UP CF 2ITCHIE 9US WHO WORKS WIT
FRAMEWORK PRESENTED A MORHEHEO MPILERS EG XIONN & MR C L
WHICH DISTINGUISHES BETWEEN TYPES OF JOKES INDIC/
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Figure 1. 4AHE INTERSECTING CIRCLES MODEL OF HUMOROUS

4HE THREE hPUREvV TYPES ARE AND 4HE hMAKE SEN
BY 9US IS A BLANKET LABEL FOR SCHEMAS ASSOCIATED W
WITH EVENT SEQUENCES AND FRAMES ASSOCIATED WITH SIT
CLOSELY TO WHAT 2ASKIN CALLS hSCRIPTv )N JOKES (
hinges on the make-sense frame. This is illustrated in (28), a very simple garden-
PATH JOKE WHERE THE RABBIT CORRECTS THE FOX S MISTA|

4HE YOUNG RABBIT IS SITTING BY THE STREAM INTENT O
SQUEEZING RED DOTS ON HIS FACE 4HE FOX WALKS BY Al
hOUBERTY v HE ASKS

h.OPE v THE RABBIT SAYS hPELLETS v

(AK. 19, LAv. 76, LVK. 49)

! CULTURAL FRAME IS STEREOTYPICAL KNOWLEDGE ABC
characteristic of the members of a community (cf . Kianbakht 2020) . In Hungary,
these include the stereotypes that men like palinka (Hungarian fruit brandy), and
WOMEN LIKE LOOKING AT THEMSELVES IN THE MIRROR O0OROJ
GET FOR INSTANCE THE FOLLOWING

21 A nyuszika a patak tiikrében piros pottydket nyomogat az arcan . Arra sétal a réka. Jét mosolyog
a latvanyon:
n -1 VAN NYUSZIKA OUBERTCS
n 4YRxT 3URIT
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h(EY DAD DID YOU SEE 4HERE IS A MALE mY AND A FE
h7HAT MAKES YOU SO SURE v

h7ELL THIS ONE LANDERIGN WBOETLTHAFONE HAS BEEN
AROUND ON THE MIRROR FOR HOURS v

(HAv. 75, LVKk. 34)

The joke (29) represents type 6 in the intersecting circles model and perhaps the
CROSSROADS MECHANISM IN $YNEL S TERMS GIVEN THAT
COMPLETE THE COMPREHENSION PROCESS OF THE SET U
PREMISES THE FOCAL INCONGRUITY= UNTIL THE PUNCH LI
IS INTRODUCED AFTER WHICH ANY INCONGRUITY IS RESOL

AYPE IS EXEMPLIIED BY IN WHICH THE UTTERANCE I
IT LOOKS SO SMARTUv RESULTS IN A HUMOROUS IMPLICAT
FRAME DOES NOT CHANGE AND NEITHER DOES IT STREN
STEREOTYPE !S AN APPLICATION OF THE RED LIGHT MECH/
THE HEARER TO FOLLOW hTHE INTERPRETATION PATH UN(
stop upon encountering the surprising red light (the punch line) diverting the
INTERPRETATIVE PROCESS TO A DESTINATION WHICH CANI
(Dynel 2009: 25, 2012: 16):

h)SN T THIS DOG A BIT DUMB v

h4HIS DOG (E KNOWS ALMOST AS MUCH AS ) DOUYvV
h3TRANGEX IT LOORS SO SMARTUYV

(HAv. 100, LAv. 52, LVK. 36)

Types 1, 2, 3, and 5 are possible combinations of the three basic types .

7THEN TRYING TO IT THE JOKES DISCUSSED SO FAR IN 9
IMPRESSION THAT SOME OF THEM CAN BE CATEGORIZED U
more or less problematic due to the uncertain boundaries of make-sense frames and
utterance interpretation . If schemas, frames, and scripts all come under the umbrella
of MAKE SENSE F RtteMricedanterpretation extends to every level of meaning
EXPLICIT AND IMPLICIT CODED AND INFERRED IN A PUN
THINK OF A JOKE THE HUMOUR OF WHICH DOES NOT DEPEN
CULTURAL ARENBNCERNED IT IS NOT CLEAR WHY THEY Si
WE MIGHT SAY THAT CULTURAL FRAMES ARE ULTIMATELY M

22 n OAPA LCANDTT®EGY HOMNEMN MEG EGY NPNEMN LIGY
n (ONNAN TUDOD ILYEN BIZTOSAN
— Mert az egyik a palinkastivegre szallt, a masik meg a tikron maszkal 6rak 6ta .
23 n!ZTCN NEM BUTA EZ A KUTYA
n %Z %Z KIREM MAJDNEM ANNYIT TUD MINT TNx
n OEDIG MILYEN OKOSNAK LCTSZIKU
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STEREOTYPES .OW LET US GROUP ALL THE THIRTY ANIMAL
the seven types of the intersecting circles model:

Type 1:

Type 2: (25)

Type 3: (1), (6), (13), (21)

Type 4: (7), (8), (10), (14), (23), (24), (26), (27), (28)
Type 5: (3), (4), (18), (19)

Type 6: (11), (29)

Type 7: (2), (5), (9), (12), (15), (16), (17), (20), (22), (30)

Conclusions

) BEGAN THIS PAPER WITH THE OBSERVATION THAT THOUGH

CANNED JOKES DO NOT CONSTITUTE A COMPLETELY UNIIED

FEATURES CAN BE EASILY IDENTIIED )NFORMATION EFICIENCY

OF JOKES IS MADE POSSIBLE BY FRAMES AND SCRIPTS BEIN

&RAME SCRIPT SEMANTICS HAS BEEN APPLIED TO JOKES SINC

ON THE SUDDEN CLASH OF TWO FRAMES SCRIPTS AT THE PUNC

pragmatic machinery that underlies comprehension in its variability and complexity

Jokes not based on script opposition may employ several other means (exaggeration,

IRONY IMPOLITENESS INADEQUACY INCONSISTENCY IRRELE

MANIPULATION ETC WITHIN THE SAME SCRIPT OR FRAME 4H

of the proposition expressed by an utterance (Carston 2002) and the recovery of the

full meaning condensed into a joke leave plenty of room for pragmatic enrichments

AND INFERENCES AND THIS IS WHY THE CREATION AND PROCI

BE MODELLED WITHOUT AN ANALYSIS OF PRAGMATIC PROCES.
All the major theories of pragmatics are able to capture and explain certain

ELEMENTS OF HUMOUR (OWEVER NONE OF THEM WAS DESIGN

Actually, humorous phenomena provide a test for speech act theory, Gricean and

neo-Gricean pragmatics, relevance theory and functional cognitive pragmatics that

SHEDS LIGHT ON THEIR STRENGTHS AND WEAKNESSES IT T

theories of language use can hugely contribute to the study of humour . They turned

OUT TO BE PARTIAL IN THEMSELVES BUT INTEGRATING THEN

BRING A NEW ERA TO LINGUISTIC RESEARCH INTO HUMOUR

(on) one or another as being the correct one, it is time to harmonize them, creating

A FRAMEWORK AS mEXIBLE AS THE SUBJECT MATTER UNDER
4HE SEMANTIC AND PRAGMATIC MECHANISMS WE HAVE HIG

are not different in kind from those revealed in other jokes and in other forms,

TEXT TYPES AND GENRES OF VERBAL HUMOUR )N THIS SEN
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popularity lies in their psychological and cultural-anthropological nature . Animals
ATTRACT BOTH CHILDREN AND ADULTS AND THEIR IMPORT
attested to in research on folklore and the history of art . The proximity of livestock

AND DOMESTICATED ANIMALS THE VARIETY OF WILD ANIM,
animals or their dominance of defenceless ones, the beauty, striking outer features,

and other real or imagined characteristics of some species all have a profound effect

on our imagination . Animal stories and jokes anthropomorphize them, projecting

onto them various human features, instincts, and stereotypes in order to entertain,

relieve stress, formulate morals, and so on (cf . Martin 2007) . It is the task of
INTERCULTURAL HUMOUR STUDIES TO EXAMINE WHETHER A
universal, to explore the similarities and differences among the animal jokes of
VARIOUS LANGUAGES AND CULTURES AND TO DISCOVER V
SURROUNDING A COMMUNITY IN THAT COMMUNITY S JOKES
animal jokes, see Andor 2018) .
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Abstract. The present study aims to gain insight into the translation of

AUDIOVISUAL HUMOUR DISPLAYED IN THE VERBAL MANIFES
#RABTREE THE ICTIONAL CHARAQ@TEIROI® MH B U'(#9&+TI0X),M
especially focusing on its Hungarian dubbed version of the series . Being a

RESEARCH DOMAIN WITH INSIGHTS FROM AUDIOVISUAL TRAN:¢
studies, and discourse analysis, the article introduces the reader to AVT, more

particularly, to dubbing, to research carried out in the domain of audiovisual

humour, and to humour studies, especially focusing on incongruity and

superiority theory . These theoretical elements are applied in the analysis

of the corpus comprising the English voice track as source text (ST) and its

Hungarian counterpart as target text (TT), highlighting the humorous effects

achieved in both of them and especially pointing at the creative solutions

translators resorted to in rendering the idiosyncratically mangled English

texts into Hungarian . The analysis aims to provide counterexamples to the

FREQUENT CLAIM THAT VERBAL HUMOUR IS UNTRANSLATABLE

Keywords: verbal humour, situation comedy, broken language, audiovisual
translation, dubbing

Introduction

"RITISH HUMOUR HAS ITS SPECIAL CHARACTER FREQUENTLY

members of other nations or cultures . Still, British audiovisual humour, especially

%NGLISH SITUATION COMEDIES SITCOMS TRAVEL EXTREN
continent in spite of the non-English speaking audiences, due to the brilliantly

DUBBED OR SUBTITLED VERSIONS OF THE %NGLISH SCREE!
highlight one slice of Hungarian audiovisual translation (AVT) — namely, by the

comparative analysis of the English and its Hungarian dubbed version of the BBC



26 Zsuzsanna AJTONY

siicom @!LLO @GE'SPEBOJALLY FOCUSING ON THE VERBAL HUMOL
CHARACTER /FICER #RABTREE S UTTERANCES AND THEIR (

4HE PRESENT STUDY WAS GREATLY INSPIRED BY $IRK
,ANGUAGE #OMEDY AND 4RANSLATION IN THE ""# 3ITCOM
discusses the hybrid language variants of the series and the possibilities of their
translation as they appear in the Dutch subtitles and in the French dubbing . After a
short presentation of the plot of the series, Delabastita S AR TICL E turns to the analysis
OF THE FORMS OF COMEDY PRESENT IN THE SITCOM STRE
PLANNED TO BE A PARODY OF WAR BASEID UOMSE LAONJDcrédor® R
AND SCREENWRITERS $AVID #ROFT AND *EREMY ,LOYD OF
Il and of the typical national stereotypes presented through the French, German,
English, and Italian characters present in the series .

4HE FORMS OF COMEDY PRESENT IN THE SERIES INCL
AND DOUBLE ENTENDRE SCATOLOGICAL JOKES REFERE
MISIDENTIICATIONS MIX UPS SILLY DISGUISES PLAYING V
(recurrent catchphrases and situations), visual gags and comedy based on deliberate
CLUMSY ACTIONS SLAPSTICKS v S$ELABASTITA .
EXCELLENT MEANS TO CONVEY HUMOUR IN ALL THE EPISOL
the original English version is able to detect a hybrid mixture of English-language
VARIETIES STANDING FOR %NGLISH &RENCH 'ERMAN AN
NATIONALITY CHARACTER THE SPEAKER IS )N OTHER WORL
their utterances, but, depending on their nationality, they pronounce their English
WITH A SPECIAL ACCENT E G THE &RENCH CHARACTERS SI
THE '"ERMAN NATIONALITY CHARACTERS WITH A '"ERMAN A
phonetic analysis of their speech peculiarities in Delabastita 2012: 197—-205)

1. Research questions, corpus, methodology

!S DUBBING HAS ALWAYS BEEN THE PREFERRED FORM OF !¢
that @!LLOU @'LLOU WAS ALSO RELEASED FOR THE (UNGARIA
ON TWO WAVES THE IRST ONE BEFORE THE CHANGE OF R
EPISODES WERE CREATED FOR THE (UNGARIAN 4ELEVISIO
PRODUCED BETWEEN AND THIS TIME THE WHOLE SE
Television .

JN THE PRESENT STUDY ) WOULD LIKE TO FOCUS MY AT
SPEECH VARIETY OF ONLY ONE CHARACTER FROM THE SEF
the Hungarian dubbed version of his speech, aiming to provide counterevidence to
THE FREQUENTLY MENTIONED CLAIM THAT LINGUISTIC HUM
HUMOUR IN PARTICULAR IS VERY DIFICULT TOABRNBERS G

HTTPS HU WIKIPEDIA ORG WIKI (ALL # " ?HALL # " U
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#HIARO "ENBRAHOTA 3ZABX # AMrdetto
PROVE THIS CLAIM ) WOULD LIKE TO ANSWER THE FOLLOWIN
)S IT POSSIBLE TO PROVIDE A SIMILARLY hBROKENvV AND
TRANSLATION OF #RABTREE S UTTERANCES IN THE TARGET L
)S IT POSSIBLE TO ACHIEVE SIMILARLY AMBIGUOUS UT"
EFFECT
7THAT KIND OF TRANSFER OPERATIONS DOES THE TRANSL.
JF ALINGUISTIC BLUNDER IS NOT TRANSLATED INITS OWN
ARE THERE FOR ITS COMPENSATION
JN ORDER TO BE ABLE TO ANSWER THE ABOVE QUESTIONSES
IFICER #RABTREE S BROKEN %NGLISH SOURCE LANGUAGE
BROKEN (UNGARIAN TARGET TEXT FOUND IN THE DUBBED V
THIS IN MIND THE FOLLOWING METHODOLOGY WAS EMPLOYI
AND TRANSCRIBED #RABTREE S AND IN CERTAIN CASES HIS
both from the English and the Hungarian audio soundtrack, creating a corpus of

AROUND WORDS COMPRISING EPISODES FROM THE SE
Series 2: Episodes 3 (4HE OOLICEMAN, #GWEFFHLY AND Yadds 3TYLE
(4HE SUEL

Series 3: Episode 3(4HE 3AUSAGE IN THE 7TARDROBE)

Series 4: Episode 5(4HE 3AUSAGES IN THE 4ROUSERS

Series 5: Episodes2(4HE #AMERA IN JJHE OQIMAING OLACE),13(21BBINC(
THE "ONK), 14 (#OMMUNISTS IN THE #SUERKOREBR), ,A13NCH), 16 (4HE
%XPLODING "EDPAN),17('OING ,IKE A "OMB),19(0UDDINGS #AN '

Series 9: Episode 5 (! &ISHY 3END /FF)

4HE BROKEN %NGLISH UTTERANCES THEIR hGOOD %NGLISFH
DUBBED VERSION WERE PLACED INTO CHART WITH PARALLEL
comparison . This corpus lies at the basis of the analysis of the translation strategies
and translatability problems faced by the translators of the Hungarian version in
ORDER TO ACHIEVE THE SAME HUMOROUS EFFECT SEE 6ENU
of script translators of the selected episodes are Ta méas Goérgényi, Gabor Kozik, Klara
OETP +ATA #SIZMCS AND INNA 3ZTKELY

4HE PAPER WILL BE STRUCTURED ACCORDINGLY IRST RESHE
OF HUMOUR TRANSLATION FOR THE SCREEN IS BRIEmY REVIE
THE INTRODUCTION OF THE CONCEPT OF DUBBING VIEWED FR(
a short insight into the Hungarian dubbing tradition and its present-day evolution,
W H I th&bulk of the article consists of the translatological comparison of a series of
EXAMPLES TAKEN FROM #RABTREE S GARBLED %NGLISH LINE
found in the dubbed version .
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2. Translation of verbal humour for the screen

JN THE PAST TWO DECADES AN EVER GROWING NUMBER
CARRIED OUT WITHIN THE IELD OF AUDIOVISUAL HUMOUR T
THE EARLIER WORK OF 6ANDAELE ON THE ANAHESIS C
Naked Gun and ! &ISH #ALLED 7ANDA INTONINI S AND "L
STUDIES ON THE PERCEPTION OF SUBTITLED HUMOUR IN )
WORK AMONG OTHERS ON THE ANALYSIS OF TABOO TERM
recently, the collection of studies edited by Chiaro (2012) on the translation of

humour and the media, the studies of Mudriczky (2014) on the dubbed versions of

AN 'TMERICAN CARTOON OR OF :OLCZER ON THE ANAL)
their Hungarian dubbed and subtitled versions of American sitcoms or the collection

of essays edited by De Rosa et al. (2014). One of the main ideas to be highlighted

IN CONNECTION WITH !64 IN GENERAL AND OF AUDIOVISL
THAT THE VERBAL CODE IS JUST ONE COMPONENT OF THE |
AND THIS EQUILIBRIUM NEEDS TO BE ACHIE¥IEEDJJRER BERRQ
ILLUSTRATES THE NECESSITY FOR THE EQUALITY AMONG T

Figurel. 4HE FOUR COMPONENTS OF THABAULBERABIGOUAL TEXT

The present study aims to complete this line of studies carried out from a
QUALITATIVE P BERBPaBEAYFd EWE WILL FOCUS EXCLUSIVELY (
CODE OUT OF THE ABOVE MENTIONED FOUR COMPONENT
that THE VISUAL ELEMENT #RABTREE S STRAIGHT FACE WHI
SERIOUS GESTURES AND BODY LANGUAGE IN PARALLEL W
his speech, is a constant feature that generates laughter. )N THE ANALYSIS OF /
#RABTREE S BROKEN %NGLISH UTTERANCES THAT PRODUCI
APPLY #HIARO S THREE STRATEGIES FOR THE TRA
humour in AVT material:

3UBSTITUTING THE VERBAL HUMOUR IN THE 34 WITH A D
THE LATTER PRESERVING PARTIALLY THE FORM OR MEANIN

2EPLACING THE VERBAL HUMOUR IN THE 34 WITH AN IDI

2EPLACING UNTRANSLATABLE HUMOUR IN THE 34 WITH
TL in a different part of the TT .
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7E IND THAT THIS CLASSIICATION IS USEFUL AS IT HELPS T
translation, i .e. in our case, the Hungarian dubbed text .

Humour translation is based on theories of humour . For the sake of our analysis,
IN THIS STUDY WE WILL RELY ON TWO SUPERIORITY AND IN
IN THE ONE HAND SUPERIORITY THEORIES ARE SOCIETAL |
AGGRESSING OR DISPARAGING THE TARGET OR THE VICTIN
the butt of a joke . In this respect, humour contributes to the creation of inclusion

IN GROUPS OR EXCLUSION OUT GROUPS OR HIERARCHIE
THOSE WHO UNDERSTAND OR DO NOT UNDERSTAND THE JO
the other hand, the incongruity theories of humour are cognition-based and claim
that the emergence of humour is usually related to a certain kind of incongruity
WITH THE CONTEXT THE AUDIENCE IS PLACED IN A FRAME /
THE HUMOROUS UTTERANCE BREAKS THIS FRAME LEAVING
uncertainty . The moment they regain their superiority, the incongruous situation is
RESOLVED THE ACT OF RESOLUTION GIVING WAY TO HUMOR(

!S 6ANDAELE CLAIMS hTHE TRANSLATOR OF HUMOR HAS T
@RULES @EXPECTATIONS @SOLUTIONS AND AGREEMENT
OR CULTURE SPECIIC OARODY FOR INSTANCE IS ONLY ACCE
VAGUELY ACQUAINTED WITH THE PARODIED DISCOURSE )M
IMITATIONS FOR THOSE WHO KNOW THE ORIGINALv 6ANDAE
DISTORTED WORDS HAVE A STRONG CONNOTATION WITH TA
THE SITCOM COMPREHEND THE INCONGRUITY OF THE LINGU
a certain tense atmosphere. The moment they are able to decipher the meaning
BEHIND THE WORDS OR PHRASES A STATE OF RELIEF OCCUR

JN THE ANALYSIS OF THE TRANSLATION OF #RABTREE S HU|
THE TERMS hPROCEDURESvV OR hSTRATEGIESv AS DEINED B
are prescriptive terms . As my present corpus is fairly limited, the concept of
hTRANSLATION TENDENCYV IS ALSO PREFERRED AS IT IS LES.

JN TRANSLATION ANALYSIS THE TERM hEQUIVALENCEV IS

TERMS REFERRING TO LEXICAL GRAMMATICAL TEXTUAL Al
CASE OF SITUATION COMEDIES TRANSLATORS WILL PLACE h
translation procedure . Furthermore, compensation is also to be taken into account
IN THE CASE OF HUMOUR TRANSLATION MAINLY hCOMPENSA
up for the loss of a particular effect at a certain place in ST by recreating this effect
AT A DIFFERENT PLACE IN 44v (ERVEY AND (IGGINS QT
#OWIE MAINLY USED FOR THE TRANSLATION OF UNTR
untranslatability, cf . Hermans 2019, Drahota-Szab6 2016, Ben P

Regarding the analysed genre, situation comedy (sitcom) is a dramatic genre
broadcast on television . Its main aim is to entertain its audience through visual
and verbal humour . h!'S ANY OTHER AUDIOVISUAL TEXT THE SITUAT
ITS MESSAGE THROUGH THE CONVERGENCE OF TWO COMMU
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VISUAL WHERE SEVERAL SIGNIFYING C O hikefic, mudaalUI1STIC
PHOTOGRAPHIC AND SO ON CONTRIBUTE THEIR BITS OF
2004: 15, Q T Arampatzis 2015: 70 ). The visual input is extremely emphatic in
#RABTREE S CASE AS WELL HIS SERIOUS DARK UNIFORM
expressions, gestures, and body language all contribute to the humorous effect he
PRODUCES IN THE VIEWERS THE SUCCESS OF THE SITCOM

3. Genre and register: Situation comedy and taboo
language

Situation comedies do not normally use ordinary, neutral register, but they heavily

RELY ON LOWER REGISTER MAINLY TABOO LANGUAGE
RELEVANCE IN MAKING AUDIENCES LAUGH 9US I TAE
MANY PEOPLE CONSIDER OFFEXNBOWRD Q RARNERKSNGE CTTABO A F
TERM IS CONSIDERED SO OFFENSIVE OR EMBARRASSING TI
4ABOO EXPRESSIONS ALSO CALLED hOFFENSIVE LANGUAGI

-C%NERY hDIRTY LANGUAGEvV *AY OR hFOUL LA
INCLUDE hSEXUAL AND SCATOLOGICAL OBSCENITIES ETH
calling, profanity, blasphemy, slang, jargon and vulgarities of all kinds, including
THE FORBIDDEN WORDS OF NON STANDARD GRAMMARYV !ILL
4HE WORD REFERS TO WHAT IS PROHIBITED BY SOCIAL CU

The translation of taboo terms in AVT involves several strategies, ranging from 1
censoring the taboo, 2 . substitution of the taboo, or 3 . taboo for taboo to 4 . euphemism,
| E SUBSTITUTION IN AN AGREEABLE OR INOFFENSIVE WAY
NOT APPLICABLE AS THE TABOO TERM USED IN #RABTREE S |
into indecent ones) is itself the source of humour . Therefore, translation strategies 2—4
can be noticed in the translations to be analysed (see Section 5) . The presence of taboo
TERMS IS AN ORGANIC ELEMENT OF THE CHARACTER S HUI
THEIR REPLACEMENT WITH EQUIVALENT OR SIMILAR TABOC
order to achieve a similar effect in the target audience ( Avila-Cabrera 2015, 2016) .

JN TERMS OF OFICIAL AND UNOFICIAL TRANSLATION OF
CASE ILMS IT CAN BE STATED BASED ON PREVIOUS RESI
2015), that professional translators tend to remove, more or less consciously, the
hDISTURBINGv ELEMENTS FROM THE 34 WHILE FANSUBBER
THE 34 NOT ONLY REGARDING ITS LINGUISTIC CONTENT B
4HERE IS A CERTAIN KIND OF SELF CENSORSHIP ON THE
TRANSLATORS THAT GOVERNS THEIR ATTITUDE AND THE T
(especially fansubbers) tend to use taboo terms more freely in their translations,
PROBABLY IN ORDER TO MEET THEIR VIEWERS EXPECTATI(

HTTPS WWRORDLEARNERSDICTIONARIES COM DEINITION ENGLISH T
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4. Dubbing as a form of audiovisual translation

7HILE SUBTITLING IS DEINED AS AN INTERLINGUAL FORM O
SOUNDTRACK REMAINS AUDIBLE WHILE THE TRANSLATED VE
PRODUCT IN THE FORM OF WRITTEN TEXT PRESENTED ON T&F
ORIGINAL SOUNDTRACK 'OTTLIEB A B DUBBING
ANOTHER COMPONENT TO THE MULTIMODAL PRODUCT BUT R
2018: 112). In dubbing, the original speech is replaced by the target-language voice

TRACK hWHICH ATTEMPTS TO FOLLOW AS CLOSELY AS POSSI
MOVEMENT OF THE ORIGINAL DIALOGUEW4HEY&GPDRILEDRADUBBI
is to make the target dialogues look as if they are being uttered by the original actors

SO THAT VIEWERS ENJOYMENT OF FOREIGN PRODUCTS WIL
144). As the corpus under discussion is part of the Hungarian dubbing tradition, it

IS WORTH GAINING A DEEPER UNDERSTANDING OF ITS DEVEL

4.1. A brief history of Hungarian dubbing

(UNGARY IS ONE OF THOSE %YUROPEAN COUNTRIES WHERE L
)TS HISTORY GOES BACK TO THE MID S WHEN n FOLLOWI
MODEL OF THE TIME n GOVERNMENTAL DECISION WAS TAKI
WITH (UNGARIAN VOICES !CCORDINGLY IN .OVEMBER

into Hungarian, entitted 6IEREINHALB -USKITIERE ;&0UR AND A (ALF -
released.

'FTER A BREAK OF A DECADE WHEN ORIGINAL (UNGARIAN Il
MARKET A NEW WAVE OF (UNGARIAN DUBBING WAS STARTEL
BEHIND THE )RON #URTAIN 3OVIET ILMS WERE PRESENTED
VERSION AS THE REGIME REALIZED THAT FOREIGN ILMS PROP
ALSO BECOME EXCELLENT MEANS TO MANIPULATE PUBLIC CC
THE S AN INCREASING NUMBER OF DUBBED ILMS WAS RE
3ZINKRONILMGYCRTY MGARMMNTSIUBBED &ILM ORODUCTION #O
called PannxNIA &ILMSYBNNONIA &ILM 3TUDIO= THE IRST INDEF
DEALING EXCLUSIVELY WITH DUBBING

"EGINNING WITH THE STATE ORDAINED THAT EACH FC
TELEVISION WAS ALSO TO BE AIRED IN ITS (UNGARIAN DUBBE
DUBBING HAD BECOME A FORM OF ART HAVING GAINED WORI
WERE DUBBED BproféeddigndBsE®h script translators and dubbing actors
2EGARDING THE TRANSLATION OF SCRIPTS SUFICE IT TO MEI
of the American animated series 4HE &LINT $IP&NIBES), in Hungarian
entited &RTDI 1S "INl AVAGY A KIT KPIKOR&RERI SMNBAKARNEY C

3 &OR FURTHER DEINITIONS AND DESCRIPTIONS OF DUBBING CF FOR IN
"OGUCKI 2ANZATO
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TWO PROS FROM THE 3TONE IGE= THE WORK OF SCRIPT T
NICKNAMED @2OMHCNY x |l E @RHYME HEAPER WITH IT
GENERAL LINGUISTIC VIRTUOSITY FAR MORE CREATIVE T
TURNED THE ORIGINAL S PROSE INTO A COMPLEX mOW O
poetry, creating a verbal tapestry of inventive and intellectual humour absent

FROM THE ORIGINALvVY -ARTONIn(AVAS (AVING NO RO
PRESENTATION WE ILLUSTRATE 2O0MHCNYI S VERBAL PLAY

AND TWO LINERS FROM THE (UNGARIAN DUBBED VERSION
English back-translation: 4

Tablel. % XAMPLES OF 2O0MHGCNYI S RHYMED DUBBING

Titles Back-translation

Lokal-vokal kan-d Yrban NIGHTCLUB VOCAL IN MALE MAJ(
BAMBOOZLING BEGUILING REF
Lovatétel

hJxVCTITELV n REDEEMING
IZIRT KEZDTEM A TESTEM KIBSRORBAILNRITED TO HAVE AN AT
HOGY LEGYEN MIT A NPK KUSD RHAORWOIMEIN CAN WIN IT
1zzRrK HOGY AZ USZODCTLetMsIISEEENTHE SWIMMING POOL
HAMAR YSZOD CTU CAN YOU SWIM THROUGH IT

4HE LINE OF EXCELLENTLY DUBBED FOREIGN ILMS COULD |
soap opera Dallas n AIRED IN (UNGARY BETWEEN AND
(UNGARIAN 4ELEVISION heytByS & Mrg&ign dubicing, characterized
BY THE TRANSLATORS INVENTIVENESS MASTERLY CREATI

"Y THE S DUBBING HAD BECOME AN ORGANIC PART OF
(UNGARY IS AT THE TIME DUBBING WAS CONSIDERED A FO
ILM MAKING INDUSTRY IT HAD ITS OWN SRER kAU KZ B DL VM®IDRIY

OANNONIA .EWSREEL PUBLISHED BETWEEN Szinkréni® F
(Synchronicle) 5 (1987-1991).

The change of regime in 1989 brought about radical changes not only in the
(UNGARIAN ILM MAKING BUT ALSO IN THE HISTORY OF D
GROWING NUMBER OF COMMERCIAL TELEVISION CHANNELS
renting culture . The monopoly of the Hungarian Television, the main producer of
ILM DUBBING WAS OVERTHROWN BY THE EMERGENCE OF .
4ELEVISION CHANNELS WERE FORCED TO MAKE THEIR OV
SOUNDTRACKS RESULTING IN A CONSTANT DEGRADING OF

HTTPS WWW ORIGO HU TEVE FREDI ES BENI AVAGY EGY LE
HTML HTTPS COOLTOUR REBLOG HU AMIG TART A KOKORS
romhanyi-jozsef . 20MHCNYI|l WOULD BE YEARS OLD IN

5 4HE TITLE ITSELF CAN BE IDENTIIED AS A PUN A LINGUISTIC
SYNCHRONY CHRONICLE
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the 1993 VHS editionof 4HE 2ETURN O FWIHHEER*E DL EG3IUT SABREV IS REND
AS hFINYSZABLYAvV INSTEAD OF hFINYKARDvV OR WHERE THE
hANDROIBPESPITE THE FACT THAT AT PRESENT THERE IS A |
HIGH QUALITY TRANSLATIONS THAT (UNGARIAN AUDIENCES C.
HIGH QUALITY DUBBING WILL PREVAIL IN THE FUTURE 4xTH
-ORE RECENT SUCCESSES OF CONTEMPORARY DUBBING S|
Speier? (the Paganini of Hungarian dubbing translation) & or Eszter Pataricza,® just
TO NAME TWO OF THE MOST PROLIIC AND CREATIVE ARTISTS

IFICER #RABTREE SPEAKING IN h&RONC
English] — General features

/IFICER #RABTREE APPEAR % ON U B8 KNdpisode of the 2

season According to the plot, asa TRAINED SPY WHO SPEAKS PERFECT

parachuted in occupied France near the village of Nouvion . Heis atrue Englishman, *°

a spy disguised as a French policeman, and his main mission is to serve his country

AS A TRUE PATRIOT ALSO KEEPING CONTACT WITH THE MEMI
!S THE SOURCE SOUNDTRACK REVEALS IT HIS IRST UTTERA

WITH AN UPPER CLASS %NGLISH PRONUNCIATION (OWEVER

WORDS TO T HilageiR,bdlstats to speak a special, idiosyncratic English that

MAKES HIM UNIQUE AND HUMOROUS AT THE SAME TIME 300

STUPID %NGLISHMAN DISGUISED AS A POLICEMANvV OR AS h’

THINKS HE CAN SPEAK &R E thétithe Frerfdh H teardnE &t thE military

ACADEMY SUFICES BY WAY OF LINGUISTIC CAMOUmMAGE TO Al

LOCALSv S$ELABASTITA (IS h&RENCHvV IS SO MANGLE

AT TIMES THAT IT IS THE 2ESISTANCE MEMBER -ICHELLE WH

his interlocutors .

HTTPS WWW ORIGO HU ILMKLUB DARTH VADERNEK TUDOTAGUL/
INTERJU STAR WARS SCHERY ANDRAS HTML

7 IMONG THE BEST DUBBING WORKISEOFARKEISIAMEFRR CKED U P (2007)
WITH THE (UNGAEIAMNATIBRMHRGETTING 3ARAH -ARSHALL WITH A PAR.
title Lepattintva, /UT OF JFGMT A KG MNP R&OR 2ICHER GRZECONREEMBERT AZ
IMISH HYZZA 1997§ BfERIX AND #UBOEBRTRAS /BELIX n ! +LEOP@WITRIA KRLDE
its brilliant translation in verse
-AROSSY n HTTPS WMN HU KULT AGYJELENET CIGIREKLAM ES A
kokorszaki-modra-avagy-boldog-szuletesnapot-fredi-es-beni

9 Eszter Pataricza created the Hungarian dubbed version of 4HE ,ORD OF TsHrEs22005G-S
2003), of the blockbusters 90U VE 'OT -AlIL(! SZERELEM HGCLx 3B MA LS (Z002),
.INE -ONTHS (3LDATLAN CLLAPOTBAN n 510%fF A& L'RIDGRASSAEBLADUSON
#OUNTY (! SZOV HODJAI, 1995), Titanic (1997),or ‘OOD -@R&VING 6IETNAMU

10 %VEN HIS NAME IS VERY %NGLISH h#RABTREEvV IS A NAME OF INGLO 3
ONE WHO DWELLED BY A WILD APPLE TREE 4HE NAME DERIVES FROM
Englishpre-7" CENTURY hCRABBA TREOWv CRABBA MEANING hAPPLEV
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#RABTREE S hLANGUAGE SUPPOSEDLY SPOKEN IN @REA
DIFFERENT FROM THE LANGUAGE ACTUALLY SPOKEN ON THE
$ELABASTITA | E HIS h&RENCHV IS ACTUALLY BROK
This English speech contains traces of French pronunciation to suggest that he is
ACTUALLY SPEAKING &RENCH IN THE ICTIONAL WORLD OF T
AND EMPHATIC MANNER ;OF SPEECH= OF SOMEONE WHO W,
BE UNDERSTOOD IN WHAT IS FOR HIM A FOREIGN TONGUEV
not make too many grammatical errors, and his sentences are more or less correctly
formed both morphologically and syntactically . The most striking feature of his speech
IS OF PHONOLOGICAL NATURE ONE CAN DETECT A SYSTEM/
ESPECIALLY CAUSING THE SPEAKER S INTENDED MEANING
UTTERANCE THAT IS EITHER ABSURD OR BAWDY OR BOTHv $
HSWDSENSTEAD OF hkhiGESI€EEWR hWEE ;WI = INSTEAD OF hWA
ABOVE TWO EXAMPLES SHOW THE MOST FREQUENT PHONE
AND THE MISPRONOUNCED WORDS HAVE EITHER A NONSEN.
connotation, and the humorous effect is induced by the displacement of the expected
frame in the cognitive expectation of the audience . Mispronunciations in Crabtree S
UTTERANCES ARE MORE OR LESS CONSTANT AND PREDICTA
CAN BE CLASSIIED ACCORDING TO WHETHER THEY ARE REC
ERRORS IN EXAMPLE OF THE FORMER IS HIS FAMOUS CATC|
AT ANY TIME OF THE DAY WHICH STANDS FOR THE USUAL %N
TO THE LATTER ONES THEY CAN BE TOTALLY NEW ORIGINA
surprised, evoking a strong humorous effect .

6. Crabtree dubbed in Hungarian

7THEN TRANSLATING DUBBING #RABTREE S BROKEN %NGL
THE TRANSLATORS FOLLOWED CERTAIN PROCEDURES &IR
CHARACTER S INTENDED MEANING ILLOCUTIONARY FORCE
TO FOLLOW THE PHONETIC CHANGES IN THE SOURCE TEXT
consonant) substitutions in the target text, creating similarly absurd or humorously
INDECENT WORDS 4HIRDLY THEY WERE ALSO CONSTRAINE
IN THE SOURCE SOUNDTRACK THEREFORE THE VERBAL JC
BE UTTERED IN SYNCHRONY WITH THE ONES IN THE %NGLIS

ICCORDINGLY CERTAIN GENERAL AND MORE SPECIIC STF
NOTICED IN THE DUBBING TRANSLATION /NE SUCH GENER/
THE &RENCH ACCENT CHARACTERIZED BY NASAL VOWELS
sound(WHICH IS A SEMI VOWEL IN &RENCH AND THEREFORE N
oftheuvular y IN THE (UNGARIAN SPOKEN TEXT FOR MORE DETA
In most of the cases, the French accent is employed in order to compensate for the



6ERBAL (UMOUR IN 3CREEN 4RANSLATION /FICBR #RABTI

lost meaning of the ST broken utterance . Another general feature is adaptation and
compensation . Adaptation, used in its Skopos theoretical sense, refers to a strategy
employed by the translator to make the ST suitable for the expectations of the TT
AUDIENCE ALSO REFERRED TO AS hSITUATIONAL EQUIVALEN
&AWCETT hAS IT WORKS BY REPLACING 34 ELEMENT
SOME WAY SERVE THE SAME FUNCTION AND ARE THUS @EQU
#OMPENSATION ON THE OTHER HAND IS A TECHNIQUI
translation loss of important ST features by approximating their effects in the TT
THROUGH MEANS OTHER THAN THOSE USED IN THE 34v 3HUT
IMONG THE MORE SPECIIC STRATEGIES THE CORPUS SHO\
AND OMISSION AS WELL 3UBSTITUTION HERE IS REFERRED T
TO DISTORT PROPER (UNGARIAN WORDS AND CREATE INDECE
STRATEGY OF OMISSION IS EMPLOYED WHENEVER hA PARTIC
VITAL ENOUGH TO THE DEVELOPMENT OF THE TEXTv "AKER
!S MENTIONED ABOVE THE MOST FREQUENT FEATURE OF
SUBSTITUTION OF VOWEL SOUNDS IN SUCH A WAY AS TO C
mixing of sounds usually leads to malapropism (i .e. the habitual misuse of similar
SOUNDING WORDS ESPECIALLY"WORHTBOUMIORBQAEBSERAFERNORE |
OR PHRASES MEANT TO BE TAKEN WITH DOUBLE MEANING (
literal, or innocent, the other meaning usually taboo or having a sexual subtext), 12
BOTH OF WHICH COULD BE INTERPRETED AS WORDPLAYS O
STRUCTURE OF SOURCE AND TARGET LANGUAGE TRANSLATI
TASK hWHATEVER ITS EXACT FORM OR FUNCTION WORDPLA®
OF THE SOURCE LANGUAGE USED AND THROWS INTO PROMII
THAT LANGUAGE FOR WHICH IT MAY WELL BE DIFICULT OR IN
EQUIVALENTS IN THE TARGET LANGUAGEvV S$ELABASTITA

JN THE FOLLOWING SECTION IRST | ) WILL DISCUSS TH
ELEMENTS IN #RABTREE S UTTERANCES AND THEN Il ) WIL
IXED EXPRESSIONS AND IDIOMS $ORE BASED ON THE SE

6.1. Recurrent elements and their translation
2ECURRENT ELEMENTS WITH NEUTRAL OR LOW RI
IS MENTIONED ABOVE ONE OF THE MOST STRIKING RECURREN

MOUTH IS h'OOD MOANINGUv $UE TO THE FACT THAT THE
the Hungarian script translators also resorted to using a mispronounced version of

11 HTTPS PSYCHOLOGY WIKIA ORG WIKI -ALAPROPISM
12 HTTPS LITERARYTERMS NET DOUBLE ENTENDRE $OUBLE ENTENDRE
"OSTROM HIMSELF THE ACTOR WHO PLALEDUTHEGOLEBECHrégRamBIi@ REE | |
HTTPS WWW BBC CO UK SOUNDS PLAY B F R K
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THE WRROGGEL ;MORNING= BY INTRODUCING AN EXTRA VOV
(UNGARIANREGRIELI ;BREAKFAST= IS THE SERIES DEVELOP
WERE FOUWBGELTU 3®*xOREGGELITU 3 % O OR THE ¢
OF THE TWO THE MOST BREQGGENTLY WBS%D tlee original
SOUNDTRACK ONE CAN OFTEN NOTICE #RABTREE PRONOUI
GUTTURAL FRICATIVE hRv AS A SIGN OF HIS SPOKEN &REN(
CAN BE HEARD IN THE (UNGARIAN DUBBED VERSION AS W
SOUND ADDING AN EXTRA HUMOROUS EFFECT TO THE CHA
&URTHER RECURRENT ELEMENTS INCLUDE WORDS THAT
OF THE &RENCH GENDARME WALKING IN THE STREETS O
CAFl BRINGING NAMI® O® HOMITHE GIRLS FROM THE 2ESIST!/
FOLLOWING RENDITIONS CAN BE DETECTED IN THE DUBBED

Table2. 2ECURRENT ELEMENTS NEUTRAL LOW REGISTER

Mispronounced language  Meaning Hungarian version

René ;S-NE= René 2UNx ;SUNx=

Ronnie René 2UNx ;SUNx= 2UNT
) HAVE GOOD noselU) BAWE GOOD NEWSE Wan orrom.

P12)

) HAVE FOR YOU QODADViDsE.OR YO U GQG@®hOmmM FWISWIMAGCNAK
2ENT 7HAT IS YOURIADSE YOUR NEWS.A PENGESSE MEG
3% 0

) HAVE BAD noseU ) HAVE BAD NEWSRbssziyeket HOZTAM

3 % 0 Onnek.

) WISH TO GIVE YQWASH TO GIVE YQ@U ireket HOZTAM Y% NNEK
massage. 3 % O message

) HAVE BRONG C RIO&E bid@ht greetings +N HOZTAM BRDVUZLETE
FROM Brutish )NT O L fro@ British Entelligence britis intelligens szerviz.
(EADquitters. 3 % O0l1]EADQUARTERS

"RITISH Intolligance British Intelligence titkos szaglaszat

3% O
) GIVE THEM A QU)QXAMBeTHEM A QUICIlN ADTAM NEKIK GYO
IN THE &RENCH longwasghin the French talpalavaldt FRANCIA

3% O language. NYELVBPL

As it can be seen in Table 2 above, the dubbing translators resorted to different
STRATEGIES WHEN RENDERING THESE PARONYMIC WORDS
SOUNDTRACK 2ENT S NAME IS PRONOUNCED EITHER WITH I’

13 The phonetic mark Sstands for the voiced uvular fricative, typical, for instance, in Parisian
French, or in most parts of Germany .

14 The abbreviations refer to the number of series (S), the number of episodes (E), and the number
of the Hungarian dubbed parts (P) .
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;R6né= OR ;S6né= WITH EITHER AN ALVEOLAR OR A UVULAR hR
&RENCH CAR h2ENAULTV ;ROENO= ALL ELICITING AUDIENCE LA

The phrase ) HAVE @®@B®©OD HAS BEEN TRANSLATED WITH DIFFE
Instead the possible J6 orromvan WHICH WOULD BE A LITERAL TRANSLAT
translator opted for compensation via an ungrammatical utterance  J6lvanorrom ;LIT
WELL IS MY NOSE= WHERE THE MISPRONUNCIATION n ACTUA
utterance — is substituted by a grammatically and syntactically incorrectly formed
sentence. | consider that this solution cannot achieve the same comic effect as the
ST utterance. The other occurrence of GO O D I¢ @&Bdered by the replacement of
HOREM ;MY NEWS= BY HYRGMROGN'RNMNG= PRONOUNCED WITH
S IS 2ENT IS ALSO JOINING IN WITH THE MISPRONUNCIATION
ON IN HIS LINEMSPWEGESSWEBMHBG PLAY I SMREREIFUNCTION
EQUIVALENCE IS ACHIEVED RESULTING &l e @uMidw8 R 44 MEA
Nose MEANING hNEWSv IS ALSO RENDERED IN (UNGARIAN
solution: Oyek ;)RISH= WHICH MAY BE INTERPRETED AS A RESUL
of the Hungarian HORWKIH A & RENCH ACCENT BY THE ELISION OF 1
LETTER SOUND (OWEVER DELETING THE WORD INITIAL hHv
ANOTHER MEANINGFUL WORD MEANING h)RISHv

Along the same line of thought, the ST ) WISH TO G |Mdssage (iheaning:
MESSAGE 1S SIMILARLY RENDER EDIrgketT H OTZHTEA MU % SN B KA N
) HAVE BROUGHT YOU NEW )RISH WO MEN= WHICH SIGNALS:S
focusing on the illocutionary force of the utterance . Although the ST utterance is
completely different from the previousone (cf . ) HAVE 600e@B. ) WISH TO GIVE
you a massage), the TT solution is almost identical ( rossz iyeket vs. Y Jreket)
despite the slightly indecent connotation of the second ST message

3IMILAR HUMOROUS VOWEL CHANGES CAN BE DETECTED IN
#RABTREE WORKS FOR (E BrRDNMUINGERNS BT ( AASDquitters, the
NAME CONTAINING WORDS WITH NEGATIVE CONNOTATIONS |
OF THE "RITISH )NTELLIGENCE (EADQueA RMTEEARNSS HBEVAGFEHQ
VIOLENT ANIMAL AS OPPOSED TO HdtlMasNheBsiahty @eaniligHE VERB
OF hTO HARM OR DAMAGE SOMEBODY SOMETHING ESP IN
qut MEANS hTO LEAVE A PLACE PERMANENTLYV )N ORDER T(
ofthis PRESTIGIOUS "RITISH INSTITUTION IN (UNGARIAN THE °
DIFFERENT SOLUTIONS )N 3 % 0BRTHBY NCRBLE QGE NI THBEER V
INTELLIGENT SERVICE= | E AN ALMOST LITERAL TRANSLATI(
WHERE THEze2W®YNGARAGE= REmMECTS ON THE SMALL WORKSH
institution . This phrase is included into a grammatically and syntactically incorrect
Hungarian sentence: +N HOZTAM BRDVUZLETEKET BRIT,I®nidingLIGENS
THE REDUNDANT PRESENCE OF THE IRSN ;BERSOS\P SNK GOFLAR
fact that the Hungarian predicate HOZTAM ;) HAVE BROUGHT= CONTAINS
PRONOUN MARKER AT THE END OF THE VERB THE USE OF A
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A SINGULAR ONE n ALL THIS IN A WRONG WORD ORDER )N
SENTENCE DOES NOT CONTAIN AS MANY NEGATIVE CONNOT
it is similarly incomprehensible to the French villagers . Therefore, it is Michelle

OF THE 2ESISTANCE WHO HAS TO hMEDIATEv BETWEEN T
plainlanguage: A BRIT HORSZERZP KUZPONTBXITBBY (AN GKREETE |
FROM THE "RITISH )NTELLIGIENGEhéEkEQ B AR TBR S another
Hungarian translation variant can be found for the mispronounced name of the
OFICEITKOS SZAGLGCSZAT ;SECRETISKOBO HRAGIEGRIE A NIEREY | (
This solution seems to be a better option as, on the one hand, it has the same number
OF SYLLABLES WITH A DIFFERENT SOUND VARIATION AND
ACTUAL MISSION OF THE INSTITUTION | E TO SNIFF AROU
human intelligence in support of national security

!S AINAL EXAMPLE INQUISKSEUORIKENIN THE &RENCH LONG
COURSE IN THE &RENCH LANGUAGE= CONTAduxss stanMigLAPR O
forcourse COMPLETED WITH THE M I SIPARNIGNUUANIH, ASBUIGnY irCaRother
MEANINGFUL COMPIOQ@MN®WAGaR Bhe Hungarian translation of the
UTTERANCE DOES NOT CONTAIN SUCH LOW REGISTER LEXEN
phrase transformation: GYORS TALPALCVALx LIT QUICK MUSIC FCcC
WHERE THE C @GaMda@aldNigually has a slightly humorous connotation in
(UNGARIAN AND IT MEANS hSTIMULATING FAST ®®&dagED MU ¢
DANCINGV 4HE POBRBSHALPALCVALXactuglyslaRE&BToALP AL X ;A QL
A CRASH COURSE= 3IMILAR TO THE PREVIOUS EXAMPLES
SYLLABLES ARE ADDED TO THE ORIGINAL WORD S TO MAK
(here: GYORSTALPALxch&hye@OiRt8 TALPALCV AL X), the humorous effect retain
spite of the lack of negative connotation

2ECURRENT ELEMENTS WITH TABOO CONNOTAT

30 FAR IT COULD BE NOTICED THAT THE 34 MANGLED WORI
REGISTER MEANING THE 44 EQUIVALENTS HAVING SIMILARI
OVERTONE (OWEVER MORE OFTEN THAN NOT BAWDY INDE
#RABTREE S UTTERANCES 4HE h&RENCHv GENDARME MANG
THEY WILL CONTAIN SYLLABLES THAT DEmECT THE WORD
IN NONSENSE OR IN SLANG TABOO WORDS HAVING SEXUA
(ERE IS A LIST OF THE MOST FRiRE QWRNEKLY. WEHD ,PRNES=
bumS ;BOMBUSmer ;BOMBB®R 5L AWiek ;T HI&Khke Hungarian dubbed
VARIANTS ARE EQUALLY SLANGISH OR THEY CO®)HOWINN INEV
4ABLE BELOW

15 )N SQUARE BRACKETS THE MEANING OF THE MISPRONOUNCED WORI
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Table3. 2ECURRENT ELEMENTS WITH TABOO CONNOTATION

Mispronounced language  Meaning Hungarian version

You cannot spoke like You cannot speak likethis .AHCT MICSADA DOLOGU
THOS TO AN IFICEROOANTEBEICER O F MeH Eellatyén do yvan

loo! BESZxLNI

(3% O

) SHALL lick YOU U PsHalDIétk you up for -EGBBNTETEM
DISTURBING THE murbing the peace . C S E N D P yhabo yitasé yt.

(3 % 0

3HE HAS BEEN pissiBpe has been passing Hamus bunkjeggyel

fudged BANK N OT E Sfdriyedttark notes in the IZETPZUTT A kalpagosnal.
HIT SHOP 3 % O0hatshop.

A4HERE ARE pissers allltvaze are pieces all over ... és a kolbasz szintén
THE TRACK 3 % tletrack. jégbe ment.
4HE MONEY YOU NhE#K&By you nicked I PINZ AMIT MEGFYJTAK

WAS THE PROPERTWASF HEEB ROPERGespopE THEAJDONA VOLT
Gestopoo. 3 % O Gestapo.

#RABTREE FREQUENTLY DEINGEBEIGHB PESTHBICERS OF THE
LAW= WJHHEIBRETHE SLANGtoIMORIHEE GRRONG CONTRADICTION B!
meaning of the paronymically contrasted law and loo leads to humorous effect . The
(UNGARIAN DUBBING TRANSLATORS RESORTED TO SUBSTITU"
SEPARATE CLAUSES WITH A REPRIMANDING TONE THUS ACt
FORCE AS THE 34 SENTENCES BUT WITH A TOTALLY DIFFEREN
SENTENCES ALSO SUGGESTS #RABTREE S BROKEN &RENCH |
Hungarian MICSADA DOLOG ;WIWaTkel ilyealdd@¥*CN BESZxLNI ;WHY
DOES ONE HAVE TO SPEAK SO HARSHLY= ALSKESEAMRbOYING T
insult, to taunt), also employingtheuvular r WHICH HAS AN ARISTOCRATIC CC

The verb piss may appear either as the distortion of pass or piece or even peace
— as the above examples illustrate . The Hungarian translations are of much higher
REGISTER THEY CONTAIN A PLAY ON WORDS BY ADDING AN E
A NEW WORD WHICH THUS CREATES A TOTALLISTNHRBIMEGAN
THE PISS ;MEANING DISTURBING THE PEACHME GQREMNDERHEM IN
CSENDPYHCBOyYOTCSIyt ;LIT ) WILL INE YOU FOR DISTURBING
RE CREATION OFE STEHNED WORM@ROTWRBBING THE PEACE= WITH I
csendPR ;GENDARME= TO BE INTERPRETED AS A REFERENCE TC

The taboo term piss can also mean piece in other examples . The context of this
EXAMPLE IS THAT THE PAINTING OF THE h&ALLEN -ADONNA
RUNNING GAG IN THE SERIES WAS HIDDEN IN A SUBSTANTIALI

16 (UNGARIAN ARISTOCRATS FREQUENTLY HAD A SPECIAL PRONUNCIATI
UVULAR R SOUND NON EXISTENT IN (UNGARIAN WHICH WAS DUE TO T
LANGUAGE WAS 'ERMAN OR &RENCH THESE.LANGUAGES HAVING THE U
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TRAIN (OWEVER THE TRAIN WAS BOMBED BY THE 20YAL !l
THE PORTRAIT WAS AHER B ARERPISEERS AMEAMENRGTHEHER|
ARE PIECES ;OF IT= ALL OVER THE TRACK v 4HE DUBBING T
SOLUTION )NSTEAD OF LOOKING FOR A SIMILAR TABOO WO
contains the mispronounced idiomatic phrase  és a kolbasz szintén JIGBE MENT ;AN
THE SAUSAGE ALSO WENT TO ICE= HAVING A MUCH MORE
meaning TGBE MENT ;WENT TO HEAVEN= WHILE THE ILLOCUTI
WAS RETAINED THE SAUSAGE WAS BLOWN UP MAINTAININ

INE OF THE MOST CREATIVE SOLUTIONS FOR THE TRAN
rendering of Gestapoo (in Hungarian Gespopd WHERE THE LAST SYLLA
%NGLISH WORD IS THE TABOO TERM WHILE THE LAST TWO
has similar meaning, i .e. a slang for back side, bottom .

! SIMILARLY INVENTIVE RENDERING OF THHickoddrGlel SH T A
foundin 4ABLE BELOW

Table4. . OVEL ELEMENTS WITH TABOO CONNOTATION )

Mispronounced language  Meaning Hungarian version
4 HE bums will be loaded 4HE BOMBS WILL BBahiaABEDUGJUK
on a bummer on a dick on a bomber on a thick a két bombazéval az

night AND THEN THBMhWANID THEN THEY WHPEDPJIN és aztan
be dripped over Ongland. be dropped over England . elszéllnak az anglikan.
3% 0

JN THE (UNGARIAN VERSION THROUGH A VOWEL CHANGE
bomba is replaced by bamba ;STUPID OAISH TOMFO hbmbdzdHE LE XE
AMBIGUOUS IN (UNGARIAN AS WELL RdebighRdodN&Bryaad AN
DROP BOMBS AND A PRETTY WOMAN LIT TRANSLATED FR
;BOMBCZx= -OREOVER didih DABRWNISIANGSTANDING FOR hT
HAS BEEN TRANSFORMED IN (UNGAR IlaNJWIE P EDHEN RTAHRFO N
SHEET OF THE NIGHT= INSZIHAIDE © EETWERFERRAKE VEIL OF TH
Finally,the ST THEY WILL BE DRIPPEDMBEAERNGSGhANBY WILL BE
OVER %NGdreNBredcas ELSZCLLNAK AZ;IAINGIOIHKEW WILL mY AW
INGLICAN= WHICH ON A LEXICAL LEVEL IS A NONSENSE (
dubbing actor, the lexeme ANGLIKCN IS SEPARATED INTO SYLLABLES
likis a vernacularfor HOLE HAVING A TABOO MEANING THUS CREA
similarly indecent meaning as the ST .

As the series advances, more and more creative solutions have been found by
THE DUBBING TRANSLATORS 4HE BACKGROUND SITUATION
THE %NGLISH PILOTS NEED NEW PARACHUTES BUT THERE
WHO COMES UP WITH THE IDEA THAT THE &RENCH GIRLS LU
excellent material .
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Table5. .OVEL ELEMENTS WITH TABOO CONNOTATION ))

Mispronounced language  Meaning Hungarian version

Crabtree: 90U MUST @db must go and get C: Ra kell tenni a kezet a

AND GET YOUR HAYWDWBSROMANIDE ON TadpkGigiojat.

GIRLS knockers. knickers .

Michelle: (E MEANS SILK M:! SELYEMBUGYIKRA
knickers. He means silk knickers . GONDOLT

Crabtree;: 3SORRY PERHAPS C: 2 PARDON AZ CKSZAN

MY &RENCH COD BanBpeihagsky French LEHET TALCN JOBB IS
X 3% O could be better.

Here, the ST goes deeper into the taboo register as knockers is a malapropism for
knickers AND IS THE % NGLISH Hdagtd Thistabor Be&nihis creatively
TRANSFERRED IN THE (UNGARIAN 44 AS WELL PRESERVING T
in the same meaning combination . This verbal exchange is one of those rare cases
WHEN #RABTREE APOLOGIZES FOR HIS MISPRONUNCIATION |
DISIGURED PHRASE BUT WITH EXQUISITE %NGLISH POLITENE
sorry and the employment of the hedge P ER H)APh& polite intention is also
RENDERED IN THE (UNGARIAN VERSION WHERpgardoRHE)APOLOC
BEG YOUR PARB&N=sAMONIENT= DERIVED FROM &RENCH AND PR
&RENCH ACCENT ALLUDING TO THE SPEAKER S hFAKEvV IDEN
in the audience .

4HERE IS A VERY SMALL NUMBER OF EXAMPLES IN THE COF
TRANSLATED CONTAINING TABOO OR SLANG WORDS WHERE Tt
IN EXAMPLE IS THE FOLLOWING WHERE ACCORDING TO THE
NEWS THAT 2ENT AND HIS COMPANIONS WERE SEEN ROBBING
(poctures DRAWN BY THE WITNESS ARE ALREADY AT THE STATIO
notice board .

Table6. . OVEL ELEMENTS WITH TABOO CONNOTATION )))

Mispronounced language Meaning Hungarian version

Crabtree: .OBODY HA SGodobody has seen C: -1G NEM LPTTE senki,
THEM BECAUSE ) HtlAevhEbebhQs€ | have not MERT MIG NEM TNZTEM |
YET PINNED THEM yetinhétiEhem on the a RENDPRSEGGRE.

beard. board . R: -ILYEN SEGGRE

René: 4HE BEARD 2 4HE BEARD C: (CT ATCBLCZATRA A
Crabtree: 4HE BEARD Orbbir&et Die board RENDPRSEGGRE

T H E poloos stootion. outside the police station . Y: 1ZT AKARJA MONDANI

Yvette: (E MEANS TH EY:B1© iéuabs the board HOGY A RENDPRSIGI
OUTSIDE THE POL Il&autsids tha policenstation . HIRDETPTCBLCRA
3 % 0




42 Zsuzsanna AJTONY

7THILE IN THE %NGLISH 34 bddl idNusdd TorR Bdard, & Nungarian
TT compensates for the later occurrence of the mispronounced police station (poloos
stootion) by USING ITS (UNGARIAN EQUIVALENT IN ITS SIMILAF
foom: RENDPRSEGGRE ;LIT ON A POLICEMVNPR SAGRE INSTTE:
POLICE= 4HE TABOO TERM IS hHIDDENvV IN THE MISPRONU!
EVEN MORE BY 2ENT S QUESTIOIN YEONR SHARRIE ATLIOGN ON WH
ASS = 9VETTE AS USUAL MEDIATES BETWEEN THE TWO SF
of the broken sentence .

6.2. Fixed expressions and idioms

IFICER #RABTREE S VERBAL MANIFESTATIONS CONTAIN S
IDIOMS AS WELL 4HEIR DUBBED (UNGARIAN VERSIONS S
PICTURE &OLLOWING G6EISBERGS n AND $ELA
CLASSIICATION |IT CAN BE STATED THAT THE IXED EXPF
MAINTAINED IN THEIR ORIGINAL FORM IN THE 34 BUT ARE |
VOWEL OR CONSONANT CHANGES

Table7. & XED EXPRESSIONS AND IDIOMS )

Mispronounced language  Meaning Hungarian version

) HAVE disgeezd as | am disguised as En aléltozetet dltdttem,

polooseman so | am policeman so | am able MINT CSENDPR AHCILB>
OBLE TO MOVE ABD@ M®NEHABOUT WHOB Y komplett

complete frodom. 3 % complete freedom . szabadséaggal

P11) MOZOGHASSAK

4HE 34 CONTAINS THE IXED GRKPRE ASIPOLOOSEMAN WHE
VOWEL CHANGES RESULT IN NONSHNSE W®RMD A S ME® INIONE
The Hungarian translators resorted to the employment of semantically correct
WORDS ALTHOUGH FORMULATED INCANLORIEGPETEQOININGAR
CLOTHING= (ERE THE HUMOROUS EFFECT IS tlRé&gAaIeED BY
ULT ;PUT ON= THE PRPBEIULMBGLATUON WFTH THE PURPOSE
PRONOUNCED WITHSTHE UWELRRE®RMBEETT SZABADSCGGAL
COMPLETE FREEDOM= CONTAINING A FOREIGN LEXEME 'L
OF ARISTOCRATIC FOREIGNNESS AND CONTRIBUTE TO THE
FOREIGNER AMONG THE &RENCH FOR THE (UNGARIAN AUDI

JN THE SAME EPISODE A FOREIGNER S SUPERIORITY IS
utterance.
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Table 8. & XED EXPRESSIONS AND IDIOMS ))

Mispronounced language  Meaning Hungarian version

In London we are not JN ,ONDON WE ARIBnMNddGan minem
steeped 7E KNOW EVMSEIRMNWID 7E KN OW vagyunRsztupid. Tudjuk
mauve you moke. 3 % move you make. minden LIPTSEDRP L.
P11)

JN THE (UNGARIAN 44 #RABTREE S FOREIGNNESS IS BETRAY
his utterance: the redundancy of the 1 st person plural pronoun mi ;WE= AND THE DIRE(
transfer of the ST stupid, further carried on by the incorrect accusative conjugation
of the verb: T U D J U K instead of the correct nominative conjugation tudunk

4HE LINE CAN BE CONTINUED BY AN EXAMPLE WHERE IT IS
SHOWS HIS HER INGENUITY BY CREATING A NEW IXED PHRASI

such element in the ST:

Table9. & XED EXPRESSIONS AND IDIOMS )))

Mispronounced language  Meaning Hungarian version

) DID NIT KNOW THANDTNAOHEKNOW TBA Aéin tidakoltam HOGY
TANK= HAD BEEN maRi@&hEiNveld Wy René, azon a harcoskocsin

2ENT 2ENT WHO waleshhi WHO W O R K Rdn¢ uTadiE René, aki
thebeer. 3 % O bar. maskor soérben utazik.

On the one hand, the slightly obsolete verb tudakoltam ;) ENQUIRED= IS USE
instead of its cognate tudtam ;) KNEW= AS A PARONYMIC SUBSTITUTIO
hand, HARCKOCSI| ;TANK= IS REPLACEMMARCOBEKONGMN HAXTSTH N
CAR= 4HE WHRAWB RKS |N ifigemouBIA Ranslated as s Urben utazik
;LIT TRAVELS IN BEER= WHERE THE (WwibéhAuRrik NméahsOMATIC
hDEALS WITH SG v hlS AN AGENT OF SG v hTRADES WITH SC
ST (walks vs. works) is compensated by a merge of the literal and metaphorical
meanings of utazik valamiben THE TWO MEANINGS BEING CONNECTED
maskor ;ANOTHER TIME= WHICH SPECIIES THE DIFFERENT hTYF

Continuing the line of idiomatic expressions and their Hungarian translation, the
FOLLOWING EXAMPLE OFFERS THE CASE OF A SIMILAR VOWEI

Table 10. &I XED EXPRESSIONS AND IDIOMS )6

Mispronounced language  Meaning Hungarian version

'OOD MOANING |a@ood morning . |am *x REGGELITU Fayadtnulla
existed. Any chance ofa  exhausted. Any chance of VAGY OK Ké yhetek egy

CUP OF KIl 3 % @ CUP OF COFFEECSISZE LXxERPS KIVIT
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The idiomatic phrase | amexisted MEANING h) AM EXHAUSTEDv COU
TRANSLATED WITH A (YIMIA AFRC RRMOMVAGYOK WHICH HOWE
have achieved any humorous effect . Therefore, in order to achieve semantic and
PRAGMATIC EQUIVALENCE THE TRANSLATOR RESORTED T
ORDER CHANGE COMPLETED WITH A VOWHBLICHRASRED W AL
CORPSE T&RRADT HULLA ;LIT TdRdEBNIEQRIASH+RED ZERO= |
be noted that the lexeme nulla CAN ALSO REFER TO A PERSON NOT WO
actually completes the meaning of the adjective tired. Furthermore, the noun nulla
in the TT is a perfect antonym for the connotation of the ST existed

#RABTREE S FATIGUE IS TO BECIWV IGGFORUF EDF BDYORRNEIEE 4
PHRASE AGAIN OPERATES WITH A VOWEL CHANGE BUT THI
4HE 44 HOWEVER BRINGS A MEANINGFUL SOLUTION 4HE
WOULD SOUEGYLIKHERP 3XKCVIT ;LIT A CUP OF GOOD STRC
ORDER TO CREATE A SIMILARLY HUMOROUS EFFECT LIKE T|
HELP OF A VOWEL CHANGE AND THE MERGINGRPS KNI OR
HORSE STRONG SHEAF=

!S FOUND IN THE CASE OF FREQUENTLY USED WORDS EXF
ALSO CONTAIN BAWDY LANGUAGE )N THE CASE OF THE FC
THAT 2ENT INDS SHELTER IN THE BUILDING OF THE GENDA
WOMAN (E ASKS #RABTREE TO LOCK HIM UP !S THE FAKE
to arrest him, he asks him, using an idiomatic phrase

Table11. &I XED EXPRESSIONS AND IDIOMS 6

Mispronounced language  Meaning Hungarian version
Crabtree: Are you Are you confessing to C: %LKUVETETT VALAMI
CONFESSING TO S®OMNEE CRIME t0 yvényse ytést
cream 9ES CREAM GALOREWMGEN SPT
René: Yes. Cream galore U t6 yvénydisznot.
3% 0

The phraseis TO CONFESS TWHICRIWES MAQGNEBSSASTO A CR
The meaning of the phrase is slightly changed in the TT: %LKUVETETT VAL
TUyvényseyTIST ;LIT HAVE YOU COMMITTED A LAW PIG=
results in a malapropism: sertésvs. sértés ;PIG VS OFFENCE= )N REPLYIN
QUESTION 2ENT JOINS THE PHONXREAMGG MEORND; MEANERNSG |
ABUNDANCEv= 4HIS REPLY IS COMPLETELIW.CGidéimilgEED IN Tt
AN ANSWHERABOREE S QUESTION BUT IT TRIES TO PROVIDE
LANGUAGE GAME COMPLETING IT WITH A LESS SOPHISTIC.
IN THE QUBGSENDNSéhydisznot ;LIT 9ES MOREOVER ) HAVE
LAW SWINE HOG = WHERE THE (UNGARIAN COMPOUND NOU
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4HE LINE OF IXED EXPRESSIONS AND IDIOMS WILL BE CONCL
WHERE THE TRANSLATORS RESORTED TO THE TOTAL CHANG
ORDER TO UNDERSTAND THE FULL CONVERSATION ) WILL Q
The context is that Herr Flick of the Gestapo and his adjutant, Von Smallhausen,
ARE DISGUISED AS ISHMONGERS AND ARE SELLING ISH ON TH
and asks for their licence .

Table 12. &I XED EXPRESSIONS AND IDIOMS 6)

Mispronounced language =~ Meaning Hungarian version
Herr Flickk 7HAT PART (ERR &LICK 7HATHPRARIRANCIAORSZCG
&RANCE DO YOU CobRvbRcd-d® @M come MELYIK TCJCRA VALXxSI

Crabtree: ) AM HALF FROM C: 3SEMMI TCJA MONDTAM
ltoolian. Crabtree: lam half ltalian . HOGY RCJA

Herr Flick: ) TOOLIAN (ERR &LICK )TALIKAR $E HOVA VALxSI
Crabtree: Yes, Itoolian. /IFICER #RABTR E EC:Egy®esilt allatok.

Von Smallhausen: ) TH INItlian . Von Smallhausen: V.S.: 'ZT AKARJA

HE MEANS )TALIANthink he means ltalian . MONDANI HOGY amcsi.
Crabtree: | was brought /IFICER #RABTREEC:))IWAESIGA AZT IS

up in Nipples. brought up in Naples . SZEHETEM

Herr Flick: .IPPLES (ERR &LICK .APLHESF: +S MIT CSINCL VELE
Crabtree: Yes, you know IFICER #RABTREEC:9EBMMOIU CSAK KIHTEZT
THE OLD SOOING 8 OW THE OLD SAHCNGVONDOM $E

Nipples and do. h3EE .APLES AND PLERLDTEK A FHANCBA
3% 0

As it can be noticed, the nation name Italian WAS COMPLETELY OMITTED A
changed into another distorted nation name: EGYBESRLT CLLATOK ;LIT ROA:
representing a totally different country name, % GYESRBLT 2LLAMOK ;THE S5NITEI
4HIS TRANSFORMATION BRINGS ABOUT THE CHANGE OF THE
WAY BACK TO RENDER THE MALAPROPISHe DNépResdniNdie.FROM T+
The meaning of the phrase is too strongly culture-bound, and, unfortunately, the
double meaning induced by the mispronunciation of the city name is completely
lost in the Hungarian TT .

Conclusions

4HE IN DEPTH ANALYSIS OF /FICER #RABTREE S HUMOROUSL
%NGLISHNh&RONCHV ORIGINAL SOURCE TEXT AND ITS (UNGAF
TO GENERAL AND MORE TEXT SPECIIC CONCLUSIONS

Although an audiovisual text has four components, our analysis focused solely
on the verbal code, both in its ST and TT variant, excluding the other three



46 Zsuzsanna AJTONY

components. It has been proved that, like in most cases of humour translation,
the main translation strategy is adaptation rather than striving for formal or literal
EQUIVALENCE &URTHER FREQUENTLY USED STRATEGIES |
ALSO WITNESS SUBSTITUTION AND OMISSION

It has been proved again that humour translation involves a great amount of
creativity and ease on the part of the dubbing team . Our analysis might prompt
TRANSLATORS OF HUMOROUS TEXTS TO CONSCIOUSLY AN
WORK WITH A MORE OBJECTIVE EYE REGARDING THEM LES

#RABTREE S VERBAL MANIFESTATIONS ARE SPECIAL IN T
h&RENCHvV IS IN ACTUAL FACT AN ALIBI FOR THE mOOD C
rendered by the Hungarian dubbing team ¥ WITH SIMILAR LINGUISTIC MAIN
GAMES 4HE VERBAL HUMOUR IS MAINLY NONSENSICAL OR
the Hungarian version has been found either having a neutral or containing similar
TABOO LANGUAGE BOTH ON THE LEVEL OF THE FREQUENTLY
EXPRESSIONS AND IDIOMS )N MY CORPUS ) HAVE FOUND A
44 WAS FOUND MORE INDECENT THAN THE 34 !LL THESE SOl
creative imagination of the dubbing translators . The analysed examples revealed only
A FEW CASES WHERE THE DUBBING TRANSLATORS RESORTE

The Hungarian text is mainly characterized by an idiosyncratic Hungarian
PRONOUNCED WITH A &RENCH ACCENT MANIFESTED MAINL
hSv SOUND INSTEAD OF THE ROLLED hRv THE STRONG N
&RENCH 4HIS ACCENT CONTRIBUTES TO THE COMMON STI
WITHIN THE (UNGARIAN SOCIETY

4HE PRESENT STUDY HAS PROVIDED A QUALITATIVE COM
h&RONCHvV LANGUAGE IN THE %NGLISH SOURCE TEXT AND
SHOWN IN THE ANALYSES THE h(UNGARIANv #RABTREE
INDRCS 3INKOVITS 6ITAY RIGHTFULLY EQUALS THE ORIGI]
"OSTROM (OWEVER DUE TO THE EXCELLENT WORK O8% THE
(UNGARIAN SOUNDTRACK IS ALSO FULL OF CREATIVE TRAI
CONTRIBUTING TO THE SUCCESS OF THE SERIES AMONG (U
Hungarian dubbed versionof !'LLOU !LL O Uisan unavoidable sample of the Hungarian
dubbing tradition .
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Abstract. .EITHER GRADES NOR FORMAL INDICATORS OF TEACEH
measure the presence or the nature of humorous situations in classroom

conversations although these situations are, in fact, the iceberg components

of the teacher—student communication and are important indicators of the

MOTIVATIONAL BEHAVIOURAL BACKGROUND AS WELL AS COH
THE POWER OF COLLECTIVE THINKING AND CREATIVITY INSID
4HE ROLE OF HUMOUR HAS NOT ALWAYS BEEN POSITIVE TF
example, accordingto 3TANFORD %NCYCLOPEDIA OF OHILOSOPHY (20
WAS ONE OF THE MOST INmMUENTIAL CRITICS OF LAUGHTER
emotion that overrode rational self-control, and thus could be considered

A CERTAIN KIND OF EVIL !'S FOR THE BAD REPUTATION OF HI
ANOTHER FACE OF THIS REALITY IN +ANT S APPROACH ACCO
CAN BE UNDERSTOOD AS PLAY WHILE LAUGHTER IS A PLAY S
4HE PRESENT RESEARCH IS LOOKING FOR ANSWERS REGARTEL
IN CLASSROOM CONVERSATION AND INTERACTION ACCORDIN
HOW THEY INTERPRET CERTAIN TERMS RELATED TO HUMOUF
SITUATIONS THEY REPORT OF )N THIS STUDY WE PRESENT °
RESEARCH BASED ON THE QUESTIONNAIRES COtMPLETED BY
8" GRADES FROM BOTH URBAN AND RURAL AREA DATA WHICEH
WITH THE HELP OF -181$%$! $UE TO THE HIGHLY PRACTICAL NAT
it presents a general picture of the characteristics and role of humorous

classroom situations .

4HIS UNIQUE LOCATION OFFERS A SPECIIC INTERPRETATIOI
humour, based on local and individual life experiences

Keywords HUMOUR CLASSROOM DISCOURSE QUALITATIVE DATA
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Introduction

$EINING THE NOTION OF HUMOUR IS A COMPLEX AND RISKY
OF HUMOUR IS TO BE INTERPRETED BY TAKING INTO CONSI
factors: the characteristic of the speaking situation, the personality of the
transmitter and that of the receptor, the nature of their interpersonal relationship,
CULTURE CUSTOMS THE HISTORICAL TIME ETC !T THE S
ASSOCIATED WITH THE NOTIONS OF JOKE IRONY MOCKER
THESE ARE NOT VERY CLOSELY RELATED TERMS -IXING Tt
meaning associations.

4HE COMPLEXITY OF DEINING HUMOUR CAN BE TRACED
WELL 4HE $ICTIONARY OF THEI GQRIEDNNMNA LRE ®EAIGE , ANGUE &
DEINES THE TERM IN THE FOLLOWING WAY 4HOSE DOMIN
UP THE TEMPERAMENT 4EMPER TEMPERAMENT ITTIT
! STATE AT A GIVEN TIME WHICH IS NOT THE BUILDING S-
According to the #AMBRIDGE $ICTIONARY HUMOUR IS hTHE AE
FUNNY THE WAY IN WHICH PEOPLE SEE THAT SOME THINC
BEING FUN N Explarhtdfy Dictionary of the Romanian Language ($ICHIONAR

EXPLICATIV AL LINBDIEIREBENEMOUR AS JNCLINATION TO
IRONY HIDDEN UNDERNEATH AN APPARENT SERIOUSNESS
WRITING E G CHEERFULNESS FUN IN AESTHETIC CAT

its point being to underline the incompatible and absurd side of certain natural

situations . According to the Explanatory Dictionary of the Hungarian Language

(! MAGYAR NYELV TRTEBMHEUZRMOSIZRTSRA), ;x= THE TOTALITY

WHICH CIRCULATE IN THE BODY HAVING AN INmMUENCE ON

#HEERFUL JOYOUS MOOD WHICH APPEARS IN WITTY WAGGI

LEVEL OR SERIOUSNESS BENSIBILITY AND DISPOSITION 1

CHEERFUL AND JOYOUS OUTLOOK ON THINGS ON THE WOR
JN THE DEINITIONS PROVIDED ABOVE IT IS CLEARLY VIS

DIFFERENT CULTURE SPECIIC PARADIGMS WHICH FROM Ttk

take us into the territory of realia). The most important features of humour seem

1 (UMEUR %NSEMBLE DES TENANCIES DOMINANTES QUI FORMENT L
TEMPERAMENT #OMPORTAMENT IRRTmICHI $ISPOZITION MOME N
trait de caractére.

2 5MOR fNCLINARE SPRE GLUME JI IRONII ASCUNSE SUB O APAREN
VORBE SAU PRIN SCRIS A ACESTEI ONCLINAHII VESELIE HAZ 1
COMICULUI A CLREI ESENHL CONSTL ON SUBLINIEREA INCOMPATIBI
SITUAHII CONSIDERATE IREJTI

3 (UMOR ;! RIGI ORVOSI FELFOGCS SZERINT= AZ EMBERI TESTBEN K
NEDVEK USSZESSIGE AMELYEKNEK AZ EGYIN KEDILYVILCGGCRA LIN)
v. viddmnak latsz6é kedélyallapot, amely szellemes tréfalkozasban nyilatkozik meg, de valéjaban
BIZONYOS FOKY KOMOLYSCGOT LEPLEZ +RZIK HAJLAM A TRIFCL
VIDCM DERNS SZEMLILISIRE
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to be: originality, incongruence, surprise, aggression, emotional transformation,
APPARENT DIFICULTY IN COMPREHENSION 6EATCH SC
phonetic, lexical, structural, referential ambiguity in verbal humour, syntagmatic
RELATIONSHIPS AND IGURATIVE LANGUAGE USE WITH HYF
zeugma) (Raskin 1985).

(UMOUR IS IN CLOSE CONNECTION WITH LAUGHTER AND SMI
HIS COMING INTO THIS WORLD BY CRYING UNDER SIMILAR C
BE ALIKE IN VARIOUS FORMS WITH REGARD TO LAUGHTER AS
have biological roots and both are determined by community experiences, the
WEB OF INTERSUBJECTIVE RELATIONSHIPS AND THE SUM Of
AS NON 3ELF 7HILE CRYING IS ASSOCIATED WITH SOME FEI
AND LAUGHTER ARE TO BE INTERPRETED AS CLOSELY RELA
Bagdi and Pap 2011).

1. Interpretations of humour over time

ILTHOUGH WE TREAT LAUGHTER AND HUMOUR SIMILARLY TO
PHENOMENA WHICH ACCOMPANY OUR LIVES OVER TIME T
ATTITUDES TOWARDS JUDGING THESE MANIFESTATIONS )N C
THE TOPIC PHILOSOPHICAL WRITINGS OFFER US AN EXTENS
WORTH CONSIDERING APPROACHES AVAILABLE IN THE LITER
basedon S TANFORD %NCYCLOPEDIA OF OHILOSOPHY -ORREALL

1.1. Bad perception of humour

Until the 18 ™ century, the term HUMOUR HAS BEEN USED WITH A DIFFE
AS OPPOSED TO ITS CURRENT SENSE WHICH CAN BE ASSO
Although major philosophers have approached laughter, they mainly discussed it
RELATED TO SOME OTHER TOPIC (ENRAUBRGEMNOIShéBIGhNOK E I
WAS THE IRST BOOK ON HUMOUR WRITTEN BY A NOTABLE
INE OF THE MOST WELL KNOWN !INCIENT 'REEK PHILOSOP
laughter to be a malicious attitude since it overrides rational self-control . Other
Greek thinkers thought the same and had objections to laughter and humour
ILTHOUGH !IRISTOTLE SAW WIT AS A VALUEBIMAEAMETR ND Bb THDINC\
HE SHARED OLATO S VIEW THAT LAUGHTER EXPRESSES ¢
%ARLY #HRISTIAN THINKERS IN THE LATER %UROPEAN CUI
thinking . Moreover, negative representations of laughter and humour in the Bible
LEAD TO FURTHER DISTANCING FROM HUMOROUS SITUATIONS
EQUALLED HOSTILITY LOSS OF SELF CONTROL IRRESPONSI
LAUGHTER AND HUMOUR CONTINUED THROUGHOUT THE -IDDL
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Later, Puritans too condemned humour . In this period, a number of tracts against
LAUGHTER AND COMEDY APPEARED 7ELL KNOWN PHILOS(
4HOMAS (OBBES OR 2ENT $ESCARTES HAD THEIR OWN IGHT
in OASSIONS O F Debcart&@ldims that | aughter accompanies three of the six
BASIC EMOTIONS WONDER LOVE MILD HATRED DESIRE
sees laughter only as an expression of scorn and ridicule .

1.2. The Superiority Theory

The Superiority Theory of humour can be traced back to the Ancient Greek
PHILOSOPHERS WHO CONSIDERED THAT A PERSON LAUGHI
BECAUSE THESE MISFORTUNES POINT OUT THE PERSON S !
shortcomings of others . For example, people laugh at inferior or ugly individuals
because they feel a joy at feeling superior to them . In this respect, the feeling of
SUPERIORITY IS BORN FROM INADEQUACIES INSIDE OF A GF
WITHIN THE COMMUNITY

4HE THEORY WORKS THE OTHER WAY ROUND TOO 3OME
CHARACTER SHOWS SURPRISING SKILLS THAT WE LACK &O
#HARLIE #HAPLIN THE MAIN CHARACTER IS OFTEN FOUND |
HE SEEMS LOST "UT THEN HE MANAGES TO ESCAPE PERFORF
THE VIEWER WOULD HAVE NEVER THOUGHT OF MUCH LESS
AT SUCH SITUATIONS WE DO NOT IND OURSELVES SUPERIOF
about that appears to be superior .

1.3. The Relief Theory

ICCORDING TO THE 2ELIEF 4HEORY HUMOUR AND LAUGH"
VALVE ON A STEAM BOILER WITH RESPECT TO OUR NERVO
entitted 'N %SSAY ON THE &REEDOM Q EordIShaitesiury UsksQhd R
term HU M OibJ & modern sense of funniness . Until then, scientists considered
THAT NERVES CARRIED hANIMAL SPIRITSv AS ILLUSTRATLI
H U M O U R in French, Romanian, and Hungarian in theroduction ,ATER WITH TH
discoveries of Herbert Spencer or Sigmund Freud, the Relief Theory maintained the
idea that laughter relieves repressed nervous energy .

Contemporary scholars think that the hydraulic model of the nervous system
PUT FORWARD BY THE 2ELIEF 4HEORY IS OUTDATED -ORI
PSYCHOLOGISTS STUDYING HUMOUR NOWADAYS AVOID USIT
explanation of laughter or humour
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1.4. The Incongruity Theory

INOTHER POINT OF VIEW WHICH CHALLENGED THEnBYWPERIORI
WAS THE )NCONGRUITY 4HEORY !S OPPOSED TO THE 3UPER
that laughter is caused by feelings of superiority, the Incongruity Theory states that
LAUGHTER OCCURS BECAUSE WE PERCEIVE SOMETHING INCC
BEYOND THE REGULAR PATTERNS OR EXPECTATIONS 4HE AP
KNOWN PHILOSOPHERS OF THE TIME SUCH AS +ANT 3CHOPEI
+ANT LOCATED THE INCONGRUITY IN HUMOUR BETWEEN (
EXPERIENCE WHILE 3CHOPENHAUER VISUALIZED IT BETWEE
REAL THINGS AND OUR ABSTRACT RATIONAL KNOWLEDGE OF
ON THE DISCREPANCY BETWEEN ABSTRACT IDEAS AND REAL
to explain the offensiveness of being laughed at, the kind of laughter found at
the heart of the Superiority Theory . Kierkegaard thought the essence of humour
WAS IN THE CONTRADICTION BETWEEN WHAT WE EXPECT AN|
ACCEPTANCE THE VIOLATION OF ONE S EXPECTATIONS IS T
WELL AS THE COMIC

1.5. Humour as play and laughter as play signal

6ERY FEW PHILOSOPHERS HAVE AFIRMED THAT HUMOUR IS A
FEW TO LOOK AT HUMOUR AS A PLAY AND VALUE ITS MENTA
ICCORDING TO HIS VIEW IF A PERSON IS NEVER PLAYFUL O
REASONv AND THUS HE IS GUILTY OF A VICE ,ATER IN
SOCIAL BENEITS OF JOKE TEICHNGURXY MANYHEBYCHOLOGISTS
IQUINAS S VIEW OF HUMOUR AS SOMETHING VIRTUOUS

JN TODAY S PERCEPTION HUMOUR PROMOTES TOLERANCE
AND PROMOTES CREATIVE PROBLEM SOLVING )T REDUCES NE
TO SITUATIONS WHICH INVOLVE ANNOUNCING BAD NEWS
WARNING CRITICIZING OR COMMANDING )T INDUCES TRUS
brings delight .

1.6. Comedy

Humour and laughter have been closely related to the genre of comedy since the
INTIQUITY #OMEDIES AS OPPOSED TO TRAGEDIES REACH T
A DISTINCT WAY (OWEVER COMEDIES AND TRAGEDIES SHARI
describedinthe 3STANFORD %NCYCLOPEDIA OF OHILOSOPHY:

7THERE THEY DIFFER IS IN THE RESPONSES OF THE LEAD Ct
J)DENTIFYING WITH THESE CHARACTERS AUDIENCES AT C
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contrasting responses to events in the dramas . And because these responses
carry over to similar situations in life, comedy and tragedy embody contrasting
responses to the incongruities in life . (Morreall 2016: n .p.)

2. Sources of humour

ICCORDING TO 21BOT hHUMOUR IS A PSYCHO PHY
LARGE OF WHICH LAUGHTER IS THE PHYSICAL ASPECTvV %
CAN BE VARIOUS /NE OF THE MANY REASONS WHICH TRIC
IS HUMOROUS STIMULI 7HEN DESCRIBING HUMOROUS CIR
seen as stimuli to provoke laughter, Kline (1907, see Martin 2007) points it out
that rhythmical movements in nature cannot trigger humour . In turn, mimicry (e .g.
PUPPET SHOWS OR PANTOMIME AWKWARDNESS E G WAY
OF OBJECTS E G SOMEBODY IGHTING WITH A SPOON SE
TIME OR OUT OF PLACE E G SILENT MOVIES WITH #HARL
E G AN ADULT BEHAVING LIKE A CHILD WORDS OR LAN
mispronunciation) can be actual sources of humour

JNTERPRETING HUMOUR IS INMUENCED BY A NUMBER OF
consideration the speaking context, the person of the transmitter and that of the
RECEPTOR AS WELL AS THE NATURE OF THEIR RELATIONS
culture, customs, the historical time, etc . Sometimes even the mood of a person can
MODIFY THE WAY ONE INTERPRETS A HUMOROUS SITUATIO
UNDER NORMAL CIRCUMSTANCES WOULD BE SEEN AS HUMO
BECAUSE OF AN INTERVENING PHYSIOLOGICAL OR PSYCH
%VEN PEOPLE WITH A iGOOD SENSE OF HUMORw WILL OCC/
BECAUSE THEY ARE IN A BAD MOODv ,A&OLLETTE AND 3HA

3. Does humour have its place in schools?

#LASSROOM INTERACTION DIFFERS SIGNIICANTLY FROM Tt
situations, and thus it presupposes characteristic methods of analysis . Classroom

TALK IS AN OCCURRENCE OF CONVERSATIONAL DISCOURSI
and it is highly structured and routinized . According to Hinkel (2006: 472),
INVESTIGATION IN DIFFERENT LOCATIONS IN DIFFERENT C(
OUT THAT hIN CLASSROOM INTERACTION TEACHERS TALK
THE REMAINDER DIVIDED AMONG THE STUDENTSv !LTHOUCG
structured speech act, several factors lead to the conclusion that playfulness, the
CREATIVE HUMOUR AND LEARNING SITUATIONS BUILT ON °
DEINE TEACHER EFFECTIVENESS $OUGLAS AND 3ASS
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#LASSROOM CONVERSATION REPRESENTS THE SPECIIC FOF
AS IT IS PLANNED GUIDED AND GOAL ORIENTED )T IS MADE
oriented conversations (the parallel symbiosis of the language of instruction and,
OCCASIONALLY THE VERNACULAR LANGUAGE WHICH ARE ST
TERM GOALS 4EACHERS WORK OUT VARIOUS INDIVIDUAL ST
LEARNING AND FUNDAMENTALLY THIS IS WHAT MAKES A Cl
and Dam 2006).

JN THIS CONTEXT THE HUMOROUS NATURE OF DIFFERENT
TEACHER BY THE STUDENT BY THE TOOLS | E SCHOOL BOO
BETWEEN THEM !S WE ARE DISCUSSING ABOUT CERTAIN GO/
SITUATIONS THE POTENTIAL APPEARANCE OF HUMOUR IS CAR
of the teacher but also by the characteristics of the teacher—student relationship . The
emerging humour can be linked mainly to the spontaneous speaking situations and
CAN BE INTERPRETED IN CORRELATION WITH CREATIVITY CF
AND COOPERATION 4HUS HUMOROUS ELEMENTS ARE TO BE (¢
WELL ORGANIZED PLANNED AND ITS MAIN GOAL IS USEFULN

)T IS A WELL KNOWN FACT THAT HUMOROUS CREATIVITY
COMMAND OF A LANGUAGE AND THE PRACTICE IN THE USE OF
(2010), one has a good command of a language if they understand its humour, if
THEY CAN EXPRESS HUMOUR IN THAT PARTICULAR LANGUAGE
LINGUISTIC SOCIAL AND CULTURAL COMPETENCE n hHUMO!
MATE DISARM ENEMIES WITH A RETORT DEFUSE TENSION
PERSUADE OTHERS TO OUR POINT OF VIEWvV 7ULF

In a survey examining the use of humour in tests, McMorris, Boothroyd, and
OIETRANGELO CITED BY 7ULF CONCLUDE THAT H
stress caused by the test situation rather than improve test performance . And
ALTHOUGH HUMOUR IS A DEINING COMPONENT OF HUMAN NA
JOY IN ORDER TO EVOLVE IT NEEDS EMOTIONAL SAFETY WH
OUT )N ONE OF HIS INTERVIEWS O0ITER -EDGYES POINT
CHARACTERS OF OLDER LANGUAGE COURSE BOOKS THRO
instances of grammatical terminology and vocabulary items have been introduced,
are about to disappear. He mentions characters like Arthurin 'CCESS TO %NGLIS
(Coles and Lord 1974) or the adventures of a Hungarian boy in the French series of
COURSE BOOKS WRITTEN BY 0CL OATAKI n

4. Previous research on classroom humour

4HERE HAVE BEEN VERY FEW ARTICLES DEALING WITH RESE
classroom humour though many school adventures or recollections can be grouped
INTO HUMOROUS NARRATIVES 4HE ENDURING NATURE OF T
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certain functions . According to Orme (1986), humour used in instruction can have
SEVERAL REASONS SUCH AS THE ONES ENLISTED IN WHAT
build learner attention and positive expectations, (3) to help instructors and learners

break free of constraints, (4) to use intellectual play as a precursor to concept

DEVELOPMENT TO DEVELOP GROUP COHESIVENESS C
effect learning, (7) to create variations in pace and reinforcement, (8) to enhance the
DESIRE TO TEACH TO INCREASE INSTRUCTOR CREDIBIL

folly . Furthermore, Ron (2000: 20-28) argued that use of humour in the classroom
CAN HELP TO CREATE A MORE POSITIVE LEARNING ENVIRO
OF COMMUNICATION BETWEEN THE TEACHER AND THE STU
subject matter, to attend class, to increase comprehension and cognitive retention
7E HAVE KNOWLEDGE OF AN EXTREMELY REDUCED NUME
HUMOUR IN SCHOOLS IN 20MANIA &OR EXAMPLE 4UTUNE/
A RESEARCH OBSERVING AUDIO RECORDED LESSONS WITH
FOLLOWS THE MANIFESTATIONS OF HUMOUR IN CLASSROO
A CLEAR DISTINCTION BETWEEN HUMOUR OF EXCLUSION
AUDACITY SATIRE AND THE TECHNIQUES OF HUMOUR OF
DISPLACEMENT PLAY UPON WORDS CONFUSION "ASED (
CONCLUSION THAT IN CLASSROOM CONVERSATIONS WE CAN
or unintentional situations, and humour most often occurs in intentional situations
-OST FREQUENTLY IT IS GENERATED BY TEACHERS OF
BY STUDENTS OF THE SITUATIONS 3HE CONCLUDES TH.
CLASSROOM IS MOSTLY INNOCENT AND hIS ORIENTED TOWA
AND DRIFTING THE MAIN COURSE OF THE CONVERSATIONV
S5NDERSTANDING THE QUESTION THOROUGHLY PRESUPPO
research-related approaches and, on the other hand, tools related to pedagogy,
TO ORGANIZING LEARNING THAT IS AN INTERDISCIPLINA
analysing classroom discourse, the focus has been on analysing conversations and
ethnographic approaches (Harklau 2005) since in this context the exploration of
the spoken discourse, language, and the structure of interaction in schooling can be
INTERPRETED IN THEIR INTERACTION !T THE SAME TIME IN
BETWEEN SEVERAL INDEPENDENT VARIABLES %ZECHIL
different school subjects, variables connected to the personality of the teacher or
group dynamics, etc . The research to be presented in this study has been analysed
from the perspective of students inthe 5 "-8" GRADES AND WE WERE REA
ABOUT STUDENTS OPINION ON THE HUMOROUS ASPECT OF
CONSIDERED HUMOROUS WHAT SCHOOL EXPERIENCES TH
HUMOROUS SITUATION WHAT THE ROLE OF THESE HUMORO
THOUGHT A CLASSROOM SITUATION WAS HUMOROUS
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5. The empirical research

JN ORDER TO GET ATHOROUGH PICTURE OF THE PHENOMENON
IN PAPER FORMAT CARRIED OUT IN WRITING CONTAINING Tt
TO GENERAL INFORMATION ABOUT THE FEATURES OF THE S/
GENDER AGE AND CLASS ONE MULTIPLE CHOICE QUESTION
HUMOROUS SITUATIONS IN CLASSROOM CONTEXT AND IVE O
OF QUESTIONS INQUIRED RESPONDENTS ABOUT ADVANTAGES
HUMOUR ASKED THEM TO DESCRIBE THEIR PERSPECTIVE O
TEACHER THEIR EXPERIENCE WITH THE MOST HUMOROUS SIT
AS THE DIFFERENCE BETWEEN HUMOUR AND MOCKERY

4HE ROLE OF THE SET OF IVE OPEN QUESTIONS WAS TO F
EXPERIENCES AND REmMECTING OVER THEM )N THIS LATTEF
supported recollection of individual attitudes and opinions , Sstories related to the
MAIN TOPIC 7HEN DESIGNING DATA COLLECTION WE HAD IN
TRAITS THAT IS WHY WE AIMED AT PREPARING THEM FOR M(
STARTING OFF WITH A NUMBER OF CLOSED QUESTIONS 4HU:¢
A BROADER VIEW ON HOW STUDENTS REmMECT ON CLASSROON
internal events and experiences .

$ATA WAS ANALYSED ON A TEXTUAL LEVEL BY USING INDU
MODELLED ON THE LEVEL OF TERMS INALLY TERM WEBS WE
DEMO VERSION A QUALITATIVE DATA ANALYSMackeROGRAM
and Gass 2005)

(AVING A THOROUGH SURVEY IN MIND DATA PROCESSING
WE DETERMINED THE PRIMARY CODES AND THEN ATTACHED
FOR EXAMPLE IN THE CASE OF STATEMENTS HIGHLIGHTING ¢/
theterm &LOW WHILE WE ATTA%HIED EINOEOPOBMIEONS WHICH COUL
related to effective learning (e .g. a deeper understanding, retention into the long-
term memory) .

7E HAVE ALSO ASSIGNED SECONDARY CODES IN CASES WH
&OR INSTANCE IN THE CASE OF GROUP LAUGHTER WHICH '
INSIDE THE COMMUNITY WE INDICATED A SECONDARY COD
effect of the mentioned experience (see & IGURE )T LIGHTENS THE CLASS
MONOTONY THE ROUTINE THE ATMOSPHERE OF THE CLASS (
THAT WE DON T JUST SIT QUIETLY BUT SMILE A BITv 40 AVC
AN INTRACODING AS WELL SO THAT WE COULD CHECK THE VA

The research involved 159 students inthe 5 "™-8" GRADES FROM SCHOOLS Wl
LANGUAGE OF INSTRUCTION WAS (UNGARIAN GIRLS AND

7E HAVE CHOSEN A SCHOOL FROM AN URBAN AREA AND AN

4 ) WOULD LIKE TO EXPRESS MY GRATITUDE TO $R +CLMCN 3CNTHA FOR
and its methodological possibilities
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asked for the opinion of 58 students from a village and of 101 students from a small

TOWN REGARDING THEIR EXPERIENCES RELATED TO CLAS:
AND EXPERIENCING HUMOUR DEPENDS ON A NUMBER OF
CHOSEN PRIMARILY TO INTERPRET THE COLLECTED RESE/
data summed up offers a snapshot of the phenomenon under discussion . Hereby,

WE HAVE ADDRESSED THE CHARACTERISTICS OF THE KIND
by micro-communities in schools related to the discourse of humour inside the

community .

6. What is the role of humour in schools?

6.1. Presenting the data

JN ANALYSING CLASSROOM INTERACTION WE CAN FOCUS (
,EVINE MENTIONS THE FOLLOWING SIGNIICAN
RELATIONSHIP APPROACHES TO EDUCATIONAL POLICIES A
CORRELATION BETWEEN LANGUAGES AND LINGUISTIC SYST
7E ASKED STUDENTS INVOLVED IN THE EMPIRICAL RESEAR
any humorous situations in their school lives and everyday classroom existence and
TO STATE HOW FREQUENT THESE SITUATIONS WERE 4HEIF
DIAGRAM BELOW Sometimesand OFTEN TURNED OUT TO BE THE

Figurel. (UMOUR IN THE CLASSROOM

3INCE WE HAVE UNDERTAKEN TO MAP HUMOROUS ELEME
SITUATIONS WE WERE CURIOUS WHETHER STUDENTS THO
IN SUCH AN ENVIRONMENT AND WHAT ROLES THESE HUMO
IMPLIED ANY ADVANTAGES OR DISADVANTAGES 7E FOCUSE
the opinions provided by the students (as illustrated in tables 1 and 2) and based on
THOSE MODELLING TERM WEBS AS ILLUSTRATED IN IGURE
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Tablel. ORIMARY AND SECONDARY CODES OF THE DATA &UNC

Code system Frequency
Discourses of humour 155
Community experience 31
Positive experience 37
%FICIENCY 21
&LOW 54
Time management 4
Subjective time 8

Table2. ORIMARY AND SECONDARY CODES OF THE DATA $RAW

Code system Frequency
HUMOUR in the classroom 157
#ONmMICT 0
Time management 22
Self-control 17
Bad assessment 31
Abuse-offence 32
%FICIENCY 44

Based on the experience of the respondents, classroom humour ensures a more
intense living ofthe ORESENCE THE CODE TERMS OF WHICH ARE D|
WEB IN &IGURE

This living of the presence becomes concrete through the subjective time (since
TIME PASSES DIFFERENTLY EVEN MORE QUICKLY ON THE C
REFERRED TO THE QUALITY OF TIME AND ITS EFFECT ON THE
mood, the teacher becomes more cheerful) on the other hand . In a nutshell, here they

REFER TO THE mOW | E EXPERIENCES WITH A POSITIVE NA
0OOSITIVE EXPERIENCES ASSOCIATED WITH HUMOUR STRENGT
BY MAKING IT MORE PLAYFUL 4HE ANSWERS PROVIDED BY I
DIMENSION WHICH REFERS TO AN EMOTIONAL ATTITUDINAL
THEY CAN LAUGH WHERE THEY CAN RELAX A PLACE WITHOU
LAUGHTER STUDENTS FEEL hTHEY ARE NOT IN A PRISONv QUL
ANSWER n LAUGHTER IS THE CONDITION OF LIBERATION IT
ALSO A TEAM BUILDING ROLE hA LITTLE BIT OF LAUGHTER B!
CHILDREN BE BETTERv AND hlF STUDENTS ARE HAPPIER T
BETTER PERFORMANCEV
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Figure2. 4ERM WEB ON CLASSROOM HUMOUR FROM STUDE

The respondents relate the seamy side of humour to a decrease in learning
EFICIENCY )N THIS CONTEXT MODERATIGNGPRAYE oA CENT
MODERATION IMPLIES STUDENTS ATTENTION LANGUISHIN
PAY ATTENTION ANY MOREv hWE DROP BEHIND WITH LEAR!
FORMS OF OFFENCE hDISRESPECT TOWARDS THE TEACHE]I
NO LONGER FUNNY BUT HURTFULvV EVEN CONMICTS OR NE
MARKSv hWE ARE SENT OUT FROM CLASSv hWE RESPOND
ADMONITIONV hWE ARE REGISTERED IN THE ENTRY OF DIS
IS LOWEREDvV ON THE OTHER &ROM THIS LATTER SET OF R
THERE IS A WIDE RANGE OF AVAILABLE TOOLS FOR MAINT//
in the classroom .

Figure3. .EGATIVE EFFECTS OF CLASSROOM HUMOUR
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4HE ANSWERS PROVIDED BY RESPONDENTS MAKE IT CLE/
VALUE IN THEIR COMMUNITIES WITH LOTS OF POSITIVE EFF
ANSWERS POINT OUT A VARIETY OF TOOLS BEING USED TO M#
interaction .

JN A SUBSEQUENT PART OF THE TEST WE WERE CURIOUS A
are considered to be humorous by students . The majority of experiences evoked

IS RELATED TO SOME HUMOROUS EVENT SUCH AS CHAN

&0O0OL $AY STUDENTS DISCOVERED WHILE CHEATING OR FAL
ASPECT IS CLOSELY RELATED TO THE CHARACTERISTICS SPE

INOTHER SUBGROUP AROUND EVOKED HUMOROUS E>
learning topics, for example, the life and habits of interesting tribes, norms of
behaviour characteristic of different cultures or peculiar religious customs and
STUDENTS COMMENTS RELATED TO THEM

! THIRD GROUP BROUGHT UP AS AN EXAMPLE SOME ELEMENT
4HESE EXAMPLES RANGE FROM EVENTS OF MISPRONUNCIAT
INSTEAD OF hVERBAL PREDICATEvV TO SAYING SOMETHING F
CALLED THE TEACHER -OMv BUT ALSO FUNNY REMARKS OR |
hTRY TO ANSWER THE QUESTIONXx WE ARE NOT AT THE THE
hiIT IS NOT Ttol walls énMdt to be walkked on v AS WELL AS TEACHERS \
ADDRESSING THEIR STUDENTS hMY DEARSvVv hYOUNGSTERSvV

4HE FACT THAT RESPONDENTS DEINED A VERY SUBTLE DIFI
MOCKERY DESERVES A SPECIAL ATTENTION 4HE MORAL OF A
UMINDEN VICCNEK FELE VALxv IN FREE %NGLISH TRANSLATI
IS MENTIONED QUITE OFTEN REFERRING TO THE CONSTRUC™
HUMOUR $UE TO ITS HIGH FREQUENCY THE AFOREMENTIONE
be interpreted as a cultural code, but it also refers to the value of humour often
ASSOCIATED WITH WITTINESS | E 3EKLER WITTINESS WITH
belonging to a community since the foundation of understanding and interpreting
HUMOROUS SITUATIONS IS COMMON KNOWLEDGE AND EXPEI
system of norms . At the same time, mockery can be interpreted as a tool for exclusion

Here are some remarks of the respondents, comparing humour and mockery: (1)
IN HUMOROUS SITUATIONS WE hLAUGH TOGETHERYV IN MO
AND NOT WITH SOMEONEV hIN HUMOROUS CONTEXTS WE
IN MOCKERY WE DISPRAISE THE PERSONYV hHUMOUR HAS |
BOUNDARIES WE ARE DEALING WITH MOCKERYv IN HUMO
LAUGHSvV IN THE CASE OF MOCKERY hONLY SOMEvV IN HUI
AT THE SITUATIONvV IN THE CASE OF MOCKERY hWE LAUGH A"
illustrate that according to the norms of the communities under discussion humour
is interpreted as a positive life experience and a positive human characteristic,
OFTEN PERCEIVED AS CONSTRUCTIVE CRITICISM -EANWHILE
boundaries oftheterm H U M CcbuRl be perceived as hurtful, offensive, stigmatizing
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2ETURNING TO THE ATMOSPHERE OF HUMOUR THE LAST Q
TO REFERRED TO STUDENTS JUDGEMENTS OF THE MAIN Ct
OF A HUMOROUS TEACHER 4HE ANSWERS PROVIDED BY RES
according to our primary codes and are displayedin 4ABLE BELOW AS WELL A
TERM WEB IN.&IGURE

Table3. 7THAT IS A HUMOROUS TEACHER LIKE

Code System Frequency
Code System 143
4EACHER OROILE 0
Perform 16
Great sense of humour 49
Creates humorous 24
situations
Teaching 32
Understands humorous situations 22

Figure4. 4AHE PROILE OF THE HUMOROUS TEACHER TE

The personality of the teacher, their individual traits are extremely important

FROM STUDENTS PERSPECTIVE SINCE ACCORDING TO ST
HUMOUR HAS AN EFFECT ON EVERYTHING AS DISPLAYED IN
student responses. In a learning environment or explanation built around humour,

BEYOND LAUGHTER WE CAN ALSO OBSERVE FEATURES SUC
AGILE mEXIBLE NICE AND FUNNY 4HROUGHOUT EVERYDA
JOLLY CHEERFUL AND YOUTHFUL PROVIDE EXPLANATION
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AND hPUT STUDENTS IN A GOOD MOODv OR hCRACK A JOKE
hEVERYONE UNDERSTANDS THEIR EXPLANATIONS AND EVERY
UNDERSTAND HUMOROUS SITUATIONS AND HAVE THE APPROI
4HUS HUMOROUS TEACHERS ARE hNOT ONES THAT STUDEN-
THEIR LESSONS WITH EASE WITHOUT BEING MONOTONOUS
MINDSv AND STUDENTS ENJOY THEIR CLASSES "ASED ON ST
OF THE HUMOROUS TEACHER HIGHLIGHTS IRST OF ALL TEACH
NATURE AND CREATIVE PRESENCE AS WELL AS THE POSITIVE

Conclusions

JN THIS ARTICLE WE HAVE UNDERTAKEN TO MAP THE JUDG|
COMMUNITIES SUCH AS SCHOOL COMMUNITIES SINCE DUE
THERE SCHOOL PLAYS AN IMPORTANT ROLE IN DETERMININ
UNIQUE LOCATION OFFERS A SPECIIC INTERPRETATION OF T
on local and individual life experiences . In this light, classroom humour can be
captured in different forms: humorous situations, humorous topics, or humorous
LINGUISTIC INGENUITY 4HESE SITUATIONS ARE CONNECT
EXPERIENCES EMBEDDED IN mEXIBILITY AND CREATIVITY !
TO THE RESPONDENTS JUDGEMENT HUMOUR ENCOUNTERED
DETERMINED IRST OF ALL BY VARIOUS INDIVIDUAL ATTITUDE
MEXIBILITY AND DYNAMIC CHARACTER 4HESE SITUATIONS A
group dynamics due to their team-building feature

#ONCLUDING BASED ON THE RESPONSES PROVIDED BY STU
SAMPLE WE HAVE ANALYSED THE DISCOURSE OF HUMOUR CA
A IT SUPPORTS THE INITIATION OF A POSITIVE SUPPORTI
IT STRENGTHENS THE COHESION OF THE COMMUNITY Cc I
TEACHING THROUGH ITS PLAYFULNESS DYNAMIC NATURE C|
D IT BOOSTS TEACHERS CREDIBILITY AND INTENSIIES INTE
Based on the data of the empirical research, it can be stated that the humour of
classroom conversations is generated by spontaneous speech situations . This humour
FULILS A SERIES OF POSITIVE ROLES ON DIFFERENT LEVELS
JN THISIEWONATION CLASSROOM HUMOUR ACQUIRES A SPEC]
ALL THOSE EXHILARATED SITUATIONS WHICH LEAD TO COMM
BEING TOGETHER AND IN WHICH PLAYFULNESS SURPRISE E
creativity are present at the same time .
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Abstract. Humour has various faces and forms, deriving from double

MEANINGS SITUATIONS WORDPLAY OFTEN WITH HIDDEN C
REFERENCES )T MAY ALSO BE SUBJECTIVE THE SAME THINC
for some people and not funny at all for others . Probably most translators

WOULD AGREE THAT TRANSLATING HUMOUR IS DEINITELY A"
ESPECIALLY WHEN IT IS STRICTLY RELATED TO THE LANGUA
CULTURE OR COMMUNITY (OWEVER THERE ARE CERTAIN
ESPECIALLY SITUATIONAL OR ANECDOTAL WHICH FOCUS Ol
elements of human life, and therefore may be understood and considered

AS FUNNY BY PEOPLE FROM DIFFERENT CULTURES )N THIS ¢
THEORIES PRINCIPLES RECOMMENDED TECHNIQUES AND S
TRANSLATING JOKES WORDPLAY AND HUMOROUS IDIOMS W
MAY BE INCLUDED IN THE TRANSLATOR TRAINING CURRICUL
THE STRATEGIES AND TECHNIQUES USED BY A GROUP OF TR/
second year of studies in translating humour from English into Hungarian,

FOCUSING ON THE DIFICULTIES THEY ENCOUNTERED IN ORDI
and include more practice and useful tips in the training process

Keywords: HUMOUR JOKES WORDPLAY IDIOMS TRANSLATION T

1. Humour and translating humour

Translating humour can be challenging even for seasoned translators, so it may
be helpful if future translators and interpreters get a taste of it during the course
OF THEIR TRAINING PROCESS )N THE IRST PART OF OUR ST
PRINCIPLES RECOMMENDED TECHNIQUES AND STRATEGIES
WORDPLAY AND HUMOROUS IDIOMS WHICH WE BELIEVE M
translator-training curriculum

4HE DIFICULTIES OF TRANSLATING HUMOUR ARE FREQUENT
/INE OF THE PROBLEMS MAY BE THAT HUMOUR IN ITS VARIO!



69 "ABRIELLA +/62#3

PUN IDIOM n IS SIGNIICANTLY DEINED BY CULTURE AND L
TRANSLATING HUMOUR IN LITERARY WORKS G6ENUTI APPR
autonomous products, domesticized adaptations of the source language texts,
REmMECTING MORE THE TARGET CULTURE AND LANGUAGE E
THE SOURCE TEXT (E POINTS OUT THAT CERTAIN LOSSES
PROCESS OF TRANSLATION 7E MAY ALWAYS OBSERVE hA L
levels: a loss of form and meaning, syntax and lexicon, sound and meter, allusion
AND INTERTEXTUALITYvV -ARTONEZ 31ERRA AN
NOTE THAT LOSS IN THE TRANSLATION OF HUMOUR CAN O
QUALITATIVE SENSE 3TUDYING JOKES THEY BOTH FOUND
AND TRANSLATION METHOD THE TARGET TEXT IS LESS HUNM
MAY RESULT FROM HAVING FEWER HUMOROUS ELEMENTS
HUMOROUS ELEMENTS ARE LESS HUMOROUS ,0SSES HOW!|
OTHER HUMOROUS ELEMENTS PLACED ELSEWHERE IN THE °
On the other hand, there may also be gain in translation, both on the linguistic
AND CULTURAL LEVEL hBECAUSE TRANSLATING IS RADIC
EXORBITANT IN ITS CREATION OF ANOTHER CONTEXTv 6EN
translations, the linguistic and cultural gain often exceeds the source text and
HAS SIGNIICANCE MAINLY FOR THE TARGET LANGUAGE RE
receiving culture, its values and traditions . The formal and semantic dimensions
OF THE SOURCE TEXT ARE ALTERED G6ENUTI CALLS THES|
a translation because they exceed the communication of a univocal meaning and
REmMECT THE LINGUISTIC AND CULTURAL CONDITIONS OF Tt
The success of translating humour can be relative because of the subjectivity of
WHAT INDIVIDUALS MAY OR MAY NOT IND HUMOROUS )T A
certain forms of humour, especially situational or anecdotal, focusing on universal
ASPECTS OF HUMAN LIFE CONSIDERED EQUALLY FUNNY BY
ARE USUALLY MORE EASILY TRANSLATABLE THAN CULTURE
PUNS OR IDIOMS (OWEVER A TRANSLATOR SHOULD BEAR
of the humorous effect ought to be considered a primary factor in the success of
HUMOUR TRANSLATION AND IN AGREEMENT WITH !TTARD(
WHOSE PERLOCUTIONARY GOAL IS TO BE PERCEIVED AS HL
hTHE ESSENCE OF A HURRORON P T E R E is tAaBof being perceived as funny,
AND THAT IS REmECTED IN THE TEXT ITSELFv ITTARDO

1.1. Translating jokes, wordplay, and/or puns
! BROAD DEINIJO®IEBS GGAVEN IN THE -ERRIAM 7EBSTER DICTI(

SAID OR DONE TO PROVOKE LAUGHTERV OR hA BRIEF ORAL 1
TWISFTOKES USUALLY CONSIST OF A BUILD UP OR SET UP F

HTTPS WWRRIAM WEBSTER COM DICTIONARY JOKE
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BUILD UP IS USUALLY A NARRATIVE WHILE THE PUNCH LINE |
WHICH IS IN INCONGRUITY WITH THE SET UP PRODUCING A HI

Jokes can be isolated units, or they may be inserted in longer texts . They are
DEINED BY THE CULTURAL AND SOCIAL CONTEXTS AND SIT
negotiated. Therefore, according to Popa (2005: 49), in order to translate them
ADEQUATELY TRANSLATORS MUST BEAR IN MIND THE COMPL
focus on the transfer of the linguistic, situational, and cultural content of the joke
INTO THE TARGET LANGUAGE WHILE RESPECTING THE SKOPO

,OW CLAIMS THAT TRANSLATING hA JOKE IN A WAY THAT CAl
NO MATTER HOW SEMANTICALLY ACCURATE IT MAY SEEMv ,0
eight strategies to translate them:

1) Delivery FOLLOWED BY preparaton MEANS THAT PUNCH LINES AR
POSSIBLY MAKING THEM EVEN hTIGHTER AND PUNCHIERvV 4t}
ON THE PREPARATION PART ADDING EXPLANATIONS OF IMPL
2011: 69).

2) #OMPENSATI O NméahsKHatl Danslators can use other forms of verbal
HUMOUR FOR INSTANCE IF THEY CANNOT TRANSLATE AN AN
a spoonerism or a silly mixed metaphor . Any statement can be made amusing just
BY ADDING AN EXAGGERATION A MALAPROPISM OR A SIMILE
2011: 69).

3) #OMPENSATION IN PLACE MEANS INSERTING A FUNNY W
sentence.

4) Dilution REFERS TO TRANSLATING A CERTAIN NUMBER OF PU

5) Explicitation means that in some cases a one-liner can be better translated in the
FORM OF A TWO LINER )F IN THE SOURCE TEXT WE HAVE h#O
THE MOTHER OF NECESSITYv IT MAY BE TRANSLATED IN TWO
REVERSED THE OLD PROVERB AND MADE INVENTION THE MO
DEINITELY LESS HUMOROUS BUT STILL MORE THAN NOTHING

6) % XAGGERATION IS EXEMPLIIED WITH THE TRANSLATION OF
3ARKOZY A h3UPER 3ARKO JOKEv IN THE CASE OF WHICH
%NGLISH AS h.ICHOLAS 3ARKOZY CAN TAG THE SOUND BARRI
h3ARKOZY CAN LEAP OVER THE SOUND BARRIER AND TAG BO°

7) 31G N A Lrhdawssto mention the existence of a joke instead of translating it
&0R EXAMPLE AN INTERPRETER WHO DOES NOT HAVE ENOU(
TRANSLATE A JOKE CAN AT LEAST SAY h 4HAT S VERY DROLL
WOULD LIKE YOU TO LAUGH v ,0W

8) Substitution REFERS TO THE USE OF A HUMOROUS TEXT WITH
EQUALLY FUNNY ,OW INDS THIS SOLUTION ACCEPTABLE BUT
OF TRANSLATION ,0W

The issue of untranslatability in the domain of translating humour most often
OCCURS RELATED TO WORDPLAYS BECAUSE OF THEIR ACCEI
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the term wordplay ITSELF SUGGESTS IT IS A PLAY WITH WORDS
AND MEANING )N ORDER TO TRANSLATE WORDPLAYS OR PL
their features .

4HE VARIOUS PERCEPTIONS AND ATTEMPTS TO DEINE
COMPLEXITY 4HERE IS NO UNIVERSALLY ACCEPTED DEIN
important characteristics that scholars agree upon . Delabastita gives a concise
DEINITION OF WORDPLAY OR PUN STATING THAT IT IS hTF
TEXTUAL PHENOMENA IN WHICH STRUCTURAL FEATURES Ol
ORDER TO BRING ABOUT A COMMUNICATIVELY SIGNIICANT
LINGUISTIC STRUCTURES WITH MORE OR LESS SIMILAR Fi
MEANINGSv $ELABASTITA $IFFERENT MEANINGS M
or sometimes identical forms such as in homonyms, homophones, homographs, or
paronyms, and these structures may occur in the same part of a text (vertically) or
one after another (horizontally) .

2ELATED TO FORM 'IORGADZE CLAIMS THAT hWORDPLAY
VERBAL WIT ORTHOGRAPHIC PECULIARITIES SOUNDS AND
THE GRAMMAR RULES AND OTHER LINGUISTIC FACTORSVv Al
OF CONTEXT IN ACTUALIZING THE WORDPLAY OR PUN h
HUMOROUS SATIRICAL SARCASTIC ETC IS FULILLED ANLE
(Giorgadze 2014: 271).

2EGARDING THE Dplm itTde@Ns thdE scholars have not reached a
CONSENSUS EITHER )T IS OFTEN REGARDED AS A SYNON
Delabastita (1996) uses the terms wordplay and pun interchangeably, as synonyms .

/I THERS DEINE PUN AS A TYPE OF WORDPLAY OR JOKE !CCC
KINDS OF WORDPLAY THAT EXPLOIT THE AMBIGUITIES OF
MAJORITY OF PUNS HAVE A HUMOROUS INTENT THEY FOR
HIGHLIGHTS THAT PUNS MAY CAUSE EXTRA DIFICULTIES F(
THE SPECIIC FEATURES OF A PARTICULAR LANGUAGEvV ,0W

4HE TRANSLATABILITY OF WORDPLAYS OR PUNS RAISES M.
a challenge for translators . Ballard points out that translation is an exercise in
reading and construction of meaning, and therefore, in the early stages of translator
TRAINING STUDENTS SHOULD BE SHOWN HOW AND WHY I
4HEREFORE THE PARADIGM OF AMBIGUITY SHOULD BE EX
identity of sounds and spellings in homonyms, identity of sounds in homophones,

PARTIAL SIMILARITY OF SOUNDS AND SPELLINGS IN PARON
meanings in polysemy (Ballard 1996: 334—335) . Because of the involved ambiguity,
any of these phenomena may become the source of humour .

ICCORDING TO "ENP TRANSLATING WORDPLAYS
PRESERVATION OF THE SOURCE LANGUAGE FORM WHICH C
procedures that involve a disengagement and abstraction from the source language
FORMS BY EXPRESSING THE MEANING OF THE ORIGINAL ¢
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MEANS OF THE TARGET LANGUAGE )F THE INTENTION WAS T
FORM MOST WORDPLAYS WOULD BE UNTRANSLATABLE IND
PRACTICE THEY ARE TRANSLATED 4RANSLATION IS MORE
REPLACEMENT OF SOURCE LANGUAGE LEXICAL UNITS WITH
WORD FOR WORD TRANSLATION MAY LEAD TO POOR INCOMP
ESPECIALLY RELEVANT WHEN TRANSLATING PUNS

,OW PROPOSES SIX TOOLS FORHRAKSBIANGN GHEUSNGURCE TE
ACHIEVING DYNAMIC EQEBEAALNKGCA BEW PUN VERBALLY CONN
SOURCE TEXT DIBBERGENA HUMOROUS DEVICE PARTICULARL
IS MORE IMPORTANT THAN Ti@M RAVEENANA NIGNG by MndRring @ E
WORDPLAY NEAR THE P fpanded@anslatian, ArNexplanation of the
PUN WHICH USUALLY LEADS TO THE LIGSNO R MNIBUIVHERPWN dgiving
A PARTIAL TRANSLATION OF THE PHRASE WITHOUT WORDPL/Z

4HE IRST IVE TOOLS IMPLY THAT CREATIVITY IS ESSENTIAL
OF TRANSLATION FOCUSING ON THE ISSUES OF WORDPLAY
FOLLOWING h#REATIVITY WE SHOULD TEACH OUR STUDENTS
ACCURACY IN THE TRANSLATION OF WORDPLAY 70ORDPLAY IS
WORD FOR WORD TRANSLATION USUALLY MISSES THE POINT
SEMANTIC MEANING IN MANY INSTANCES OF WORDPLAY IS Tl
RELATIONSHIP BETWEEN WORDSv "ALLARD

1.2. Translating funny idioms

7E DISCUSSED THE DEINITION AND TYPOLOGY OF IDIOMS A
TRANSLATION IN TWO PREVIOUS STUDIES +0OVCCS A B
are an essential part of any language, but because of their large variety and culture

AND LANGUAGE SPECIICITY THERE IS NO COMPLETE AGREEM
OR TYPOLOGY ! CONCISE DEINITION IS GIVEN BY THE -ERRI.
expression in the usage of a language that is peculiar to itself either in having a

meaning that cannot be derived from the conjoined meanings of its elements (such

AS UP IN THE AIR FOR @UNDECIDED OR INITS GRAMMATICA
AS GIVE MWHhere are different types of idioms, and there might be differences
REGARDING THE WAYS THEY ARE UNDERSTOOD AND TRANSL
OBJECTS LIVING CREATURES HUMANS PHENOMENA CONCEI
ELEMENTS CAN ALL BE PART OF WHAT WE CALL IDIOMS )N C
THE SOURCE LANGUAGE INTO THE TARGET LANGUAGE THE TF
idiom in the text, understand its meaning, and then choose the most appropriate
STRATEGY TAKING INTO CONSIDERATION THE PECULIARITIE
and the semantic and structural unpredictability of these expressions

HTTPS WWRRIAM WEBSTER COM DICTIONARY IDIOM
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7E ALSO DISCUSSED AND EXEMPLIIED "AKER S IVE

FOR TRANSLATING IDIOMS +0OVCCS A B (ERE WE FO
humorous,® AND THEREFORE WE GIVE EXAMPLES OF %NGLISHn
THE IRST THREE OF "AKER S STRATEGIES

5SING AN IDIOM OF SIMILAR ®é&ANONEE ah NMDmMROReM
target language that has approximately the same meaning as the source language
IDIOM AND CONTAINS EQUIVALEXCRATEXOTAMOIUEM®S NE GE n A
A NYELVEDET

5SING AN IDIOM OF SIMILAR MEANINMEABNS DOSINM™ IAM RDF
IN THE TARGET LANGUAGE WITH A SIMILAR MEANING TO Tt
but containing different lexical items (e .. KICK THE BUCKET n FELDOBJA A

4RANSLATION BY EARAPHRXAGMESIDERED THE MOST CO
TRANSLATING IDIOMS WHEN IT IS INAPPROPRIATE TO USE
TARGET TEXT BECAUSE OF DIFFERENCES IN STYLISTIC PRI
found in the target language (e .g. OUT OF THE BLUE n A SEMMIBPL (
translating funny idioms, the humorous effect can be easily lost in a paraphrase

ARANSLATION BNsS OMES € )Cadiorig EblR Ne omitted from the target
text mainly because they cannot be easily paraphrased, they do not have a close
MATCH IN THE TARGET LANGUAGE OR BECAUSE OF STYLIST
idiom from the target text, not only the meaning but also the humorous effect is lost

4HE STRATEGY OF CROEHRPESIIAADMNE MAY EITHER OMI-
A FEATURE SUCH AS IDIOMATICITY AT THE POINT WHERE |
INTRODUCE IT ELSEWHERE IN THE TARGET TEXTv "AKER

JN LINE WITH "AKER WE BELIEVE THAT THE MOST FORTUN

MANAGES TO IND AN IDIOM WITH A SIMILAR MEANING IN Tt
MAY BE ESPECIALLY RELEVANT WHEN TRANSLATING HUMOR

I TTARDO S 'ENERAL 4HEORY OF 6ERBAL (UMOUR

Attardo (2001, 2002) developed a General Theory of Verbal Humour (GTVH) relevant

AND APPLICABLE TO ALL TYPES OF HUMOROUS TEXTS WH
TO EVALUATE HOW MUCH THE TRANSLATED TEXT DIFFERS
to this theory, the manifestations of verbal humour can be analysed based on six
PARAMETERS +NOWLEDGE 2ESOURCE

(1) , ANGUAGE ,! hCONTAINS ALL THE INFORMATION NECE
OF A TEXT )T IS RESPONSIBLE FOR THE ACTUAL WORDING
OF THE FUNCTIONAL ELEMENTS THAT CONSTITUTE ITv ITT
to understand that the same message or information can be expressed in various
WAYS WITH SYNONYMS OR DIFFERENT GRAMMATICAL CON

HTTPS WMWWHACK ORG ARTICLES LIFESTYLE FUNNY ENGLISH IDIC
HTTPS MATADORNETWORK COM PULSE FUNNIEST IDIOMS PEOPLE LE
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HUMOROUS STORIES CAN BE PARAPHRASED TOLD AND WRITT
THE SAME MEANING AND EFFECT )DEALLY WHEN TRANSLAT
LANGUAGE IS CHANGED AND THE OTHER +NOWLEDGE 2ESOU|
.ARRATIVE 3TRREEBRS BO THE NARRATIVE ORGANIZATIO
may be, for example, a dialogue, a simple narrative, or a riddle
4ARGET 4! IS AN OPTIONAL PARAMETER IT CAN BE IDEN
texts that have a target or a butt, something or somebody that is being ridiculed . Itis
usually the name of individuals or groups that can be stereotyped
BITUATIONNV®LVES THAT HUMOROUS TEXTS OR JOKES
SOMETHINGvV AND IT INCLUDES THE OBJECTS PARTICIPANTS
the humorous statement .
,OGICAL -ECHANISM ,- REFERS TO THE RESOLUTION OF
is not necessarily present in all humorous texts as the resolution of the incongruity
is optional in humour (for example, in humour based on absurd or nonsense) . LMs
can range from juxtapositions (e .g. Gobi Desert Canoe Club) to errors in reasoning
E G h-ADONNA DOES NOT HAVE IT THE OOPE HAS IT BUT DO
AND '"ORBACHEY LONG 7HAT IS IT !INSWER A LAST NAME v
3CRIPT /PPOSIigp@sent B/every humorous manifestation, and it is
CONSIDERED THE MOST ABSTRACT +NOWLEDGE 2ESOURCE &
MUST BE MET THE TEXT MUST BE PARTIALLY OR FULLY CC
SCRIPTS AND THESE TWO SCRIPTS ARE OPPOSITE IN SUCH A
partially or completely overlap in the given text . The opposition either dissolves
at the end (e.g. jokes) or it does not (e .g. nonsense, absurd), but its presence is
necessary in order to achieve a humorous effect (Attardo 2002: 181-182) .
Based on the General Theory of Verbal Humour, Attardo proposes a mini-
THEORY OF HUMOUR TRANSLATION OFFERING PRACTICAL A
ENCOUNTER HUMOROUS TEXTS hlF POSSIBLE RESPECT AL
YOUR TRANSLATION BUT IF NECESSARY LET YOUR TRANSL
NECESSARY FOR YOUR PRAGMATIC PURPOSESv ITTARDO
MAY BE UTOPIAN TO RESPECT ALL OF THE +NOWLEDGE 2ESC
RESPECTED THEN THE OUTCOME CANNOT BE CALLED A TRAN
REFUSAL OR ACKNOWLEDGED FAILURE OF THE TRANSLATOR
CREATION OF HUMOUR IN 4, THAT WAS NOT IN 3, OR FAILUR
JOKE IN 3,v ITTARDO

STUDENTS TRANSLATIONS

JN THIS PART WE AIM TO ANALYSE SOME OF THE SOLUTIOI
CHOSE WHILE TRANSLATING VARIOUS TYPES OF HUMOUR n J
— from English into Hungarian . For this assignment, the jokes, puns, and funny



75 "ABRIELLA +/62#3

IDIOMS WERE CAREFULLY SELECTED IN ORDER TO COVER S
The members of the target group (26 second-year students) study translation and
interpreting at Sapientia Hungarian University of Transylvania, Faculty of Technical

AND (UMAN 3CIENCES 4ERGU -UREJ 4HE SAMPLE OF THIS
TO DRAW GENERAL CONCLUSIONS REGARDING THE STRAT
%NGLISH INTO (UNGARIAN 7E PRESENT A SHORT QUALITA
translations referring to some of the above mentioned theories and principles in

ORDER TO OBTAIN A BETTER VIEW OF THE DIFICULTIES OU
NEEDS AND UTILIZE OUR INDINGS FOR CURRICULUM DEVEL

2.1. Jokes, wordplays, and puns translated from English into Hungarian
)N ORDER TO ILLUSTRATE AND DISCUSS OUR STUDENTS DIF
JOKES WORDPLAYS OR PUNS WE CHOSE SOME EXAMPLES

translations from their assignments .

Tablel. 4ARANSLATING A JOKE

Source text Example for successful Example for unacceptable
translation (Student 1) translation (Student 2)

A linguistics professor A minap egy Egy lingvisztikai tanar

WAS LECTURING Hhy8vésiprofeSszor tanitas kézben:

THE OTHER DAY Imadyarazta az — Az angolban két negativ

%NGLISHv HE SA bBztalydnak: egy pozitivat formal, de

double negative forms — Az angolban a mas nyelvekben pl . orosz

A POSITIVE (OWEWERTRE TAGAD C ske negativ gegativ marad.

some languages, such eredményez. Viszont, Nincs egy nyelv sem,

as Russian, a double egyes nyelvekben, mint amelyikben ket negativ

negative remains a példéu!raz oro_?zbeén,AaD s %ﬁ%}f’t B;;Zéll.etre '

NEGATIVE "UT T W%a%% [f@i\by tlen ¢ — Hat tényle%.

a single language, not olyan nyelv sem létezik,

ONE IN WHICH A RWEBYBEN KETTPS GLLOTGS
positive can express a tagadast fejezne ki.

NEGATIVEV Egy hang beszélt a terem

A voice from the back of HCTSx RISZIBPL

THE ROOM RETORTIgdn, pbrézeAH

RIGHTvV

)JF WE EXAMINE THE SECOND STUDENT S UNACCEPTABLE
ITTARDO S '46( WE CAN OBSERVE VARIOUS LOSSES REGAR
THE STUDENT USES AN EXPRESSION WHICH IS INCORRECT
hLINGVISZTIKAI TANCRv LINGUISTICAL TEACHER (E ALS

HTTPS WWBNGLISHPAGES COM SITE?PHP?ILES JOKE PHP T
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PHRASE hTHE OTHER DAYv THE CONJUNCTION hBUTvV INTRO
THE SOURCE TEXT AND THE VERB hRETORTEDV FROM THE LA
CONVENTIONAL TERMS FROM (UNGARIAN LINGUISTICS FOR h?
INALLY THE TOTAL TRANSFORMATION OF THE LAST TWO WORI
IN THE TARGET TEXT 2EGARDING THE .3 THE STUDENT SUCC
organization of the source text . TA does not exist in this source text . Regarding the
Sl, most elements are present (the teaching situation, the characters — a teacher
AND THE STUDENT WHO MAKES THE COMMENT FROM THE BAC
failed to convey the LM, the resolution of incongruity by mistranslating the punch
LINE OF THE JOKE )N THE SOURCE TEXT THE INAL COMME
n h9EAH RIGHTv n EXPOSING THE INACCURACY OF THE PRC
THE TARGET TEXT THE hVOICE FROM THE BACK OF THE RO
SAYING h(CT TINYLEG v MEANING h7ELL OF COURSE v 2EG/
BUT OVERLAPPING SCRIPTS IN THIS JOKE WOULD BE THE PF
(OWEVER THIS OPPOSITION DOES NOT DISSOLVE IN THE EN
translation of the last remark .

7THILE THE IRST STUDENT MANAGED TO RESPECT ALL THI
Resources (LA, NS, SI, LM, and SO) in her translation, the second student failed
TO RESPECT THREE OF THEM ! ,- AND 3/ 4HE FOLLOWINC
REGARDING THE SECOND STUDENT S FAILURE TO TRANSLAT
SPOT THE HUMOUR IN IT OR IF HE DID HE COULD NOT CONV
ALSO HAD DIFICULTIES IN INDING ACCEPTABLE EQUIVALENT:
elements and used omission too often .

Table2. 4ARANSLATING A JOKE

Source text Successful Poor translation Poor translation
translation (1) (2)

A teacher asked A tanar A tanar A tanar

a particularly megkérdezett egy  megkérdezte egy megkérdezett

dull, lazy, and SZEMBEUTL P Eita Lkiicg&dlhaté  egy unott, lusta

objectionable pupil 1SZJCRCSY Ldiag&t Aogy mi didkot, hogy mi

IF HE WAS |Gés@iRgéabblhato lenne, ha nem lenne, ha tudatlan

or apathetic . MAGATARTC Swsedkedn {ly@n IS NEMTURPDUM

The pupil replied: hogy ostoba vagy  tudatlanul és lenne. Erre azt

h) DON T KNO&ultAND érzéketlendl . A valaszolta a diak,

) DON T *C AR BAUtak azt diak vélaszolta: hogy nem tudja, de
valaszolta: — Nem tudom és nem is érdekli .

— Nem tudom és nem is érdekel .
nem is érdekel .

HTTP TRANSPREMIUM COM A FEW OF THENMORAMILAR ORI SOKAENSGUAGE
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)JF WE EXAMINE THE TWO POOR TRANSLATIONS COMPARIN
WITH THE HELP OF ITTARDO S '46( WE CAN OBSERVE VARIO
,!/ 4HE STUDENTS WHO PRODUCED POOR TRANSLATIONS OMI
n THE IRST DID NOT TRANSLATE hDULLv WHILE THE SECO
MISTRANSLATED hDULLv AS hUNOTTv BORED 4HEY ALSO
TRANSLATION OF THE SECOND PART OF THE IRST SENTENC|
4HIS IS A SIMPLE REPORTED QUESTION BUT BOTH OF TH
REPORTED SENTENCE CONTAINING A CONDITIONAL SUB CL
SYNTACTIC LEVEL THUS ALSO CHANGING ITS MEANING
ILYEN TUDATLANUL 1S TRZIKETLENRLvVv WHAT IF HE DID N
INSENSITIVELY hMI LENNE HA TUDATLAN 1S NEMTURP/|
IGNORANT AND CARELESS (OWEVER ALL THE STUDENTS W
PUNCH LINE IN ACCEPTABLE FORMS 2EGARDING THE .3 THI
the narrative organization of the source text . Regarding the SlI, most elements are
PRESENT THE CHARACTERS n THE TEACHER AND THE STUDE
students failed to convey the LM, the resolution of incongruity, because, even though
they translated the punch line correctly, they failed to convey the build-up phase of
the joke by altering the meaning of the second sentence . Regarding SO, the opposing
BUT OVERLAPPING SCRIPTS IN THIS JOKE WOULD BE THAT
the options given by the teacher to be true or none of them . This opposition does not
DISSOLVE IN THE END BECAUSE OF THE INACCURATE TRANS

4HE STUDENT WHO TRANSLATED THE JOKE SUCCESSFUL
EXISTING IVE +NOWLEDGE 2ESOURCES ,!' .3 3) ,- AND
WHILE THE OTHER TWO STUDENTS FAILED TO RESPECT Tl
4HE FOLLOWING REASON CAN BE DETECTED REGARDING Tt
THE JOKE THEY HAD DIFICULTIES IN INDING ACCEPTABLE
LANGUAGE STRUCTURES THUS ALTERING THE MEANING SI(

Table3. 4ARANSLATING A PUN

Source text Successful Poor translation Poor translation
translation (1) (2)
hShe (tearfully): .Feleség: Azt I NP KUNNY EA\a&szony:
90U SAID IF )mbndtad, ha — Azt mondtad, ha — Azt mondtad, ha
marry you, hozzad megyek, a feleséged leszek, a feleséged leszek,
YOU D BE humbtgszséges szerény és halas alazatosan halas
grateful. férjuram leszel.  1eszel. LESZELU .
(E SOURLY F&H (mogorvan): ! FIRI KESERNENRJ SAVANYYAN

WHAT OF IT v.A IS MI LETT_E,@ AKKOR MiIn .A 1S

P m lettél az . Az asszony:
3HE h90U ARMeleNddRémséges . |y RTULPDPéSNeman;aZ
you are grumbly kényuram v "ENBislatos VAGY U szérnven utélat’os
hateful v. "ENP 2016: 62) y

vagy.
2016: 62) o
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4HIS TEXT WAS CHOSEN FROM AN ARTICLE ABOUT PUNS AN
)T IS A WORDPLAY WHICH PRESENTS A SAD AND PAINFUL
7THEN FACED WITH AN %NGLISH WORDPLAY OUR TRANSLATOF
OFTEN BE THAT IT CANNOT BE TRANSLATED .ONE OF THEM MA
SUCCESSFULLY %IGHT OF THEM DID NOT TRANSLATE IT AT AL
CONVEY THE HUMOUR RESULTING FROM COMBINING WORDS W
MEANINGS MAINLY BECAUSE THE (UNGARIAN HQNMBAALENTS
GRUMBLY GRAT B & hotrforrhally &rhildritthey do not rhyme, and they do
not have the same number of syllables: HUMBLY GRAAEEDATOSAN SZERINYEN
GRUMBLY HANPRWBIXAN ZSURTULPDPEN GYNLULETES UTCLATOS
IRST SIGHT MAY SEEM UNTRANSLATABLE WAS THE RESULT OF
AS "ENP SUGGESTS THAT THE TRANSLATOR LIKE THE Al
IND PLAYFUL AND WITTY EXPRESSIONS TAKING ADVANTAGE O
TARGET LANGUAGE AS WE CAN SEE IN THE EXAMPLE FOR SU
THIS DOMESTICIZING PROCESS INVOLVES COMPROMISE RESL
THE OTHER HAND CAN BE COUNTERBALANCED WITH LINGUIS
BE OBSERVED IN THE EXAMPLE FOR SUCCESSFUL TRANSLATI
THE WORDPLAY AS A SOURCE OF HUMOUR AND ALSO THE ME:
DID NOT USE THE EQUIVALENTS MENTIONED ABOVE BUT WORI
(KISZSTGES n RIMSIGES F1R,JtiRikgNherphRBMSURISM STGES FIRJURAI
MY WILLING ATTENH\REMBISESNKINMY RIAENRRIBLE OPPRESSOR
Besides these, "EN P PROPOSES TWO OEWNEERETHERSBN | VES
OBEDIENTLY SWEEREGEENEEESENRRIBIEY TERRIBLE TERRIBLY
IDESEN HEWEETLY GRRTHMEBEN LTERWRCBLY NOISY BOISTEROUS
4HE STUDENTS TRANSLATIONS RENDER THE MEANING OF
neither of them is humorous . Instead, both examples of poor translation highlight
the sadness and bitterness of the situation .

Table4. 4ARANSLATING A PUN

Source text Successful translations Unsuccessful translations

7THY DOES THE TEMie&H/Eé atanar Miért visel a tanar

WEAR SUNGLASSESAPSZEMBFYEGET NBAERSZEMRVEGET -ERT A
his students are so didkjai annyira ragyogéak  diakjai annyira fényesek/

bright .6 | sziporkazéak . vilagosak / okosak .

4HE PUN IN THIS EXAMPLE IS BASED ON POLYSEMBRITGHE TWO
(literal meaning: SHINISGITTESRHABKLGNGATIVE MdeveN INNGTELLIGENT
smart 4WENTY OUT OF THE STUDENTS MANAGED TO TRANSI
(UNGARIAN EQUIVALENT WHICH HAS THE SAME LITERAL AND IC
WORD 4HOSE WHO FAILED DID NOT UNDERSTAND THE JOKE A

HTTPS EXPLAINTHEJOKE COM BRILLIANCE
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ONLY ONE OF THE TWO MEANINGS THUS FORMER®G USES HRD
STUDENTS ARE SO SH) N théy ur@drstbddEtRbuN f@iled to choose an
EQUIVALENT WITH THE SAME LITERAL AND IGURATIVE MEAN
DID NOT RELATE T(@eanihG: QHESUBENHIS STUDENTS ARE).SO CL|

"UT NOT ALL PUNS ARE SO EASILY TRANSLATABLE AS I
example.

Table5. 4ARANSLATING A PUN

Source text Translation (1) Translation (2)

h) WAS ARRESTHD! REFPREPTIREN ,ETARTXZTATTAK A REPRL
airport . Just because | tart6ztattak le . Csak Csak azért, mert készontem

WAS GREETING a#éft, mertksSskzintom *ACK UNOKATESTVIREMNEK
*ACKU !'LL THAT HAEAID N O K AT E 8$5aK aREtvindndtam, hogy ,Hi

WAS @HiJack B UQsaW &Ryt mondtam, Jackv DE NAGYON HANGOSAI

LOUD v hogy ,HidJackv DE %Z ANGOLUL YGY IS IRTHE
nagyon hangosan. mintha azt mondta volna, hogy
eltérités.)

(ERE THE HUMOROUS EFFECT IS BASED OKI TA&KHOGMOPHO
WORDIJACIKO COMMANDEER A mYING AIRPLANE ESPECIALLY
gunpoint) & 'S SHOWN IN THE SELECTED EXAMPLES OUR STUD
STRATEGIES OF THEM ASSUMED THAT THE TARGET READ
UNDERSTAND THE JOKE EVEN IF THE KEY ELEMENT OF THE H
%VEN THOUGH IT MAY WORK IN SOME CASES THIS VERS
COMPLETED TRANSLATION 4HE OTHER STUDENTS USED A
an expanded translation DEINED BY ,OW AN EXPLANATION OF
leads to the loss of the humorous effect, but their effort might trigger a polite smile

7HEN HUMOUR IS THE MAIN PURPOSE OF A TEXT AND W
SACRIICING LANGUAGE PLAY AND MAKING MINOR CHANGES
is more advisable to preserve the language play by slightly changing the meaning
than to produce an accurate but dry outcome .

2.2. Funny idioms translated from English into Hungarian
JN THIS SECTION WE PROPOSE TO EXEMPLIFY THE APPLIE

ENCOUNTERED BY OUR GROUP OF STUDENTS WHEN TRA
idioms® INTO (UNGARIAN 4HE STUDENTS CHOICES WERE C/

HTTP ITESLJ ORG C JOKES PUNS HTML

HTTPS WWRRIAM WEBSTER COM DICTIONARY HIJACK

4HEIDIOMS WERE SELECTED FROM THE FOLLOWING SOURCES HT
LIFESTYLE FUNNY ENGLISH IDIOMS YOU MAY NOT KNOW HTML
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AND UNACCEPTABLE TRANSLATIONS AND THE ACCEPTABLE ¢

translations preserving and losing the humorous effect . The main strategies chosen

WERE ALSO EXAMINED &ROM "AKER S IVE STRATEGIES WE C

an idiom of approximately similar meaning and form, (2) using an idiom of similar

MEANING BUT DISSIMILAR FORM AND TRANSLATION BY PA
OMISSION AND LITERAL WORD FOR WORD TRANSLATIC

CASE WE CANNOT BE ACCEPTED AS PRODUCTIVE STRATEGIES

qe)'(l)Theidiom ALL MOUTH AND NO TROUSERS MEANING hFULL

Q@R SHALLOW TALK USUALLY BY A MALE WHO THEWAANNOT

ténslated successfully by the majority of the students:

dno

cTable6. ARANSLATIONS OF THE IDIOM hALL MOUTH AND NO TR(
Acceptable,  Acceptable

al

Unacceptable

L BTUDENTS TRANStaedyl ON forny but not funny translation/
N) the idiom — TL (HU) (1/2/3/4/5) translations/  translations/
nr. of stud.
nr. of stud. nr. of stud.

SZCJHPS 2 4

szajkaratés 2 2

lyukat beszélnek a

hasadba, de nem 1

tesznek semmit

csak a szajuk jar 2 9

POLITIKUSOK OGIRETEIBPL 1
LESZ GAZDAG A SZEGINYBPL
hajlamosak arrogansan

beszélni, de nem 3 1
csinalnak semmit

politikusok igéretei

"E CAREFUL OOLITICIANS ARE KNOWN TO BE.aIflﬁqng)uth

nem teszik gazdagga a 3 1
szegényt

FNT FCT MEGOGTRN;K

. . 1
aztan sehol semmi
sokat igérnek, de 3 1
keveset tartanak be
bort isznak s vizet 5 2
prédikalnak
amelyik kutya ugat, nem
2 1

harap
nagy a kotkodacsolas,

2 o, 2 1
kicsi a tojas
csak a szajukkal
merészek, tetteikkel 3 1
nem

PULSE FUNNIEST IDIOMS PEOPLE LEARNING ENGLISH
10 HTTPS IDIOMS THEFREGHEDACTIMQAMRM AND NO TROUSERS
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D AZROW

;(2) The translation of the idom HAIRY AT THMBARNHDBGBNGEROUS O
UNTRUSTW@®RTHYED TO BE THE MOST DIFICULT FOR OUR ST
o

§Table7. 4RANSLATION OF THE IDIOM “HAIRY AT THE HEELvV

= Acceptable, Acceptable Unaccentable
05| 3TUDENTS TRAINSdieyy | ON ginny but not funny transla?ion/
@hg —TL (HU) (1/2/3/4/5) translations/  translations/
nr. of stud.

W o nr. of stud. nr. of stud.
> o ALVILGCGI ICKx 3 1

< N
O% AGRESSZOV TUD LENNI 2
w > Kicsit agressziv
> E FORRXxFEJN 2 1
" ravasz, mint a réka 2 2
Wy OLYAN MINT AZ IDPIJCRCS 1
© <« GALCD SZILHCMOS3 1
weo» OLYAN MINT A Jx IDP 2
X . furcsa 3 1
-~ pongyola 3 1
s kecskére nem biznam a
> = kéaposztat 2 L
< T ~aposzal g
L SZPRUSTALPY 2 4
- megbizhgtatlan, A 3 3
Z; VESZILYES KITES ALAK
< fel van vagva a nyelve 3 1
O - 4 4
"> SZPRUS A SARKA 5 1

!S WE CAN SEE IN THE EXAMPLES IN THE TRANSLATION
REASONS FOR UNACCEPTABLE TRANSLATIONS WERE MAIN
IDIOM OR FAILURE TO IND AN ACCEPTABLE EQUIVALENT )N
to translate the idioms but failed to preserve their humorous effect . The most
FREQUENTLY CHOSEN STRATEGY WAS THE ATTEMPT OF USI
DISSIMILAR FORM FOLLOWED BY PARAPHRASING WHICH
OUR OWN +0VCCS B CONCLUSION THAT PARAPHRASING
USED STRATEGY IN THE TRANSLATION OF IDIOMS 4HE RE
more often idioms in the target language in this particular assignment may be that
THEY BELIEVED THIS WAY THEY HAD BETTER CHANCES TO
IND INDEED MOST SUCCESSFUL TRANSLATIONS WERE A RE
meaning but dissimilar form (e .g. DID A RUNNER n OLAJRA LIPETT Gl
ARSE n LAPCTRA TESZI PIPA LESZ KITESZI A SZNRIT WHEN
PIROS Hx ESIK MAJD HA FAGY TO CHEW THE FAT n HOGY K

11 HTTPS WWMWGENGLISH COM REFERENCE IDIOMS HAIRY AT THE HEE
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AS COOL AS A CUCUMBER n LAZA MINT A BICIKLILCNC KICK T
THEY RE AS DEAD AS A DOORNAIL n KIHALTAK MINT A DONxK
MINTHA DIZSCBXL UNTENTK

YN CONCLUSION WE SUGGEST THAT RECOGNITION AND CO
MEXIBILITY MAY LEAD TO SUCCESSFUL TRANSLATIONS WHEN
the translation process .

Final notes

JN THIS STUDY WE CONDUCTED AN OVERVIEW OF SOME THEO!
TECHNIQUES AND STRATEGIES RELATED TO TRANSLATING HL
AND FUNNY IDIOMS 7E BELIEVE THEY MAY BE HELPFUL IN TR
IF THEY ARE COMBINED WITH THE ANALYSIS AND EXPLANATIC
(UNGARIAN TRANSLATIONS AND SUFICIENT PRACTICE

JN THE ASSESSMENT OF THE DIFICULTIES AND PROBLEMS
IN TRANSLATING HUMOUR WE FOUND THAT THE MAIN REASO
FOLLOWING INSUFICIENT KNOWLEDGE AND UNDERSTANDING
LEXICAL AND GRAMMATICAL STRUCTURES AND LACK OF CRE,
for the translation of humour .

%VEN THOUGH TRANSLATING HUMOUR MAY NOT BE THEIR P
TRANSLATORS WE BELIEVE THAT WORKING WITH HUMOROUS
IN DEVELOPING OUR STUDENTS LANGUAGE SKILLS CREATI
SOLVING SKILLS "ASED ON THIS STUDY A FURTHER STEP IN
importance to humour translation in the curriculum . The study and evaluation of
the designed and applied solutions in curriculum development may be the topic of
a further study .
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Abstract. | COMMON QUESTION IN TEACHER TRAINING IS WHAT TR
BY MANY YEARS OF INSTITUTIONAL LEARNING THAT IS WH
TEACHING IMAGE A TEACHER CANDIDATE STARTS HIS OR HET
main determinants of becoming a teacher are the experiences gained as a

STUDENT 4HE SOURCE OF THEIR APPROACH AND VIEWS IS PER
WHICH CAN INmMUENCE THEIR PROFESSIONAL DEVELOPMENT
DISCUSS HOW FUTURE TEACHERS THINK ABOUT THE RELATION:
SCHOOL HUMOUR AND EDUCATION )N THE INITIAL PHASE OF
IRST YEAR TEACHER TRAINING STUDENTS ABOUT GOOD AND E
GAIN AN INSIGHT INTO THEIR VIEWS ON TEACHERS PERSONAL
WE USED METAPHOR ANALYSIS TO INVESTIGATE TEACHER C
that approached the concept of teacher to novel, humorous-playful images

JN THIS PHASE OF OUR STUDY WE FOCUSED ON WHAT EFFECT
THEY HAVE FOR DEALING WITH TENSIONS AND CONmMICTS AND
playfulness . Not only research (Tisljar 2011 Lazarus, Role, and Genga 2011)

but also everyday experience proves that there are a lot of practices in humour

that can be learnt and that can shape personality, logic, and memory . The
PERSONALITY OF THE TEACHER CANNOT BE FORMED OR IT IS
TEACHER TRAINING HAS THE POTENTIAL TO ASSIST TEACHER C
THAT HELP THEM DEVELOP STUDENTS COGNITIVE AND AFFECT

Keywords: humour, education, metaphor analysis, image of teacher
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Introduction

IS PRACTISING TEACHERS WE ARE CONSTANTLY LOOKING

THAT MAKE TEACHING MORE EFFECTIVE FOR US 7E ARE

constantly strive to use methods and tools that promote or maintain the effectiveness

OF TEACHING !S THERE ARE NO UNIVERSAL ONE SIZE ITS

UNIFORMLY FOR EACH SUBJECT EVERYONE MUST STRIVE T

/UR OTHER MAIN DIRECTION IS TO CARRY OUT THE TEACHIN

in our teacher training institute, to prepare our students for this responsible career

to the best of our ability .

The effectiveness of using humour has been studied by several researchers (Jonas

'"ORHAM AND #HRISTOPHEL 41SLIJCR ,AZARUS

JN THIS STUDY WE PRESENT SURVEYS THAT WE BELIEVE HI

OF HUMOUR IS A POSSIBLE PATH A WAY OF TEACHING IN E!

increasing school performance and strengthening the teacher—student relationship

7E PRESENT THE FORMS OF HUMOUR ITS POSITIVE AND NE

of the use of humour in teacher—student relationship and communication

1. The role of humour in education

According to Cornett (2001), schools and teachers are constantly looking for
CREATIVE AND ENGAGING METHODS AND TECHNIQUES TO
INTERESTING WHAT ALLOWS THEM TO COMPETE WITH THE

HOME ENTERTAINMENT OPTIONS "URGESS ET AL SHATF
for teachers to make the lesson interesting so that students can master the material
AND ENJOY THE LESSON !CCORDING TO OOWERS A G

IN A VARIETY OF WAYS AND MAKES LESSONS INTERESTING

! TEACHER EDUCATOR PLANS MOTIVATES ANALYSES OR
TO THE CONTENT OF THE CURRICULUM AND THE TEACHING
WE TEACH THAT IS THE MODE SHOULD NOT BE FORGOTTE

/I WENS AND 30ONG ALSO POINT OUT THAT SCHO

methodology, testing, and place less emphasis on optimal educational conditions
According to Chye (2008), there is not enough attention paid to the fact that teacher
HUMOUR CAN BE AN EFFECTIVE WAY OF TEACHING

According to Jonas (2000), teachers also consider the use of humour important as
HUMOUR IS AN ESSENTIAL FEATURE OF A SUCCESSFUL TE/
OF HUMOUR WE DO NOT HAVE TO KEEP IN MIND WHAT ELEI
WE DO NOT HAVE TO BREAK IT DOWN INTO ITS PARTS AS IN
CAN EXAMINE IT INDIRECTLY 4HE KEY TO THE RELATIONSH
IS THAT THE TEACHER KNOWS WHEN AND HOW IT WORKS
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(UMOUR REQUIRES INTELLIGENCE THAT INVOLVES COGNITI
AND CREATIVITY AS WELL AS EMOTIONAL IDENTIICATION AND
Suplicz 2012) . The coordinated operation of various processes (e .g. creating and
monitoring expectations and associations, recognizing absurdities) is necessary to
experience humour (Tisljar 2016) .

(AVING A SENSE OF HUMOUR MEANS THAT WE ARE ABLE °
AND TENSIONS IN THINGS AND PHENOMENA SEPARATE T
TO PLAY WITH THOUGHTS AND REALITY )N THE CASE OF
NOT WAITING FOR A SOLUTION ABSOLUTION OR REDEN
assess that something may be ridiculous just because it has nothing to do

WITH REAL IF{FapXT06: B2)

4HE IMPORTANCE OF THE SENSE OF HUMOUR IS ALSO ENF
ASSOCIATE A NUMBER OF OTHER CHARACTERISTICS WITH IT
RESEARCH RESULTS OF #ANN AND #ALHOUN PEOPLE W
a good sense of humour are also perceived to be friendly, extrovert, tactful, kind,
interesting, imaginative, and intelligent

Humour can appear in almost all types of our social relationships . The resolution
OF A HUMOROUS SITUATION OFTEN CULMINATES IN LAUGHTE
goal of humour in this dissolution is to stabilize the spiritual balance, the self (Bagdy
and Pap 2004). Laughter is a response to an interesting, unexpected, novel situation
(Latta 1998) and a communication tool for understanding humour . The intensity of
LAUGHING REACTIONS IS GREATLY INmMUENCED BY THE CURF
CHANGES THE PATTERNS AND FRAMEWORK OF INTERPRETA
SITUATION THE INDIVIDUAL FEELS IN A LIGHTER LESS THRE/
ALL OF ITS BENEITSv 4ISLJCR ICCORDING TO /WREN
humour and the laughter it generates and the positive emotional state associated
WITH IT DIRECTLY AFFECT THE OTHER PARTY S EMOTIONAL !
THE PHENOMENON OF SYNCHRONIZATION THE MEMBERS OF °
and effectively on an emotional level, and this greatly increases the likelihood of
effective action for a common goal (Csanyi 1998) . According to Lovorn (2008),
humour plays an important role both in the teacher—student and the parent—child
RELATIONSHIP AS IT PROVIDES A SIGNIICANT hFEEL GOODvV
IS THE BASIS OF GOOD PHYSICAL AND MENTAL WELL BEING
adults alike need heartfelt and sticky humour-induced laughter

According to Garner (2005), the physiological effect of humour is the activation
OF THE RIGHT CEREBRAL HEMISPHERE WHICH STIMULATES
to a better assimilation of the material to be learned . According to Lazarus, Role,
and Genga (2011), the use of humour has proven to be very effective in increasing

1 4HE TRANSLATIONS FROM (UNGARIAN SPECIALIST LITERATURE ARE MY
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SCHOOL PERFORMANCE AS WELL AS STRENGTHENING TEA

IS OFTEN OVERLOOKED ! POSITIVE RELATIONSHIP BETWE

PERFORMANCE WAS DEMONSTRATED BY (ICKMAN AND #ROS
Lazarus et al. (2011) identify as positive effects of humour motivating students,

making engaging lessons, reducing anxiety, creative thinking and increasing

interest, and strengthening the teacher—student relationship . Humour is also an

important tool for self-determination, helps to set the limits of the self, and is good

FOR GETTING RID OF FEARS WORRIES AND DISSOLVING E

LAUGHTER "UNSCH AND +AUKE 3CHREINER OOWER

TEACHERS HAS A MOTIVATING AND LIBERATING POWER .EL
In addition to laughing together, to positive humour as presented above,

aggressive, mocking, rude, or hurtful, i .e. negative humour often appears in social

situations . Humour that is aggressive, hurtful, and does not pay attention to others

causes resentment and negative feelings in the audience, and self-serving humour

leads to the assumption of inattention and social insensitivity . Jokes at the expense

of others can tune students against the teacher, and humiliating humour puts its user

in an abusive role (Tisljar 2011) . In education, in a teacher—student relationship,

only positive humour that does not offend others can be considered useful (Bagdy

AND OAP 0AP BTUDENTS DO NOT WANT CLOWNER
education (Gurtler 2005, Nikitscher 2015)
*ONAS DISTINGUISHES BETWEEN APPROPRIATE AND |

Examples of appropriate humour use are: humour related to the topic or to the
TEACHING MATERIAL COMPLETELY UNEXPECTED HUMOUR T
THE TOPIC SELF IRONIC HUMOUR WHEN THE SUBJECT OF
HERSELF WITH HIS HER MISTAKES AND STUMBLES UNINTEI
for inappropriate humour, he mentions offensive and disparaging humour
!T THE SAME TIME IT IS ALSO IMPORTANT TO BE AWARE (
the relaxed atmosphere and laughter of the class during educational activities . For
example, they reduce critical disposition and critical sense (Forgacs 2007) . It may
occur that the use of humour takes the edge off things or makes their truthfulness
QUESTIONABLE %XCESSIVE JOKE AND GOOD HUMOUR RED!
discipline, and too much humour can be to the detriment of learning motivation and
CAN ELIMINATE THE PEDAGOGICAL DIDACTIC ROLE WE USE
2015, Pap 2006). In addition to the loosening of attention and discipline, humour also
COMES WITH THE EMERGENCE OF FREE ASSOCIATIONS SO R
TASK WILL BE TIME CONSUMING 3UPLICZ IPPLYING HUNM
AND THOUGHTFULNESS FROM TEACHERS REGARDING ITS SU
Thus, the application of humour in school breaks monotony in some situations,
relieves tension at other times, can often bring one closer to understanding the
MATERIAL AND LAUGHTER WITH SOMEONE ELSE STRENGT
Humour at school is needed not only for fun and good mood but also because it helps
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US BUILD AND MAINTAIN RELATIONSHIPS TO GAIN THE RECC
GIVES US AN OPPORTUNITY TO RELIEVE STRESS TO INCREAS
ANGER AND HOSTILE TEMPER IN A SOCIALLY ACCEPTABLE WA
Humour can be of a great use in a teaching context, and teachers need to learn
TO BE HUMOROUS )T IS A REAL TASK FOR THEM TO DEVELC
laughter as a pedagogical tool (Strom and Ernard 1982, Pap 2006) . Numerous studies
EXPLORING THE EXPECTATIONS OF A GOOD TEACHER S PERS(
THAT STUDENTS VALUE HUMOUR IN CLASS AND VALUE THE TE

4HE ROLE OF STUDENTS IMAGE OF THE
of humour in school life

One of the basic tasks of the Department of Teacher Training at Sapientia Hungarian

University of Transylvania is to effectively serve the personal development of
STUDENTS BY INTRODUCING NEW PEDAGOGICAL CONCEPTS
WE HAVE BEEN CONDUCTING COMPETENCY BASED DIAGN
among teacher candidates (Pletl 2015, 2017, 2019) 2 in order to be able to apply the

experiences obtained from the analysis of the results in teacher training covering

different specializations .

OART OF THE IRST PHASE OF OUR RESEARCH WAS THE EXAM
AND THE TEACHING VIEWS OF TEACHER TRAINING STUDEN-
STUDENTS . WERE ASKED FOR THEIR OPINION ON THE
TEACHERS USING THE QUESTIONNAIRE METHOD 7E SOUGHT
BASED ON THEIR HIGH SCHOOL EXPERIENCE CHARACTERIZE
THEY THINK ABOUT TEACHERS SOCIAL ROLE /PINIONS ABOU’
ON OPEN ENDED QUESTIONS 5SING AN INDUCTIVE METHOD
ACCORDING TO THE MAIN CONTENTS OUTLINED IN THE ANSW
ANSWERS 4HE CRITERIA OF ANALYSIS PROFESSIONAL EXPEC
abilities, personality traits, and teacher conduct

JN THE CASE OF A GOOD TEACHER THE MOST FREQUENTLY
COMPETENT GOOD PROFESSIONAL WITH UP TO DATE INFORM
TEACHING AND CLEAR EXPLANATIONS 4HE TEACHERS SKIL
verbal skills such as good presentation and good speaking skills . In addition to
competence, personality traits, such as understanding, determined, patient, helpful,

FAIR AND HUMOROUS WERE ALSO MENTIONED

2 2013-2014: the situation and problems of native language training in relation to teaching
(teachers) and learning (high school students) .
n THE SITUATION REGARDING SPECIALIZED EDUCATION IN ONE !
structure and participation (teachers and students) in a bilingual system
2017-2018: a study of problem-solving skills regarding different subject areas (reading
comprehension, content creation, mathematical and computational thinking)
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JN THE CHARACTERIZATION OF A BAD TEACHER THE LAC
referred to (incomprehensible explanation, no explanation, boring, monotonous
LESSONS I!MONG TEACHERS SKILLS THE LACK OF VERBAL
SPEAKS QUICKLY DOES NOT EXPLAIN WELL HE SHE IS IN
PERSONALITY TRAITS FOR A BAD TEACHER WERE IMPATIE
being aggressive and temperamental, mocking and displaying offensive traits

An integral part of our research is a survey (carried out over several years) > WHICH
EXPLORES THE CONCEPT OF TEACHER AMONG FRESHMAN S
WHAT PRIOR EXPERIENCES AND VIEWS STUDENTS HAD RE!
TRAINEES TEACHER CONCEPT TEACHER IMAGE HAS BEE
experiences and by effects of school problems and different situations involving
TEACHERS )N ADDITION THE INMUENCES THEIR FAMILIES
THEIR SCHOOL YEARS ALSO SHAPED THEIR VIEWS ON TEAC
USING METAPHOR ANALYSIS &OR THIS WE USED A ITEM
containing occupations and roles in life . The advantage of a list choice is that
IT IS INEVITABLE TO WORK WITH METAPHORS #OMPARED
THIS CASE DEEPER CORRELATIONS APPEAR IN EXPRESSIC
BETWEEN TEACHERS ACTIVITIES AND THE ONES APPEARINC(
4HE RESPONDENTS HAD TO SELECT THREE EXPRESSIONS
MOST SIMILAR TO THEIR VIEW OVER TEACHING

$URING THE ANALYSIS THE FREQUENCY OF SOURCE CONC
ACCOUNT -OST OFTEN THE METAPHORS OF PARENTS CO
MARKED IN THE LIST SO STUDENTS WERE MORE LIKELY TC
PARENTS COACHES AND TOURIST GUIDES IN TEACHERS
WAS MARKED BY OF THE STUDENTS THE COACH BY
BY OF THEM "ASED ON THE WORK OF 6CMOS A TH
ACTIVITY IS CONSIDERED TO BE MAINLY OF A CARING SH
LEADING GUIDING NATURE IT THE SAME TIME A TEACHER S
formative — shaping and of a judgmental nature, but it is not considered possessive
—, transmitting, and of a serving nature .

4HE CONCEPT OF TEACHER EMERGING FROM THE METAP!
THE IMAGE OF TEACHER OUTLINED IN OUR PREVIOUS STUD)
TO DATE INFORMATION WHO IS ABLE TO PROVIDE APPROPF
a trusted leader. Similarly, an understanding, patient, helpful, and fair teacher can
PLAY A CARING PERSONALITY SHAPING PARENTING ROLE I

/JUR RESEARCH IN THE SECOND SEMESTER OFocld¢don
THE ROLE OF HUMOUR USED IN TEACHING 7E CONDUCTED
EXAMINED STUDENTS VIEW FROM TWO PERSPECTIVES ON
ABOUT THE RELATIONSHIP BETWEEN HUMOUR AND SCHOOL .

3 The survey has been conducted annually since 2016 .
4 2019: Introduction of modern educational technology methods in teacher training



4HE 20LE OF (UMOUR IN 4EACHING 4EACHER 4RASDING 3TL

AND ON THE OTHER HAND HOW THEY SEE THE ROLE OF HUN
CONMICTS AND TENSIONS IN EFFECTIVE TEACHER COMMUNIC
effective learning .
4HE MAIN ASPECT IN SELECTING THE SAMPLE WAS THAT
HAVE PRACTICAL KNOWLEDGE RELATED TO GENERAL TEACH
QUALIICATIONS IICCORDINGLY THE STUDENT SAMPLE CONS
TRAINEES OF 3APIENTIA 5NIVERSITY . 4HEY ARE THE ON
WITH TEACHERS WORK PLANNING THE TEACHING PROCES
TEACHING THEIR SUBJECTS DURING THE LESSON ATTENDANC
"UILDING ON THE RESULTS OF OUR PREVIOUS RESEARCH It
WE FOCUSED ON MEASURING THE POSITIVE ITEMS AND NI
HUMOUR IN THE TEACHING LEARNING PROCESS WITH A SEPA|
HAD TO RATE ON A POINT SCALE n NOT AT ALL n COME
AGREED WITH THE STATEMENTS ABOUT POSITIVE AND NEGAT
According to the students, positive humour makes the lesson more interesting
and relieves the feeling of boredom . They consider that students are calmer and
ASK QUESTIONS MORE BOLDLY DURING CLASSES WHEN THE
good sense of humour. As for other characteristics, they also emphasized that a
humorous teacher is more appealing than a non-humorous teacher, but they believe
THAT TEACHERS HUMOUR DOES NOT NECESSARILY INCREAS
OR SCHOOL PERFORMANCE NOR DO THEY FULLY AGREE THA
EXPLAINING DIFICULT TO UNDERSTAND MATERIALS
On the other hand, they consider that the use of hurtful, critical humour in
CLASSROOMS DESTROYS THE TEACHERNSTUDENT RELATIONSE
use humourin order to humiliate, itincreases shame and does not lead to collaboration
JN THEIR VIEW PARTICIPATION IN THE CLASS IS MODERATELY
of offensive, ironic humour . Therefore, they think it is less stressful if the teacher says
JOKES IN CLASS AND S HE IS NOT INTERESTED IN HOW STUDLI
71TH OUR NEXT SET OF QUESTIONS WE EXAMINED WHAT S°
IN THE COMMUNICATION WITH EFFECTIVE TEACHERS AND WH
PLAYFULNESS ARE LOCATED WITHIN THIS CONTEXT 3TUDENT
OF TO n NOT AT ALL IMPORTANT n VERY IMPORTANT T&F
communication characteristics in teacher activities aimed at developing learning
SKILLS AND AROUSING STUDENTS INTEREST LISTENS TO S
WELL EXPLAINS LOGICALLY HIGHLIGHTS THE POINT WELL F
CONSISTENT CAN MAINTAIN DISCIPLINE IS STRICT FRIENDL
GOOD HUMOUR PATIENT LIVELY ACTIVE 4HE AVERAGE S
FACTORS EVALUATED BY THE STUDENTS ARE SHOWN IN TABL
the four most important characteristics, the averages of humour and playfulness
/JUR IRST QUESTION WAS RELATED TO HOW IMPORTANT CER
are in order to develop a friendly, tension-free, good atmosphere and a cooperative
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PARTNERSHIP BETWEEN THE TE ALABHEAAMIMDING téd BtuBENY,DENT S
IN ORDER FOR THE TEACHER TO CREATE A GOOD WORK
IMPORTANT THING IS TO LISTEN TO THE STUDENTS COMMU|
highlight the points . Good humour is also important, but they take into account that

AN APPROPRIATE LEARNING ENVIRONMENT CANNOT BE CR
AWARENESS TOWARDS STUDENTS AND WITHOUT PROPER C¢

Tablel. 'OOD WORK ATMOSPHERE IN CLASS

Characteristics of communication Average
listens to students 4.80
COMMUNICATES WELL 4.67
explains logically 4.64
HIGHLIGHTS THE POINTS WELL 4.62
has good humour 4.28
is playful 3.70

/JUR NEXT QUESTION MEASURED THE EMPHASIS ON COMM!
WITH CLASSROOM CONnmdhleT?2)S Aftentbom,| Distice, and good and
CONSISTENT COMMUNICATION ARE THE MOST IMPORTANT AS
SITUATIONS 'OOD HUMOUR AND PLAYFULNESS ARE ONLY G
THE RESPONDENTS VIEW THEY DO NOT PLAY SUCH A SIGN

Table2, #ONmICT MANAGEMENT IN THE CLASSROOM

Characteristics of communication Average
listens to students 4.90
is fair 4.84
COMMUNICATES WELL 4.75
is consistent 4.62
has good humour 3.51
is playful 3.08

71TH OUR THIRD QUESTION WE EXAMINED WHAT COMMU
teacher can use to encourage students to collaborate ( 4 A B L E Listening, good
COMMUNICATION mEXIBILITY AND PATIENCE WERE CON
ENCOURAGING COLLABORATION BETWEEN STUDENTS BUT
play an important role in the development of student interaction in the teaching-
learning process.
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Table3. % NCOURAGING COLLABORATION BETWEEN STUDENTS

Characteristics of communication Average
listens to students 4.70
COMMUNICATES WELL 4.69
IS mEXIBLE 4.52
is patient 4.52
has good humour 4.07
is playful 4.00

71 TH OUR FOLLOWING QUESTION WE LOOKED INTO THE CHAI
THAT TEACHERS CAN USE TO INCREASE 8ABDHNgtNngE ARNING
THE ESSENCE OF THE CONTENT LOGICAL EXPLANATION AND
the most important features in enhancing and strengthening learning motivation,
but at the same time good humour also plays an important role

Table4. )NCREASING LEARNING MOTIVATION

Characteristics of communication Average
HIGHLIGHTS THE POINTS WELL 4,72
explains logically 4.70
COMMUNICATES WELL 4.67
ASKS GOOD QUESTIONS 4.66
has good humour 4.28
is playful 3.98

.EXT WE EXAMINED THE COMMUNICATION CHARACTERISTI
develop respect for the teacher ( 4 A B L)Brairness, attention paid to students (listens
to students), consistency, and discipline are the most important characteristics in
triggering respect . Good humour and playfulness are only of medium importance in
the development of a sense of mutual respect .

Table5. 2ESPECT FOR THE TEACHER

Characteristics of communication Average
is fair 4.85
listens to students 4.82
is consistent 4.74
CAN MAINTAIN DISCIPLINE IS STRICT 4.61
has good humour 3.72

is playful 3.46
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71TH OUR LAST QUESTION WE MEASURED WHAT COMMU|
needed for the teacher to help students understand the material ( Table 6). In order
TO EASE THE MATERIAL TO BE LEARNED COMMUNICATION ¢
EXPLANATION HIGHLIGHTING THE POINTS ASKING GOOD Q
good humour and playfulness are moderately important in understanding the

information to be mastered .

Table6. 5SNDERSTANDING THE MATERIAL TO BE LEARNED

Characteristics of communication Average
explains logically 4.93
HIGHLIGHTS THE POINTS WELL 4.92
ASKS GOOD QUESTIONS 4.82
COMMUNICATES WELL 4.80
has good humour 3.89
is playful 3.70

7E SUMMED UP THE AVERAGE VALUES OF GOOD HUMOUR Al
of different communication situations ( 4ABLE IN THE WHOLE WE CAN
HUMOUR PLAYS AN IMPORTANT ROLE IN CREATING A GOOD
learning motivation, and stimulating collaboration among students . Students do
NOT ATTACH MUCH SIGNIICANCE TO HUMOUR IN CONmMICT M
CONSIDERED ESSENTIAL IN CONmMICT MANAGEMENT OR IN D

Table7. 'VERAGE VALUES OF HUMOUR AND PLAYFULNESS
In order for the teacher to good humour  playfulness
CREATE A GOOD WORK ATMOSPHERB.A2N THE CRASS
HANDLE CONMICT SITUATIONS IN THEICLASSRA@M

encourage students to collaborate 4.07 4.00
INCREASE STUDENTS LEARNING MO428/ATION 3,98
ELICIT RESPECT FROM HIS HER STUBBNTS 3.46
help to understand the material to be learned 3.89 3.70

%VERY TEACHER SHOULD BE ABLE TO COMMUNICATE ASS
CONIDENCE TO EXPRESS THEIR FEELINGS AND THOUGHTS
SUBMISSIVELY ISSERTIVE COMMUNICATION DEPENDS PRIM
CONIDENCE POSITIVE SELF IMAGE AND EMPATHY 4HIS M|
CAN EXPRESS HIS HER NEEDS EXPRESS HIS HER OPINION:/
STRIVING FOR A POSITIVE CONCLUSION OF HIS HER COOP|
partner so that the communication can be successful for both parties . Assertive
BEHAVIOUR WHICH PROMOTES EQUALITY IN RELATIONSHIP
THEIR INTERESTS WITHOUT ANXIETY TO EXPRESS THEIR FE
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(OWEVER THERE ARE A NUMBER OF SITUATIONS WHEN |
SUCH AS WHEN MAKING OR REFUSING A REQUEST CRITICIZ
an opinion, making or receiving praise, clarifying unjust accusations, or dealing
WITH CONmICT SITUATIONS .IMETH 4HE EDUCATIONAL E
through the teacher—student relationship . Both student performance and the success
OF THE TEACHER S WORK ARE GREATLY INmMUENCED BY THE
RELATIONSHIP WHICH IS WELL FOUNDED BY EMPATHIC TRE,
determined by assertive behaviour and good communication (Babosik 2003)

4HE AVERAGE SCORES GIVEN ON THE BASIS OF STUDEN
conclude that they recognize that humour and playfulness are effective regulatory
tools for effective communication . Overall, the role of the named communication
CHARACTERISTIC IN DIFFERENT SCHOOL SITUATIONS WAS V
THE ROLE OF HUMOUR WAS ALSO WEIGHED THOROUGHLY 2I
important, butthey do not forget about attentive behaviour, about logical explanation,
or the necessity of highlighting the essence of the content

3. Discussion and conclusions

JN THE INITIAL PHASE OF OUR STUDY WE ASKED IRST YEAR
THEIR OPINIONS ON GOOD AND BAD TEACHERS IN ORDER FO
ON TEACHERS PERSONALITY AND WORK 7E ASKED THEM TO
A BAD TEACHER "Y GROUPING AND ANALYSING THE ANSWER
AND GOOD COMMUNICATION SKILLS STUDENTS MOST OFTE
humorous, or having a good sense of humour (Horvath 2015) .

&URTHERMORE WE EXAMINED TEACHER CHARACTERISTICS
WHICH STUDENTS APPROACHED THE CONCEPT OF TEACHER
expressions. Based on these, students consider the teaching activity to be mainly
CARING SHAPING DIRECTING GUIDING AND LEADING GUIDI
OUTLINED ON THE BASIS OF THE RESULTS OF THE TWO EXA
RESPONDENTS ANSWERS REVEALED THAT THEY PREFER AN U
PREPARED TEACHER WITH GOOD COMMUNICATION SKILLS ANCL
ONE WHO HAS CARING SHAPING GUIDING AND LEADING TRA

JN THE PRESENT PHASE OF OUR STUDY WE FOCUSED ON HO!'
THINK ABOUT THE RELATIONSHIP BETWEEN HUMOUR AND EC
suggest that, according to our students, non-destructive versions of humour may
be very useful in the teacher S WORK AS WELL )T STRENGTHENS THE
RELATIONSHIP BUT APPLYING IT TO LESSONS IS NOT ALWAY
SITUATIONS CAN BE RESOLVED WITH THE HELP OF HUMOUR |
of attention and discipline must also be taken into consideration . Humour has a
BENEICIAL EFFECT IF THE hWE LAUGH WITH YOU AND NOT /
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WHERE THE GOAL IS NOT MAKING THE STUDENTS LOOK RILC
TRAINEES IND HUMOUR AND PLAYFULNESS MOST USEFUL IN
INTERACTION BETWEEN STUDENTS CREATING A GOOD CLA
INTEREST FOR LEARNING BUT RESPONDENTS ANSWERS ¢
SITUATIONS EXAMINED TEACHERS MAY BENEIT FROM THE
PLAYFULNESS IN EDUCATIONAL WORK

It is indisputable that proper, positive humour used by the teacher has a good
effect on establishing and maintaining a trusting teacher—student relationship and
GOOD COOPERATION AN EFICIENT MANAGEMENT OF CONmMm
PROBLEM SITUATIONS IN GENERAL CREATING DISCIPLINE
helping to understand the material to be learned, and maintaining learning
MOTIVATION (OWEVER ALL THESE REQUIRE NOT ONLY A SE
assertive behaviour and the use of effective communication strategies . As it can
be seen in the opinions of teacher candidates, good humour is not a substitute for
professional and methodological competence or for basic competencies such as
communications skills, problem-solving skills, and decision-making skills

7THEN USING TEACHER CLASSROOM HUMOUR THE SENSE
TAKEN INTO ACCOUNT AS TOO MUCH HUMOUR AS WELL AS
DISTRACTS ATTENTION FROM THE MATERIAL TO BE LEARN
learning process . In case oftoo much and inappropriate humour, the focus of attention
SHOULD ALWAYS BE SHIFTED BACK TO THE LESSON /N THE
IS DIFICULT TO ACHIEVE DURING BORING MONOTONOUS H
tone often takes the edge off the communication situation, making it playful .Itcan
ALSO PLAY AN IMPORTANT ROLE IN THE RELATIONSHIP BET
dissolves negative emotions and brings people closer to each other .

By succeeding in arousing interest in their subjects, teachers can initiate a
process of cognitive development in adolescent personality that can be the basis
FOR OUTSTANDING SCHOOL PERFORMANCE 4EACHERS CAN
SPECIIC WAY OF COMMUNICATION BUT ONLY JOKES PUNS
NOT HARM THE CHILDREN S STUDENTS SELVES CAN BE USI

4HE RESULTS OF OUR SURVEY PROVIDE A BASIS FOR
EXPECTATIONS IN EDUCATION AND FOR IMPLEMENTING QU
FORMS A STARTING POINT FOR FURTHER INVESTIGATIONS
OF STUDENTS WITH THE EDUCATIONAL EXPERIENCES OF T
4HIS WOULD PROVIDE A SOLID BASIS FOR BUILDING CON-°
training levels (issuing high school — teacher training — return to high school)
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Abstract. Despite the increased interest that collocations have received in

%&, METHODOLOGY LATELY MAKING LANGUAGE LEARNERS AW
CONSTRUCTIONS CONTINUES TO REPRESENT A CHALLENGE F
MAY BE DIFFERENT WAYS OF TEACHING COLLOCATIONS INDI
COLLOCATIONAL AWARENESS EFICIENTLY IS NO EASY TASK ¢
CAN BE DEINED AS THE ABILITY OF LANGUAGE LEARNERS A
ACKNOWLEDGE WORD COMBINATIONS IN THEIR ENTIRETY (U
in this regard as it not only ensures a more relaxed atmosphere in the

CLASSROOM BUT CAN ALSO HELP STUDENTS TO ACKNOWLEDG
linguistic structures (among them, also collocations) more easily . In line
WITHONSTRUCTI O NGHdIb&MIVLAIE, 1997, 2006), it is believed that
COLLOCATIONS ARE TO BE TREATED AS CONSTRUCTIONS PAIF
meaning and varying degrees of predictability — teaching them as such can

CONTRIBUTE TO A BETTER UNDERSTANDING AND ACQUISITION
IFTER OFFERING A BRIEF OVERVIEW OF THE CHARACTERIST
REMECTING ON THE POSSIBLE HYDMWAINRT B GASS O F HES INARP ER
SHOWS POSSIBLE WAYS OF TEAGHINMIGURO UHECEAXEB 8 SSW STAIN D
activities suggested focus on both the productive and receptive competence

OF LANGUAGE LEARNERS AND ALSO INCORPORATE THE NECES
LANGUAGE LEARNING PROCESS LISTENING READING WRITIN

Keywords: collocations, constructions, humour, teaching, collocational
AWARENESS

Introduction

7THEN TEACHING VOCABULARY ATTENTION SHOULD BE GIVE
MEANINGS A WORD HAS BUT ALSO TO THE CONTEXT IN WHIC
THE DIFICULTIES THAT TEACHING COLLOCATIONS IMPLIES
types of collocations to choose from), introducing collocations to students brings

ALONG A SERIES OF ADVANTAGES SUCH AS VOCABULARY IMP
THE INCREASED ABILITY OF STUDENTS TO COMMUNICATE E
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GRAMMATICAL KNOWLEDGE )DEALLY COLLOCATIONS SHO
age-groups to help language learners develop collocational competence right from

THE START AND MAKE THEM AWARE OF THE DIFFERENCES
important in the case of negative transfer from L1) . Even though all exercises and
ACTIVITIES RELATED TO COLLOCATIONS MAY IMPACT STULIL
ONES THAT SHOW THEM IN THEIR ENTIRETY AS CONSTRUC’
BENEICIAL FOR STUDENTS )N ADDITION INCORPORATING S
classes (due to the complex nature of humour, sometimes possible only in more
ADVANCED CLASSES CAN INCREASE STUDENTS INTEREST
TAKE PART IN CLASSES MORE ACTIVELY IS SUCH AN IMPO
IS HOW DIFFERENT TYPES OF HUMOUR CAN BE USED TO TE

1. What are collocations?

#OLLOCATIONS CAN BE CONSIDERED MORE OR LESS EN
THAT APPEAR FREQUENTLY TOGETHER 4HE TEdddaréTSELF
CO n TOGETHER LOCARE LOCUS n PLACE MEANING hPL
RELATIONSHIP A LEXICAL ITEM HAS WITH OTHER ITEMS THA"
POSSIBILITY IN ITS TEXTUAL CONTEXTv (OEY n )T
OR MORE WORDS WITHIN A SHORT SPACE OF EACH OTHER |
TO THEIR GREAT VARIETY AND COMPLEXITY IT IS NOT AN E.
OF THESE CONSTRUCTIONS SO THAT NO EXACT DEINITION
YET /NE IMPORTANT CHARACTERISTIC OF COLLOCATIONS 1I:
CONSTRUCTIONS 3CHMID WHOSE CONSTITUENT EL
INTERCHANGEABLE OR SEPARATED BY ADDITIONAL WORDS
interchangeable elements is high: consider, for example, LARGE BIG HUGE PRC
or GIVE DELIVER HOWI PHLESIYRESLIGHT DIFFERENCE BETYV
SOME OF THESE CONSTRUCTIONS ALLOW FOR ADDITIONAL E
an INTERESTING lectlmse @diention, etc .), this is not possible in the case of
MORE IXED CONSTRUCTIONS LEX3Y AAN B UINSORKES ASNDC 8 OASN
peace and quiet, etc. Regarding their predictability, idiomaticity, and combined
RECURRENCE COLLOCATIONS CAN BE FOUND HALFWAY BET
AND IXED EXPRESSIONS 3CHMID JN ADDITION T
gradience, ranging from more prototypical (recurrent binary) constructions, such as
pay attenton VERB NOUN BHRAE PROBLEM ADJECTIVE NOU
TO LESS TYPICAL CONSTRUCTIONS THAT INCLUDE PREPOS?S
suichas RUN OUT OF SOMETHING VERB PHRASE PREPOSITIO
Collocations can be either lexical or grammatical depending on the part of speech
the constituent elements belong to (Benson et al . 1986). Lexical collocations contain
COMBINATIONS OF LEXICAL CATEGORRBESI 3UE R OAFOAMR B
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verb (PLANE TAKES OFF VERB ADVERB ARGUE HEATEDLY
butter ADVERB ADJECTIVE HOPELESSLY DEVOTED ). OR NOU
Grammatical collocations are different from lexical ones in that they contain a
PREPOSITION E G NOU MttitudR&Br@asSITRREPOSITION NOUN E
by accident, in advance A TO ININITIVE OR A THAW b€ kedySE SUCH
PREDICATIVE ADJECTIVEO BB ANRARDMIEHATIVE THAT CLAUSE
&ROM A SEMANTIC POINT OF VIEW COLLOCATIONS ARE MA
MOST OF THE MEANING OF THE CONSTRUCTION AND A COLLOC
The base can either select for several collocators (e .g. in case GIVE DELIVER PRESE
a lecture, the base (ecture APPEARS WITH MULTIPLE COLLOCATORS C
collocator, e .g. in the construction commit a suicide , suicide as the base only selects
for the collocator commit . In some other cases, the collocator itself can be semantically
EMPTY FOR EXAMPLE |IN TTAIKEE CAOtBKS Tidesnothddany additional
meaning to the construction otherthan HAVEC+EOWN AND 2ADEV ALTHO
alters its aktionsart category, focusing on the end result of the activity rather than the
ACTIVITY ITSELF 4HOUGH OFTEN INCLUDED IN THE SAME CAT
are semantically more analysable than idioms are . Occupying a mid-position
BETWEEN FREE COMBINATIONS AND IXED CONSTRUCTIONS Cc
compositionality and transparency (e .g MAKE PRB & fRaBsp&ent collocation,
WHERRASI A PR&&RMdE idiomatic meaning) . In this paper, collocations
WILL BE UNDERSTOOD AS CONSTRUCTIONS PAIRINGS OF FO
UNDERSTOOD BY 'OLDBERG JN LINE WITH HE
constructions, collocations are seen as building blocks of language, as symbolic units
WITH INDEPENDENT SEMANTIC AND SYNTACTIC PROPERTIES
IXEDNESS AND FREQUENCY 4HEIR MEANING RESULTS FROM T
OF THE COMPONENT ELEMENTS WITH THE MEANING OF THE CC

2. Why teach them?

4EACHING COLLOCATIONS IN %&, CLASSES CAN BE BENEICI/
all levels . Introducing them not only in more advanced classes but already at
ELEMENTARY LEVEL HAS ITS ADVANTAGES AS THIS WAY STUD
LEARNING WORD COMBINATIONS RIGHT FROM THE START IS
COLLOCATIONS AT LOWER LEVELS HELPS LANGUAGE LEARNEI
WITHOUT HAVING TO KNOW MUCH VOCABULARY OR GRAMMAR
BY 3HIN AND .ATION WHO PROVIDE A LIST OF THE MOST
English based on electronic corpus data (BNC) . The list contains both lexical and
GRAMMATICAL COLLOCATIONS AND IS SUITABLE FOR ELEMEN
7/ TH REGARD TO MORE ADVANCED LEVELS AN IMPORT/
COLLOCATIONS IS TO INCREASE LANGUAGE LEARNERS muUl
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3HIN AND .ATION -ANY EXPERTS IN THE IELD AMOC
AND +JELLMER POINT OUT THE CORRELATION BETWE
THE KNOWLEDGE OF COLLOCATIONS WHICH THEY SEE AS
ICCORDING TO 7ALLER ALTHOUGH ADVANCED LEARNI
THEIR INSUFICIENT KNOWLEDGE OF COLLOCATIONS IS A
nativeness. Demir (2017) notes that intermediate-level students are too dependent
ON THE STRUCTURES THEY HAVE ACQUIRED BEFORE USINC
of chunks of language . The similar idea is expressed by Kjellmer (1991), according to
WHOM LANGUAGE LEARNERS TEND TO STRUGGLE WITH COL
ARE USED TO SEEING AND LEARNING WORDS SEPARATELY
collocations to students (e .g. the ones related to the topics in class) can help them
TO GET USED TO LEARNING AND ALSO TO USING WORD CO
AND AT THE SAME TIME TO GET FAMILIAR WITH THE LEXIC
native language use. It can also help them to formulate their ideas more precisely, as
(OWARTH NOTES !N INTERESTING OBSERVATION OF H
LEARNERS OFTEN SHOW A GOOD KNOWLEDGE OF RESTRIC™
HAVING INTERNALIZED THEM SUCCESSFULLY THEY MIGHT
COLLOCATIONS WHERE THE BASE CAN SELECT FOR SOME
ICCORDING TO HIM THIS IS THE AREA WHERE TEACHERS S
TRYING TO TEACH COLLOCATIONS TO LANGUAGE LEARNERS
&INALLY IN ADDITION TO IMPROVING LANGUAGE LEARNERSES
and chunks of language are also believed to help students learn grammar (consider
Antle 2013 and Hill 2000) . Antle (2013) remarks that a more lexical approach that
PRESENTS GRAMMATICAL STRUCTURES WITHIN CHUNKS OF
THAN GAP ILL EXERCISES WHERE THE CORRECT WORD NE
REASON BEHIND THIS IS THAT WITH GAP ILL EXERCISES S
PARTS OF A CONSTRUCTION RATHER THAN REMEMBER IT A
PRESENT GRAMMATICAL CONSTRUCTIONS IN THEIR ENTIRET
PLANNING FROM THE PART OF THE TEACHER ESPECIALLY #
language course books. Nevertheless, it is considered that combining such exercises
WITH ACTIVITIES THAT ALLOW FOR THE PRACTICE OF A LING
BETTER RESULTS AS FAR AS THE ACQUISITION AND PROPER

3. Humour as an instructional tool

#RAWFORD DEINES HUMOUR AS A hDYNAMIC SYMBO
hA VERBAL OR NON VERBAL ACTIVITY ELICITING A POSITIV
FROM LISTENERSv 4HE UNDERSTANDING OF HUMOUR E G
it is considered appropriate, the reactions to instances of humour) depends on

CULTURAL AND SOCIAL BELIEFS AND ALSO PRACTICES 3EN
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on the basis of a variety of factors, such as the medium of communication, style (e .g.
farcical versus tragi-comical), and formal structure (for example, miming, stand-
up comedy) (Davies 2013: 1), and includes a variety of forms (such as anecdotal,
BLUE BURLESQUE DARK HUMOUR DRY HUMOUR PARODIC
situational, ironic, visual humour and practical jokes (e  .g. pranks), etc.). Research
on humour has given rise to several theories of humour such as the Relief Theory
WHICH FOCUSES ON THE ROLE OF HUMOUR TO RELEASE TENS
4HEORY ACCORDING TO WHICH HUMOUR RESULTS FROM THE
pattern), Superiority Theory (stating that humour leads to a sense of triumph or of
victory) (Meyer 2000: 310), and also the Instructional Humour Processing Theory
(related to the use of humour in educational settings)

4HE IDEA OF USING HUMOUR IN %&, CLASSES IS RELATIVEL
METHODOLOGY SINCE THE S "ILOKCUOGLU AND $EBRELI
there is already a vast literature on incorporating humour in teaching practices
-ANY STUDIES !BU "AKAR "ILOKCUOGLU AND $EBRELI

7TANZER ET AL TO NAME JUST A FEW POINT OUT
HUMOUR IN TEACHING CAN BRING ALONG A SERIES OF BENEIT.
relieving stress and anxiety), social (improving the teacher—student relationship),
and also instructional (enhancing comprehension and subject recall) . In addition, as
ILEXANDER AS WELL AS :IYAEEMEHR AND +UMAR
BE USED TO INTRODUCE LANGUAGE LEARNERS TO THE CULTU
AND ALSO TO SENSITIZE THEM WITH UNTRANSLATABLE JOKES

JN ORDER TO APPLY HUMOUR EFFECTIVELY IN THE CLASSR
THINGS THAT SHOULD BE TAKEN INTO CONSIDERATION &IRS
good humour and negative humour (Banas et al . 2010). Riddles, funny stories, jokes,

PUNS CARTOONS AND RIDDLES CAN BE CONSIDERED EXAM
SARCASM HUMOUR WITH A SEXUAL RACIST OR ETHNIC UNDI
STUDENTS INTELLECTUALLY ORIN A WAY THAT THEY MIGHT I|
HUMOUR )T MIGHT SEEM THAT EACH TYPE OF HUMOUR CAN B
OR NEGATIVE .EVERTHELESS THERE IS ALSO AN OVERLAP B/
FOR EXAMPLE SARCASM THOUGH IN MOST CASES CLASSIIED
be considered as appropriate for teaching (Torok et al . 2004).

IN IMPORTANT CRITERION WHEN USING HUMOUR FOR PEDA
EFFECTIVENESS WHICH IS VERY MUCH LINKED TO APPROPRI/
2010). Bell (2009) considers humour effective if it matches the personality of the
teacher and also if it is appropriate to the context and situation . Appropriateness can
ALSO BE DEINED WITH RESPECT TO TIMING HUMOUR USED A
can serve distinctive purposes), relatedness to content (content-based humour),
and everyday life experiences (Abu Bakar 2018) . It often functions as a starting
POINT FOR DESCRIBING TYPES OF HUMOUR 7ANZER ET AL
DISTINCTION BETWEEN APPROPRIATE AND INAPPROPRIATE H!
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category humour that can be either related or unrelated to the lesson content (such
as jokes, humorous stories and performances, funny role plays and activities), self-
DISPARAGING HUMOUR THE TEACHER MAKING FUN OF HIM
STORIES MAKING FUN OF HIS HER ABILITIES AND UNINTE

WHEN THE TEACHER SPONTANEOUSLY INCORPORATES HUM
sexual jokes and comments, sarcasm, morbid humour (on the part of the teacher),
AND DISPARAGING HUMOUR WHERE STUDENTS AS TARGET
their intelligence, gender, or appearance) are examples of inappropriate humour

4HE )NSTRUCTIONAL (UMOUR OROCESSING 4HEORY )(04

ALSO USES APPROPRIATENESS AS A KEY CONCEPT ALO

4HE THEORY IS MEANT TO ILLUSTRATE THE RELATIONSHIF
and learning, and it is based on the idea that humour can facilitate learning and at
the same time increase content recall in case it is appropriate and relevant (Banas
ET AL 4HE TWO CONCEPTS ARE CONSIDERED EQL
ensures a positive atmosphere enabling students to process the information heard,
and the latter (referring to its content-relatedness) makes the information more
memorable (Banas: 119). According to IHPT, content-related humour correlates
WELL WITH STUDENT LEARNING AFFECTING THE MOTIVATI(
PROCESS IN A POSITIVE WAY

Using humour in the classroom is never risk-free, so that, regardless of its type
and the intent behind it, humour may not be as effective as expected . Humour
IS QUITE A COMPLEX PHENOMENON SO THAT WHAT IS FC
THE TEACHER MAY NOT BE SEEN AS SUCH BY THE STUDE!
there is also the risk of overusing it (Abu Bakar 2018: 61) . Bolkan et al. (2018)
believe that integrated humour (in the form of explanatory examples) may also be
counterproductive . The reason for it is that integrated humour tends to be more
memorable than the concept being taught, and this may result in students recalling
the humorous comment instead of the content itself . Taking this into consideration,
ITIS HIGHLY RECOMMENDED THAT HUMOUR BE USED WITH
AND ALSO BE COMPLETED WITH OTHER ACTIVITIES THAT EN
THE LINGUISTIC STRUCTURES IN QUESTION

4. Teaching collocations with humour

JN THE LIGHT OF THE ABOVE THE QUESTION ARISES AS TO
collocations . It is considered that humour in general can be effective for teaching
COLLOCATIONS AS LONG AS IT HELPS STUDENTS IN THEIR L
case humour is considered appropriate and relevant) . Forms of verbal humour (such

AS WORDPLAY HOMONYMS AND IGURATIVE SPEECH ARE C
THIS REGARD AS THEY DIRECT STUDENTS ATTENTION TO



2AISING #OLLOCATIONAL 'WARENESS WITH5UMOUR

ADVANTAGES OF INCORPORATING VERBAL HUMOUR IN %&, CL
BY MANY EXPERTS IN THE IELD !'LEXANDER FOR EXAM
verbalhumour, such asjokes, misprints, and riddles, do notonly enliventhe atmosphere
in class but also come in handy for teaching students linguistic constructions, among
THEM ALSO COLLOCATIONS 6ERBAL HUMOUR CONVEYS THE L
OF THE TARGET LANGUAGE AND AS A CONSEQUENCE IT CAN
LEARNERS ::IYAEEMEHR ET AL - IYAEEMEHR AND +UM,
important functions of verbal humour in teaching practices: foregrounding, reinforcing
meaning, and highlighting cultural dissimilarities . According to them, verbal humour
CAN BE USED AS AN INSTRUCTIONAL STRATEGY TO FOREGROU
ADDITION IT CAN REINFORCE THE KNOWLEDGE OF A LINGUIST
EXPAND LANGUAGE LEARNERS LINGUISTIC AND CULTURAL KN
JN AGREEMENT WITH :IYAEEMEHR AND +UMAR VERBA
TO HAVE MULTIPLE FUNCTIONS BY OFFERING SOMETHING C
THE HUMOROUS ELEMENT RESULTS FROM VERBAL HUMOUR
A SPECIIC CONSTRUCTION $OING SO IT CAN LEAD TO AN INC
AWARENESS AND A MORE ENTRENCHED USE OF CONSTRUCTIC
ALREADY BEEN FAMILIAR WITH IT )N ADDITION TO VERBAL HU
SUCH AS FUNNY TEXTS AND PICTURES WHERE THE HUMORO
result from linguistic elements), can also be effective for teaching collocations
JN THIS CASE IT IS OFTEN NECESSARY THAT THE TEACHE
SPECIIC CONSTRUCTIONS EITHER BY HIGHLIGHTING THEM IN
THE WHITEBOARD THEREBY APPLYING AN EXPLICIT TEACH
it is believed that humour is best used as a starting point for discussions or in
COMBINATION WITH OTHER TYPES OF EXERCISES TO ENABLE -
IN SEVERAL DIFFERENT CONTEXTS !S A CONSEQUENCE TH
understanding of these constructions .
JN WHAT FOLLOWS A FEW IDEAS WILL BE GIVEN OF HOW
(verbal humour, visual humour, and also other humorous materials) can be used for
teaching collocations in the EFL classroom . Activities that present collocations in
their entirety as constructions have been preferred over the ones that focus on parts
OF COLLOCATIONS SUCH AS MATCHING AND GAP ILL EXERCIE

4.1. Humorous exercises and activities for teaching collocations

&0ORMS OF VERBAL HUMOUR SUCH AS PUNS AND RIDDLES T
can be very effective as teaching materials as they can contribute to a more
INCREASED COLLOCATIONAL AWARENESS BY DIRECTING STU
construction . They are usually applicable in more advanced classes as the language
OF RIDDLES OFTEN CONTAINS IDIOMATIC PHRASES HOMONY
HARD TO UNDERSTAND FOR LOWER LEVELS 4HE PUNS BELO
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THE TEACHING MATERIAL RELATED TO TRAVELLING ! POS
PRACTICE OF COLLOCATIONS IS AS FOLLOWS THE TEACHE
STUDENT IN THE CLASS THE STUDENTS WILL WORK IN PA
HAVE THE TASK TO IND THE HUMOROUS ELEMENT IN THE S
MINUTES AND THEN CLASSIFY THE SENTENCES WITH RES
n THE FUNNIEST n THE LEAST FUNNY )N THE END Tt&F
all students have understood the comical element in the puns

@) VE JUST ARRIVED IN "ULGARIA @(OW IS IT @30IA
@QWVER THOUGHT ABOUT HOW FUNNY MOUNTAINS ARE

@) VE HEARD /SLO IS A PARTICULARLY DANGEROUS CIT
@-Y FRIEND WAS STRUGGLING TO SLEEP IN 3 TOCKHOLM
@) HAD AN INSTANT CONNECTION WITH SOMEONE IN 30
3EOUL MATE

@-Y GIRLFRIEND WENT FOR A SHORT BREAK TO THE #/
WENT OF HER OWN ACCORD

@-Y COUSIN DIDN T EXPECT TO LIKE #UBA 4URNS OUT
@) M NOT SURE WHERE TO IND SNOW IN IMERICA !LAS]
@4HE SUN ONLY TOOK ONE HAT AND A T SHIRT ON HI
LIGHT

@30PHIE %LLIS "EXTOR KILLED A MAN IN A CLUB IN

'DANSK mOOR

(Source: HTTPS MPORA COM TRAVEL TRAVEL PUNS BA
FAMILY LEAVE TP Y"3J1M* 6)!5M( )

Similar to puns, riddles often provoke laughter in the classroom and also represent
AN EQUALLY USEFUL TOOL WHEN IT COMES TO RAISING L
collocations .

! h"UESS THE ANSWERvVv WORKSHEET WHERE STUDENTS N
RIDDLES CAN BE A FUN ACTIVITY THAT LANGUAGE LEARN
SAMPLE OF SUCH A WORKSHEEPTEGIANXBE FIOOCAMARISES TWO
IRST PART CONTAINS RIDDLES WITH CLUES GIVEN IN THE B/
ANSWER AND THE SECOND PART CONSISTS OF A BRAINSTC
COME UP WITH CONSTRUCTIONS CONTAINING THE WORDS G
BE MORE THAN ONE POSSIBLE ANSWER 4HE ACTIVITY CAN
IN SMALL GROUPS ESTIMATED TIME TO MINUTES !FT
DISCUSSED AS A WHOLE CLASS ACTIVITY THE TEACHER
their general preferences and experiences, using some of the collocations discussed
beforehand. This then brings along the advantage of not only making students more
FAMILIAR WITH THE COLLOCATIONS IN QUESTION BUT ALSO



2AISING #OLLOCATIONAL 'WARENESS WITH7(UMOUR

30URCE HTTPS GARIELD COM COMIC
Figurel. # ARTOON CAPTIONS

3O0URCE HTTPS GARIELD COM COMIC
Figure2. # ARTOON CAPTIONS

/I THER HUMOROUS WAYS OF TEACHING COLLOCATIONS INCIL
E G '"ARIELD #ALVIN AND (OBBS THE 3IMPSONS ETC HUM
texts (anecdotes). Comic strips represent a mix of visual and verbal humour, are
fun, versatile, and visually motivating for students . As they contain small chunks of
LANGUAGE THEY ARE IDEAL FOR TEACHING COLLOCATIONS [
strips above are also related to travelling and can be used as an introduction to the
TOPIC FROM PRE INTERMEDIATE LEVEL UPWARDS 4HE ACTI
the teacher makes a copy of the captions for each student in the class and checks
WHETHER THE STUDENTS ARE FAMILIAR WITH Thdih & EGISTE!
rut THE WORD COMBtINAKehOeNS TAKE OAFRRY ON LUGGAGE, SCHE
departures ETC 4HEN THE STUDENTS WORKING IN SMALL GR
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IRST OR THE SECOND SET OF PICTURES AND WRITE A BACk
MINUTES IFTER THE STUDENTS HAVE INISHED THEY RE,
OTHER WHOLE CLASS ACTIVITY IS THE NEXT STEP THE
their travel experiences by using some of the collocations found in the captions (e .g.
TRAVELLING ALONE, PACKING ONE S BAG $(betmiEmnueEING T

4HE TEACHER CAN ALSO GIVE FUNNY PICTURE STORIES T
captions for them (ideal for small groups of three to four students) . Depending on
the picture story, the activity can be carried out at various levels . It is advisable
to choose a picture story that is related to the topic of the lesson (e .g. the pictures
BELOW ARE RELATED TO TRAVELLING AND WHERE SEVERA
more room for students to be creative . In order to put collocations in focus, the
TEACHER WILL WRITE A FEW COLLOCATIONS NOT MORE TH
TO THE STORY ON THE WHITEBOARD AND ASK STUDENTS °
IS A FOLLOW UP ACTIVITY STUDENTS READ THEIR CAPTION
teacher can give students only one frame at a time, rather than presenting the entire
STORY AND MAKE STUDENTS ANTICIPATE WHAT HAPPENS
end. The activity is expected to take around 20 to 25 minutes, also depending on
the level of the class (less time for more advanced students) .

Another version of the activity is to hand out the entire picture story and ask
STUDENTS TO WRITE THE NARRATIVE AND ALSO TO INISH T
AN IMAGINARY LAST FRAME TO THE TALE !S IN THE PREV
given a handful of collocations to use in their storytelling . Once the students have
WRITTEN THE STORY THEY READ IT OUT LOUD TO EACH OT

3O0URCE HTTPS PETERVINEY WORDPRESS COM ABOU
Figure3. 0OICTURE STORY
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4HE ANECDOTE BELOW IS AN EXAMPLE OF HUMOROUS TEX"
collocations in the classroom . It describes the funny situation of meeting your look-
A LIKE WHILE TRAVELLING A SITUATION THAT ALSO SERVES
DISCUSSIONS 4HUS BEFORE READING THE ANECDOTE THE T
IN PAIRS AND DISCUSS THE HYPOTHETICAL SITUATION OF MEI
wouLD FEEL WHAT THEY WOULD DO ETC FOR ABOUT Y
suitable for intermediate and advanced learners due to the register found in the
TEXT 4HEN THE TEACHER HANDS OUT THE ANECDOTE TO TH!|
story is short, all) collocations highlighted in them . The teacher can ask students
to give a synonym or a short explanation of the highlighted collocations and then
COMPARE THE SITUATION DESCRIBED TO THEIR OWN IMAGIN,
5 to 10 minutes) .

Bearded man meets doppelganger on plane

Neil Thomas Douglas encounters stranger with whom he shares an uncanny
RESEMBLANCE ON mIGHT TO 'ALWAY

! MAN HAS SPOKEN OF THE hTOTAL WEIRDNESSv OF ENCC
AFTER BOARDING A mIGHT AND INDING HIM SITTING IN
$OUGLAS A PHOTOGRAPHER FROM 'LASGOW WAS TRAVEI
ON 4HURSDAY NIGHT WHEN HE CAME FACE TO FACE WITH
$OUGLAS SAID h7HEN ) GOT ON THE 2YANAIR mIGHT THEF
SEAT n WHEN THE GUY LOOKED UP ) THOUGHT @(E LOOK:
ABOUT IT n EVERYONE AROUND US HAD A LAUGH WE TOO
"UT THE PAIR WERE LATER TO ENCOUNTER A FURTHER CC
INTO THE SAME HOTEL IN '"ALWAY $OUGLAS SAID h,ATER
AND AGAIN THERE WAS MY TWIN 40TAL WEIRDNESS 7E
Source: HTTPS WWW BBC COM NEWS UK SCOTLAND

)N ADDITION TO WRITTEN HUMOROUS TEXTS LIKE ANECDOT
CAN ALSO BE SUITABLE FOR PRACTISING COLLOCATIONS 3T
MOVIES SO A FUNNY SHORT ILM WILL MOST PROBABLY BE T
to choose a movie that does not exceed 5 minutes lest it should take up too much
TIME FROM THE CLASS 4HE MOVIE BELOW DURATION MIN
OF TWO mIGHT ATTENDANTS GIVING SAFETY INSTRUCTIONS
MOVEMENTS AS A REACTION TO THE PILOT S WORDS HILARI
SERVES AS A GOOD STARTING POINT FOR DISCUSSIONS ABOU
TOPIC RELATED COLLOCATIONS IN THE VIDEO THAT THE TEAC
to help students tackle the topic and also to talk about their travelling experiences

INTERMEDIATE LEVEL AND ABOVE DUE TO THE REGISTER USE
HTTPS WWW YOUTUBE COM WATCH V "U/L+:?# K
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JN THE CASE OF LOWER LEVEL CLASSES THE TEACHER M
THEY ARE OFTEN MORE WIDELY APPLICABLE )N THE SHOR

SEC THERE ARE THREE CHARACTERS A MAN WHO ST
MAN WHO CATCHES HIM IN ACTION AND THE WOMAN HERS
DYNAMIC AND ALSO HAS A TWIST AT THE END !FTER WATCH
TO RETELL THE STORY IN THEIR OWN WORDS WHOLE CLA
SUBSEQUENTLY THE TEACHER CAN CHOOSE A SCENE FROM
THE STUDENTS TO IMAGINE AND WRITE DOWN WHAT THE CH
DONE AS A PAIR WORK ACTIVITY %VENTUALLY THE STUD
smaller groups (5 to 10 minutes) . Even in the case of more advanced classes, it is
ADVISABLE THAT THE TEACHER WRITE SOME USEFUL COLLC
WHITEBOARD PRIOR TO THE ACTIVITY 4HIS ACTIVITY WILL
part of the students and might take up more time than indicated, depending on the
level of the group: HTTPS WWW YOUTUBE COM WATCH V PLRJ *5IE

Conclusions

Humour can serve both to enliven the atmosphere in EFL classes and as an important

teaching tool . Incorporating verbal humour, such as jokes, puns, riddles, and
WORDPLAYS AND ALSO USING OTHER HUMOROUS RESOURC
texts, picture stories) in the classroom can bring a series of advantages as far as the
COLLOCATIONAL AWARENESS AND CULTURAL SENSITIVITY C
verbal humour can be considered an effective teaching tool, especially as they put

THE FOCUS ON PARTICULAR CONSTRUCTIONS IN THE CASE
ADVISABLE THAT THE TEACHER APPLY AN EXPLICIT TEACHI
ATTENTION TO THESE CONSTRUCTIONS 4HERE ARE VARI(
HIGHLIGHTING LINGUISTIC STRUCTURES IN THE TEXT OR
A4HE EXERCISES AND ACTIVITIES DESCRIBED GIVE EXAMPLI
to teach lexical and grammatical collocations to students . Due to the complex
NATURE OF HUMOUR AND THE SKILLS REQUIRED TO UNDER
activities are usually more suitable for advanced classes . Nevertheless, they may

ALSO BE ADAPTED TO THE NEEDS OF LOWER LEVEL STUDE
pointed out, regardless of its type and the intent behind it, the use of humour in the
CLASSROOM IS NOT ALWAYS RISK FREE 'S A CONSEQUENC
USED AS PART OF WARM UP ACTIVITIES OR SUPPLEMENTAR
lesson material .
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Appendix 1. Worksheet on collocations

Jokes Jokes Jokes Jokes Jokes

7THAT S THE BEST THING ABOUT 3WITZERLAND ) DON T KNC
??2?2722?22?2?2?2?? SOMETHING EXTRA
$ID YOU HEAR ABOUT THE MATHEMATICIAN WHO IS AFRAID (
STOP 2?27?72 ?27?2?2?2?2?2?2?2?2?2?T0 AVOID THEM HAVE NO BREAK
$ID YOU HEAR ABOUT THE NEW RESTAURANT CALLED +ARM
WHAT YOU ??2?2?2?2?22?2?2?2?2?2??2?? 1S MEANT FOR YOU
$ID YOU HEAR ABOUT THE CLAUSTROPHOBIC ASTRONAUT
??2?222?22?2?27?2?2?? SMALL AREA
7THAT DON T SCIENTISTS TRUST "ECAUSE THEY ?2?27?2?2?22?2? 2?7
7THAT SITS AT THE BOTTOM OF THE SEA AND TWITCHES ! ?
(person suffering from stress and mental exhaustion)
7THAT S THE ASTRONAUT S FAVOURITE PART ON A COMPUTE
(type of bar)
7THAT DO YOU GET FROM A PAMPERED COW ?2?2?2?2?2°?2?27? ?2?27?22°?
sour)
) ALWAYS KNOCK ON THE DOOR BEFORE OPENING JUST IN
?2?2?27?2?2?27?2?2?2?? ON THE TOP OF VEGETABLES
7HY ARE GHOSTS SUCH BAD LIARS "ECAUSE THEY ARE E-#
(transparent)
7HY DID THE GYM CLOSE DOWN )T JUST DIDN T ?2?2?2?2?27?2?27?
) TRIED TO SUE THE AIRPORT FOR MISPLACING MY LUGGA(
DIDN T IND MY BAG

7THAT WORDS 6ERBS OREP IDJ 'DV GO WITH
VAU GH.

% X BIG PLUS AT NOTHING DESERVE LITTLE SPACE MAKE
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Abstract. 4HE STUDY STARTS WITH THE DEINITION OF LOCAL

global linguistic context in the digital space . Facebook as a social media

platform provides opportunities for everyday digital literacy practices such

AS CODE PLAY #ODE PLAY ALLOWS MIXING CODES AND REPE
A HUMOROUS REFERENCE 7E ARGUE THAT CREATIVE INTERA
creates the methodological need for a translingual approach besides the

TRADITIONAL CODE SWITCHING THEORY TO EXPLAIN ONLINE
IDOPTING A NETNOGRAPHIC APPROACH THIS PAPER PRESE!
LINGUISTIC HISTORY ONLINE LINGUISTIC PRACTICES AND P
DIGITAL LITERACY EXPLORING THEIR PORTRAYAL OF MULTI

has local, translocal, and global resonance . The paper exploits possibilities

OF CODE PLAY TO ACCOMPLISH COMMUNICATIVE GOALS THR
AND TRANSLINGUALISM WITH A LINGUISTICALLY DIVERSE AUD

Keywords: ONLINE LINGUISTIC PRACTICES CODE PLAY CO
translingualism

Introduction

The purpose of this paper is to examine linguistic practices and semiotic resources on
&ACEBOOK THROUGH THE THEORETICAL CONCEPTS OF CODE
Social media platforms present endless opportunities for digital literacy practices
AROUND THE WORLD DE "RES JN ORDER TO APPROACH T
OR ONLINE ETHNOGRAPHY HAS BEEN CHOSEN TO REVEAL TV
LINGUISTIC HISTORY ONLINE LINGUISTIC PRACTICES AND P
LITERACY EXPLORING THEIR PORTRAYAL OF MULTI LINGUI
translocal, and global resonance . The paper focuses on the analysis of code play
THROUGH CODE SWITCHING AND TRANSLINGUALISM

#ODE PLAY A LINGUISTIC PHENOMENON ALSO PRESENT I
MIXING CODES AND REPERTOIRES USUALLY WITH A HUMOR
playful deployment of linguistic resources on the Internet, or digital code play,
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ALLOW WRITERS TO DISPLAY NOT ONLY THEIR LINGUISTIC
AWARENESS BUT ALSO THEIR MULTIVOCAL IDENTITIESV
choices and practices construct identity, humour in code play creates nodes for
THE INDIVIDUAL WITHIN THE LOCAL TRANSLOCAL OR GL
THE GAP BETWEEN VARIOUS LANGUAGES AND CULTURES
SUCH AS CODE PLAY CAN BE SEEN AS hNON ELITE AND NC
4HURLOW

! LINGUISTICALLY DIVERSE AUDIENCE REQUIRES THE DEI
GLOBAL LINGUISTIC CONTEXT IN THE DIGITAL SPACE WHIC
this research. Then, it is argued that in the digital space creative interaction among
languages creates the methodological need for a translingual approach to these
LINGUISTIC PHENOMENA BESIDES THE MORE TRADITIONAL
CODE PLAY AS AN ONLINE LINGUISTIC PRACTICE IS PRESE
HELP OF NETNOGRAPHY IS DESCRIBED TOGETHER WITH TH
CODE PLAY ARE ANALYSED IN TWO CASE STUDIES AS EMP/|
THE ROLE OF LINGUISTIC PRACTICES IN REAL LIFE DIGITA
ALSO FOCUS ON POSSIBLE SHIFTS FROM MONOLINGUAL RE
one in the digital space .

1. Local, translocal, and global as linguistic framework

4HE )NTERNET HAS BECOME A SPACE WHERE INDIVIDUALSE
etc., and these individuals may come from different social, ethnic, or linguistic
BACKGROUNDS 4HE NET AS A TRANSLOCAL SPACE IS A 1l
WHICH MULTILINGUAL RESOURCES AND REPERTOIRES CAN
SUCCESSFUL COMMUNICATION ACTION AND INTERACTION
389). Therefore, research focus is no longer on the measuring of particular languages
on the Internet but on multilingual practices of users and their language choices
Facebook, being a social media platform, has emerged as a globalized and translocal
SITE WHERE BOTH VERBAL AND VISUAL CONTENTS ARE P
GLOBALLY WITH LOCAL REFERENCES h$IGITAL MEDIA HAVE
TRANSNATIONAL SPACES FOR PEOPLE TO ENGAGE IN NEW
AND LINGUISTIC RESOURCES 4HESE NEW PRACTICES ALS
ASSERT NEW KINDS OF LOCAL AND GLOBAL IDENTITIESv |E
THE GLOBAL SPACE THROUGH %NGLISH EVEN IF THEIR KN
ONE WITHOUT GIVING UP THEIR LOCAL IDENTITIES AND LO
(OWEVER USERS HAVE A CHOICE TO SHARE THEIR ETHNI
using linguistic or semiotic resources . For example, Facebook content may include
national symbols . The hussar costume (&I GURE AND THE INTERTEXTUA
FROM A WELL KNOWN (UNGARKOR BALK SGNGZGR HAVFELRL
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@(ANDSOME IS THE HUSSAR RJDbavd @ syhii®lidHreféteheexard
EMPHASIZE THE USER S (UNGARIAN LINGUISTIC IDENTITY

Figurel. (UNGARIAN SYMBOLS AND LOCAL IDENTITY

4HE CHOICE OF LANGUAGE S IS RELATED TO THE WISH OF °
AS GLOBAL OR LOCAL MEMBERS [EE 5SING MULTIPLE 1
audience group for the user and transforms the social media platform into a diverse
tool of communication, and at the sametime YOU CAN REACH OUT TO MANY

EXPRESSED BY OARTICIPANT ! DURING THE INTERVIEW 4HE
A MINORITY LANGUAGE WHILE ONLINE NARROWS THE AUDI
CLEARLY OUTLINE A LOCAL LINGUISTIC IDENTITY HOWEVEF
OPPORTUNITIES THUS THE POSSIBILITY TO CONNECT THE C
to local references. According to Blommaert, ENGLOBALAaZdADEGN OBALIZATION
ARE PRESENT WHERE ENGLOBALIZATION REFERS TO THE C
and deglobalization means that globally circulated resources are locally re-
APPROPRIATED WITH NEW LOCAL MEANINGS "LOMMAERTNZ2AI
CAPTIONS USED WITH A GLOBAL MEME OR ANY GLOBALLY W
ARE CONNECTED WITH A LOCAL MEANING &OR EXAMPLE T
(8IGURHNCLUDES WELL KNOWN SEMIOTIC REFERENCES AND
TO A GLOBAL LEVEL A STUDENT PARTY IN A 20MANIAN TC
context and emerges to a global one.
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Figure2, (ASHTAGS AS CODE PLAY WITH GLOBAL REF

Intertextuality as a semiotic resource, embedding the title of the song A Little
OARTY .EVER +IL | fadlitat€sBhe Ds¥ér to claim global identity

2. Online code-switching and translanguaging as
conceptual framework: Code play RE DEINED

There is a need to challenge the traditional concepts of multilingualism and code-
SWITCHING WHICH HAVE BECOME MAJOR FOCUSES OF C
OENNYCOOK WHEN ONLINE LINGUISTIC DIVERSITY F
MIX OF LANGUAGE SYSTEMS INDROUTSOPOULOS $0
AND MOREOVER IT IS ASSOCIATED WITH CREATIVITY | E
resources. In the light of this phenomenon, Facebook becomes a transmodal digital

SPACE 3HARMA WHERE %NGLISH AND OTHER LANGUA
BOTH LOCAL AND GLOBAL MEDIA CONTENT !S ,EPPENEN E
hSUPERDIVERSITYv IN SOCIAL MEDIA GENERATED BY hTH|
linguistic and other semiotic resources that are distributed, recontextualized and
RESEMIOTIZED IN VARIOUS WAYS IN COUNTLESS AND RHIZ
MUSHROOMING ON THE INTERNETv ,EPPENEN ET AL

AND WIDESPREAD NOTIONS OF BI AND MULTILINGUALISM
SHORT IN ADDRESSING THE ONLINE MIXED LINGUISTIC REP
LINGUISTIC AND SEMIOTIC PRACTICES IN A mUID WAY #Ol
THE ALTERNATION OF CODES OR THE ALTERNATION BETWI
BY THE SPEAKERS DUE TO INTERACTIONAL RULES #ODE ¢
PRACTICE IN THE DIGITAL SOCIAL MEDIA HOWEVER THE
MORE INTERESTING LINGUISTIC QUESTIONS THAN THE INV
DOMINATES OR HOW CODE SWITCHING HAPPENS )N THE
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EXPERIENCE OR DO THINGS WITH MULTIPLE LANGUAGES n TH
UP NEW POSSIBILITIES OFFERED BY THE DIFFERENT LANGUAC
ILTHOUGH ADDRESSED TO A SPECIIC AUDIENCE GROUP MONC
SHARES ETC ARE AVAILABLE TO THE WIDE PUBLIC WHO IS
CONVERSATION CONNECTING LOCAL CONTENT WITH A GLOB
CAN BE SEEN hAS A KIND OF TRANSLINGUAL PRACTICE WHIC
WORKING WITH DIFFERENT LANGUAGES RATHER THAN THE F
COMMUNICATIVE PRACTICES ACROSS GROUPS AND COMMU
A SPECIIC SPEECH COMMUNITY DEINED PRIMARILY BY THE (
SPEAKERSv ,EE

4HE CONCEPT OF TRANSLANGUAGING WAS IRSTowf8EED BY #E
TO A PEDAGOGICAL PRACTICE WHERE LANGUAGES ARE USE|!
PURPOSES (OWEVER SINCE THEN THE TERM TRANSLANGUAC
TO REFER TO COMPLEX AND mUID LANGUAGE PRACTICES OF
PERSPECTIVE WAS BORN WITH THE SPEAKER IN FOCUS AND 1|
ANALYTICAL FOCUS IS ON HOW LANGUAGE USERS EXPLOIT Al
to create meaning, then translanguaging is the term to be looked for . Moreover,
TRANSLANGUAGING DEINES LANGUAGE AS A MULTIMODAL MUL
MAKING RESOURCE )N DOING SO IT SEEKS TO CHALLENGE B
NAMED LANGUAGES BOUNDARIES BETWEEN THE SO CALLE
AND NON LINGUISTIC MEANS OF COMMUNICATION AND BOU
AND OTHER HUMAN COGNITIVE CAPACITIES I IS A C
translanguaging is seen as an approach that considers the language practices of
BILINGUALS OR MULTILINGUALS WHERE LANGUAGE SYSTEM
IS ON THE LINGUISTIC REPERTOIRE WITH FEATURES THAT H
'"ARCOAnN,I 7THILE THE TERM CODE SWITCHING IS SEE
and indicates the presence of several languages, the concept of translingualism
EMPHASIZES CREATIVE INTERACTION BETWEEN LANGUAGES
THERE IS A NEED TO LOOK AT TRANSLINGUAL PRACTICES Wt
BOTH hINDIVIDUAL LANGUAGESv AND WORDS THUS INVOLVIN
AND ECOLOGICAL AFFORDANCESvV #ANAGARAJAH

Online users deploy their linguistic resources for the sake of creativity and
PLAYFULNESS WITH LANGUAGES ORTHOGRAPHIES TYPOG
or code plays may emphasize and represent their bi- or multilingual identities
OR SIMPLY CREATE THEIR NEW IDENTITIES ONLINE 4HESE
AS LOCAL MEMBERS OF A CERTAIN GROUP ONLINE OR OFnm
opportunities, connecting them to the global community, or may introduce them
AS GENUINE COSMOPOLITAN CITIZENS OEURONEN 4HERI
CHARACTERIZING CODE PLAYS &IRST hAN IMMEDIATE EFFE

1 4HE TERM WAS CREATED BY #EN 7ILLIAMS IN!/MISVALUKNPUBN IGH BPATCHE !
AND ,EARNING -ETHODS IN THE #ONTEXT OF "ILINGUAL 3ECONDARY %D
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ALTERNATIONS OF CODES IS HUMORvV LEE AND SEC
VIOLATE EXPECTATIONS OF CODE SWITCHING IN SPEECH +#
PART OF A HYBRID AND MULTIMODAL STYLE THAT COMBIN
hGIVE RISE TO NEW FORMS OF TRANSLINGUAL AND TRANS|
,EE JN TERMS OF CODE PLAY BOTH APPROACHE:?
TRANSLANGUAGING CAN DEINITELY ADD SIGNIICANT VALUE
PLAY IS CARRIED OUT IN ORDER TO PROVIDE A HUMOROUS
IS THE RIGHT TERM TO BE USED FOR THE RESEARCH FRAI
practised in order to maximize or to ease the communicative process, THEN WE ARE
IN NEED OF A DIFFERENT RESEARCH FRAMEWORK OFFERE
that language users exploit all linguistic and semiotic resources to create meaning
5LTIMATELY WHATEVER CONCEPT IS USED TO DESCR
online, unprecedented opportunities are being experienced regarding the use of
MULTILINGUAL REPERTOIRES FROM CODE SWITCHING TO
LANGUAGES HAVE THEIR OWN LOCALIZED SPACE IN THE O
TRANSLINGUAL PRACTICES IND THEIR OWN WAY TO A GLOB

3. Linguistic netnography as research framework and
data collection

4HIS PAPER LOOKS AT THE ONLINE LINGUISTIC PRACTICE
Romanian) university students at Sapientia Hungarian University of Transylvania
HENCEFORTH 3APIENTIA IN 20MANIA 4HE RESEARCH WAS
AND THE RESULTS WERE COMPLETED WITH THE DESCRII
LINGUISTIC PRACTICES AND IDENTITIES REVEALED BY ME
$ATA COLLECTION FOLLOWS THE RESEARCH FRAMEWOR
+OZINETS n ALSO NAMED AS h)NTERNET ONLINE ETHN
2006) — in order to observe and look into the online literacy practices . Linguistic
NETNOGRAPHY IS A QUALITATIVE RESEARCH METHOD THA
TECHNIQUES IN EXAMINING THE CULTURE OF ONLINE COl
COMPUTER MEDIATED COMMUNICATIONS WHICH INCLUDES
online activities, collection and linguistic analysis of screen data, and additional
DATA ELICITED THROUGH CONTACT WITH USERS -ETHODS
CONTENT ANALYSIS PARTICIPANT AND NON PARTICIPANT O
$ATA COLLECTION STARTED WITH THE SELECTION OF PART
IN THE PRESENT RESEARCH 4WO RESEARCH PARTICIPANT
OF THE STUDY WHICH PROVIDED THE LINGUISTIC DATA FO
for the present research. These participants provided impressive multilingual
&ACEBOOK ENTRIES WORTH COLLECTING AND ANALYSING A
PERMISSION TO USE THEIR PERSONAL DATA ACCORDING TC
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OBSERVATION OF THREE MONTHS ONLINE &ACEBOOK ENTRIES
taken in order to collect, categorize, and analyse the linguistic data . This approach
GIVES ACCESS TO OBSERVE THE PARTICIPANTS LANGUAGE P
OFmMINE PRACTICES THROUGH THE ONLINE LINGUISTIC AND
OENNYCOOK WHICH BUILD UP THEIR LINGUISTIC R
RESEARCH PARTICIPANTS WERE INVITED FOR INTERVIEWS AN
TERMS OF THEIR OWN METALINGUISTIC INTERPRETATIONS 4t
about their social and cultural backgrounds, issues about their language use and
IDENTITY CONSTRUCTIONS 4HE QUESTIONS OF THE INTERVIE
PARTS &IRST THE QUESTIONS REFERRED TO THE OFmINE L
OF THE PARTICIPANTS COMPLETED WITH INQUIRES ABOUT TI
LANGUAGE USE AND CHOICE 3ECOND THE QUESTIONS REFE
SCREENSHOTS 4HESE INQUIRIES HIGHLIGHTED MULTILINGUIS
AND THEY WERE ASKED TO EXPLAIN THE CHOICE OF LANGUAG
THEIR MULTILINGUAL PRACTICES 4HE INTERVIEWS WERE RE
DATA WERE PROCESSED AT A LATER MOMENT 4HIS RESEARC
OF LINGUISTIC AND ONLINE ETHNOGRAPHY n WHICH IS TERMI
EXPLORE CODE SWITCHING AND TRANSLINGUAL PRACTICES O
4HE PARTICIPANTS NAMES FOR THE PRESENT STUDY AR
ANONYMITY 4HROUGHOUT THIS PAPER THE TERM IRST LANC
(UNGARIAN AS THE LANGUAGE hBEST KNOWN AND OR MOST U
THE LANGUAGE THEY SELF IDENTIIED WITH AS THE hNATIVE |
(Skutnabb-Kangasand—McCarty 2008: 6). L2, the second language, is Romanian .
2ESEARCH PARTICIPANTS HAVE LEARNT %NGLISH AS A FOREI
to English throughout this paper . Both participants have learnt further languages
SUCH AS 'ERMAN &RENCH 3PANISH OR EVEN SOME 'REEK
TOWARDS LANGUAGE LEARNING IS VERY POSITIVE REVEALEI
ILL (UNGARIAN AND 2O0MANIAN DATA TEXTS INCLUDING THE
the data examples of this paper, have been translated from Hungarian and Romanian
into English by the researcher .

4. Data analysis: Code play, code-switching, and
translanguaging

4.1. Participant A: Adam

OARTICIPANT ! S R E FAH&RE Kalek SapeMi& 1 s-year student, majoring

IN TRANSLATION INTERPRETING ONLINE CODE SWITCHING /
Facebook mainly concern the relocalization of English and other semiotic resources
INTEGRATED WITHIN (UNGARIAN AND 20MANIAN LOCAL CON
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ALSO POINT TO OFmINE ASPECTS OF HIS LINGUISTIC IDENT
IDAM SWITCHES CODES IN ORDER TO COMMUNICATE WITH
(E USES (UNGARIAN WITH HIS PARENTS BUT SWITCHES T
WHO IS 20MANIAN AND LIVES NEXT TO THEM (E IS A BIL
%NGLISH OR EVEN 3PANISH WORDS WITH (UNGARIAN ONES
IDENTITY OFmINE AS WELL !DAM S PRESENCE ON &ACEBO
largely composed of multimodal and multi-semiotic resources, including reposts of
90U4UBE SONGS MEMES LOCAL AND GLOBAL NEWS

His mother tongue (L1) is Hungarian, and he belongs to the Hungarian ethnic
MINORITY LIVING IN 20MANIA IN A SMALL TOWN 4HE POPU
WITH ALMOST PER CENT 20MANIANS AND (UNGARIANS
ARE (UNGARIAN HE LIVES IN AN EXTENDED FAMILY WHER
therefore he has learnt Romanian from a very early age . He studied in Hungarian-
MEDIUM SCHOOLS HOWEVER HIS ACCENT AND CHOICE OF
, 20MANIAN .EVERTHELESS HE SHOWS A VERY OPEN A
and language learning as he has been learning languages since early childhood .

(E ALSO CONSIDERS %NGLISH HIS SECOND MOTHER TC
IN %NGLISH WATCHES 46 SERIES AND USES %NGLISH AS
VIDEO GAMES $URING THE INTERVIEW HE OFTEN MIXES %
WITH (UNGARIAN ONES n THIS CODE SWITCHING IS OBVIO!
STYLE AND TO SHOW OFF W-IND ENS HWNEGWR EBDIG EHe8hME M LY
babble @) CAN UNDERSTAND EVERYTHING IF IT IS NOT A SO
EXPRESSES THAT KNOWING %NGLISH HELPS HIM IN MAN)
-ERT AZ MIN&d@plow @"ECAUSE IT IS ALWAYS THE SAFETY
English, he used to learn German and French in school, and he tried to pick up
SOME 3PANISH FROM TELENOVELAS SOAP OPERAS (E H/
Greek (interested in mythology), Finnish, Portuguese, and some Romani . During
THE INTERVIEW HE IMMEDIATELY DEMONSTRATES HIS KNC
examples. He considers language learning as an easy and stimulating task and plans
to learn Japanese at a certain moment in the future, being very interested in anime
CARTOONS AS HE OFTEN WATCHES THEM (E ALSO BELIEVE:?
musicality: AKKOR IS HA CSAK A FEJEDBEN OLVASOD KI A SZ
LESZ AZ A MEGOSZTGCS @QEVEN IF YOU JUST READ THE WOR
&ACEBOOK POST BECOMES MUCH MORE COLOURFUL

IDAM S CHOICE OF LANGUAGES ONLINE h90U |
TO EXPRESS AN IDEA IN THE MOST BEAUTIFUL W

JN THE ONLINE WORLD HE CHOOSES %NGLISH OVER (UN
because Hungarian spelling is complex and means sluggish typing for him . The
default language of his Facebook account is English . He uses Facebook to read and
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SHARE MEMES JOKES OR FUN FACTS (OWEVER IT IS IMPOF
CONTENT IN (UNGARIAN IN ORDER TO REACH OUT TO THE M/
(UNGARIANS 3IMPLE %NGLISH TEXTS ARE SHARED WITHOUT
message is better conveyed in the original language, then it should not be translated,

as he conveys: NTHA EGY GONDOLATOT EGY ADOTT NYELVEN LEHE
@SOMETIMES AN IDEA CAN BE MOST BEAUTIFULLY EXPRESSE
IN THE OTHER HAND REACTING TO A POST OR REPLYING WI
by the original language of the shared content or by the nationality of the user:

EVEN IF HE GETS A BIRTHDAY WISH IN %NGLISH FROM A 20M
Romanian, out of respect .

He disapproves spelling mistakes, considers himsefa GRAMMAR @GRAMMAR
AZI AND WITH THIS DELIBERATE CODE MIXING HE WANTS
(IS ATTITUDE TOWARDS CODE SWITCHING AND MIXING IS R,
connotation can justify theiruse: (A TUBBLETIRTELMET HORDOZ A KAVARC
rendbenvan. @)F MIXING WORDS CARRIES FURTHER CONNOTATIC
DURING THE INTERVIEW HE OFTEN MIXES %NGLISH PHRASE
ONES /N 'DAM S &ACEBOOK ACCOUNT CODE PLAY AND COD
DISCOURSES IN WHICH THE ACTORS KNOW EACH OTHER QUITE
OCCUR WHEN HUMOUR IS INVOLVED AND MIXING LANGUAGE.
further connotations . Multimodality and intertextuality are also common features on
Facebook: he may choose a Romanian text for photos, memes, or songs, especially
if they deliver a humorous message or express an |IN S 1D E (d<pKrased by Adam).

The post (& IGURE WITH THE (UNGERLANG LARPTTAOKU @/UR GRA
CEREMONYU IS COMMENTHDENVAAMANMBANU @/H MY LIFEU A
TO A 20MANIAN 90U4UBER BEING THE RELOCALIZATION OF .
OPPORTUNITY TO CONNECT TO A MORE GLOBAL AND MULTILIT

(ERE THE PROCESS OF WORKING WITH DIFFERENT LANGL
AS TRANSLINGUAL PRACTICE BECAUSE IT MAKES ITS MEAN
TRANSNATIONAL LINGUA CULTURAL mOWv $OVCHIN I
%BNGLISH WHICH IS A NEWLY FOUND HABIT OF HIS AS MANY
SPEAK %NGLISH AND THEREFORE HE FEELS RELAXED TO USI
context. Sharing memes in Romanian is also convenient as Adam is convinced
THAT THOSE WHO HAVE TO UNDERSTAND THE MESSAGE WILL
audience group by using more languages . According to him, there are certain rules
THAT HE FOLLOWS &IRST OF ALL CODE SWITCHING IS POSS
AMONG FRIENDS AND REmMECTS SOME HUMOROUS CONTENT OF
carries a particular message for the agents of the communicative situation . Any
CODE PLAY HOWEVER IS CONNECTED TO A GLOBAL CONTEXT
SERVES AS A TRANSLOCAL SPACE WHERE LOCAL AND GLOB#
language choices are examples of translingual practices, and linguistic resources
are exploited to create meaning .
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Figure3. #ODE PLAY AS INSIDE JOKE

4.2. Participant B

Participant B (reference name: "TL A, male, Sapientia ®-year student, majoring

IN TRANSLATION INTERPRETING ALSO PRESENTS ONLINE

PRACTICES WHICH REFER TO RELOCALIZATION OF %NGL

RESOURCES INTEGRATED WITHIN (UNGARIAN AND 2O0MAN

REPRESENT OFmINE ASPECTS OF HIS LINGUISTIC IDENTITY
4HE SECOND INTERVIEW PARTICIPANT COMES FROM A (L

TONGUE IS (UNGARIAN (E LIVES WITH HIS MOTHER IN

PER CENT OF THE POPULATION IS (UNGARIAN WHILE THE

Romanian. He started learning Romanian in his early childhood, and he speaks it on

A DAILY BASIS 4IME AND AGAIN HE STRUGGLES TO IND THI

He personally experienced the advantages and disadvantages of living in a bilingual

community at a very early age, and he preferred choosing Romanian over Hungarian
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IN EVERYDAY SITUATIONS WHEN HE HAD TO ADDRESS UNFAM
of languages: he speaks English, a little German, and he has been learning French

ON HIS OWN PROVEN BY HIS &RENCH LANGUAGE TEXTBOOK
due to the fact that he has some relatives living in France . He believes that songs,

POEMS SOUND MORE ATTRACTIVE IN THEIR ORIGINAL LANGU
something valuable is lost .

"TLA'S CHOICE OF LANGawaghsy atbhtioNtg my
CHOICE OF LANGUAGESYV

In the online space, different default languages are installed on his electronic
devices. For example, the default language of his computer is English . Hungarian
IS THE DEFAULT LANGUAGE OF HIS LAPTOP WHILE %NGLISH
lot of video games, and being in multiplayer video games he encountered several
LANGUAGES %NGLISH &RENCH 'ERMAN 3PANISH AND #HINE
of the English is obvious in those settings, and it is accepted to mix languages during
video games or in comments .

2EGARDING &ACEBOOK WHICH HE STARTED TO USE SEVEI
THE LANGUAGE DEPENDS ON THE PARTNER HE COMMUNICATE
Romanian is handy, understood by almost everyone in Transylvania . Béla does not
have any friends from Hungary, and therefore he does not share anything exclusively
IN (UNGARIAN !N INTERESTING REMARK OF HIS EMPHASIZES
MINDIG ODAIGYELEK MELYIK NYELWYEWAAS OONIWOMER MY CI
LANGUAGES IS HE MENTIONS %NGLISH IS THE LINGUA FRZ
COMMUNICATION ON &ACEBOOK (E WOULD LIKE TO STAY N
LANGUAGE IDEOLOGY (E DOES NOT WANT TO HIGHLIGHT THE
(UNGARIAN OR 20MANIAN !CCORDING TO HIM ADDRESSING
the choice of English even if none of the participants in the discourse is English

On the other hand, the choice of the language is determined by the media content
AS WELL TRANSLATIONS DEPRIVE TEXTS OF THEIR ORIGINAL
THE LINGUISTIC IDENTITY OF HIS PARTNER IN THE DISCOUR
by the original language of the shared content or by the nationality of the user
Choosing a different language has humorous connotations . He posted the caption:
*E NE PARLE PA@)FRANIQTSSPEAK &RENCH WHICH WAS A DEL
humour and deliver a joke at the same time, a global content in a translocal space . In
this translocal space, code play becomes a common multilingual practice (& 1 G U R B.



125 %NIKP ")2°

Figure4. #ODE PLAY AND MULTILINGUAL CREATIVIT

OARTICIPANT " MIXES LANGUAGES WITHIN THE SAME POST
AND (UNGARIAN 4HE RELOCALIZATION OF A &RENCH SON(
CONSTRUCTS HIS GLOBAL IDENTITY WHILE THE CODE PLAY
the local reference . The Hungarian comment (AZUCC @90U ARE LYING IS F
a code play (Romanian and Hungarian): 'ELOS VAGY @90U ARE JEALOUS
MISTAKE OF THE (UNGARIAN WORD THE WORD IS WRITTEL!
turns out to be an invitation for an inside joke, according to the metadata of the
INTERVIEW 4HUS THE PARTICIPANT CREATIVELY COMBINI
TO THE (UNGARIAN COMMENT IN THE SAME LANGUAGE (U
20MANIAN WITH THE LANGUAGE THE USER ALSO IDENTIIES

INOTHER LOCAL CONTENT WITH A HUMOROUS REFERENC
code play (& IGURE WHICH NOT ONLY MARKS THE LINGUISTI
also creates permissive linguistic behaviour and creativity in the digital space . The
PARTICIPANT INGENIOUSLY USES 20MANIAN WITH %NGLIS
THE MESSAGE )T CAN BE SEEN AS A SOURCE OF HUMOUR
HOWEVER THE EMBEDDED @RIMANRI &dated/theRdaal referehdd:T I N G
FOR THE @RAITARG FOR THE BARBECUE 4HE LINGUISTIC CR
CONTENT AND EASES COMMUNICATION BETWEEN THE AGEN
it makes its meaning through the transnational stream of languages
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Figure 5. #ODE PLAY AS INSIDE JOKE

71TH THE INSIBE DHEE. NERUL L&NRIGH TNNE WAITER NEXT T
THE WHOLE COMMUNICATION IS PERSONALIZED AND ACCOF
CODE PLAY HERE SERVES A FURTHER ROLE A NEUTRAL CO|
ONE WHICH TURNS CODE SWITCHING INTO TRANSLANGUAGI
SPACE FOR THE PARTNERS 3IMILARLY THE USE OF %NGLISH
CONTEXTS IS VERY INTENSE !S OARTICIPANT " EXPLAINS T
a very popular one, referring to something very undesirable . In this case, it eases
COMMUNICATION AND SHIFTS THIS LINGUISTIC PRACTICE TO\

Conclusions

4HIS PAPER HAS EXPLORED HOW ONLINE ENGAGEMENT IN
practices through social media, such as Facebook, is a product of the multilingual

practices in the digital space . Although the participants have a shared language

in their online language setting, they choose other languages either to add further
communicative references and connotations or as an additional resource to

establish better understanding and comprehension of communicative goals . Their
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motivations for language choice can vary a great deal . Sometimes, it is the extension

OF THEIR Bl OR MULTILINGUAL LANGUAGE PRACTICES OFm
OF A PEER OR GROUP SPECIIC LANGUAGE POLICY SPEC|
4HE EXAMPLES HAVE SHOWN HOW THE DIGITAL LINGUISTI(
users deploy an array of interconnected linguistic (Hungarian, Romanian, English,

French, etc.), semiotic, and cultural resources (posting hyperlinks, illustrations

and images, captions, comments, etc.). On the other hand, the online linguistic
IDENTITIES OF THESE PARTICIPANTS ARE ALSO INTERCON!
REPERTOIRES 4HE ONLINE AND OFmINE SPACES IN WHICH
COMPLEXLY CONJOINED WITH MEANINGS RESOURCES AN
ONE SPACE TO THE OTHER FROM LOCAL TO TRANSLOCAL A
creative online digital literacy practices, such as code play, the notions of code-
SWITCHING AND TRANSLANGUAGING ARE EXTENDED BEYONL
Facebook users perform these linguistic practices to stay local and to become global

at the same time. Online digital linguistic practices may provide richer multilingual

AND MULTIMODAL RESOURCES THAN OFmMINE LIVES AND
THROUGH THEIR ONLINE LITERACY ACTIVITIES FROM CODE
IS THUS IMPORTANT TO CONSIDER SOCIAL NETWORK SITE
LINGUISTIC PRACTICES WHICH IN TURN CAN BE A USEFUL
OFmINE LINGUISTIC IDENTITIES ARE INTERRELATED 4HE U
NECESSARILY REPRESENT A CERTAIN LINGUISTIC IDENTIT
to express translocal or global identities and grants a certain linguistic freedom,

WHICH INDICATES NEW POSSIBILITIES OF MEANING MAKING
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Abstract. OOWER IS A KEY CONCEPT IN INSTITUTIONAL TALK AS
THE DISCOURSE OF THAT INSTITUTION AND THE RELATIONSHI
the formation of identities and is highly indicative of the culture the

INSTITUTION PROMOTES (UMOUR SERVES A WIDE RANGE OF
ORGANIZATION AND IS CLOSELY RELATED TO POWER 4HE PA
THE RELATIONSHIP BETWEEN POWER AND HUMOUR IN EDUCAT
A HIGH SCHOOL )T ANALYSES TWO DIFFERENT MEETINGS n /
AND AN EVALUATION MEETING BOTH HELD IN THE SAME SCt
differ in terms of formality, number of participants, and purpose . The paper

AIMS TO IDENTIFY THE WAY HUMOUR IS USED BY THE MORE
PARTICIPANTS IN THE MEETINGS 4HE PAPER IS STRUCTURE
THEORETICAL PRESENTATION OF POWER AND HUMOUR AND 1
practical part looks separately at each meeting and at the functions humour

SERVES WHEN USED BY THE POWER HOLDERS AND THE SUBOI

Keywords POWER HUMOUR INSTITUTIONAL TALK FUNCTIONS

1. Theoretical framework
OOWER n $EINITION

$AHL STATES THAT POWER IS A CONCEPT THAT EVERYB
PROVES QUITE DIFICULT TO DEINE (E OFFERS INMUENCE
SYNONYMS TO POWER AND HE BROADLY DEINES POWER AS
INVOLVING hA SUCCESSFUL ATTEMPT BY ! ;THE POWERFUL AC
AGENT= TO DO SOMETHING HE WOULD NOT OTHERWISE DOv
6AN $1JK ANALYSES SOCIAL POWER AS A RELATIONSHIP
INSTITUTIONS AND ORGANIZATIONSvVY VAN $1JK A FOI
ACTIONS AND THINKING APPLIED IN SPECIIC DOMAINS FOR
OR BUSINESS IT IS A FORM OF ABUSE AS IT INVOLVES PF
RESOURCES EDUCATION JOBS WEALTH ETC AND IS GRALCL
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IN STAGES 6AN $1JK DIFFERENTIATES BETWEEN THE C
mainly involves material possessions, and dominance by coercion and symbolic

POWER A WAY OF CONTROL DEINED AS THE PREFERENTIA|
LEGAL AND COMMERCIAL DOMAINS THE LATTER KIND OF
public discourse .

&AIRCLOUGH IDENTIIES AS A MAIN FEATURE OF CONT
EGALITARIANISMVY WHICH HIDES THE OVERT MARKERS OF
POWER AND CONTROL ARE EXERCISED BY CONSENT WHIL
CONTEMPORARY INSTITUTIONAL DISCOURSE AS RELYING
KNOWLEDGE DRIVEN IN NEW DISCOURSE TYPEV

There is common agreement that a feature of contemporary society is the covert
EXPRESSING OF POWER -AYR DEINES SOCIAL POWE
TO SOCIAL RESOURCES n EDUCATION KNOWLEDGE AND WE

CONSIDER THAT POWER IS THE hABILITY TO CONTF
ONE S GOALv $ISCOURSE HAS BEEN ANALYSED AS THE SIT
ENACTED AND CONTESTED hIN DISCOURSE POWER IS NEG
IS HELD OR LOST AND ;x= POWER RELATIONSHIPS CONSTA
36). Fairclough (2013: 32) states that employees of various institutions (schools,
CHURCH ETC ARE GIVEN SOCIAL IDENTITIES hSUBJECT P
4HIS POSITIONING AS SUBJECTS IS A PROCESS OF WHICH T
WHICH IS ACCOMPLISHED BY MEANS OF IDEOLOGY DEINED
PRACTICES AS UNIVERSAL AND COMMON SENSE COERCING

IDEOLOGY LAYS AN EXTREMELY IMPORTANT PART |
EXISTING POWER RELATIONSHIPS

1.2. Power and institutional talk

JNSTITUTIONAL TALK HAS BEEN DEINED AS THE SPECIAL
PROFESSIONAL TASKS HAVING PRESCRIBED PARTICIPANT
MAINLY PREDETERMINED AND HAVING AN ASYMMETRICAL T
BY MEANS OF INSTITUTIONAL TALK PARTICIPANTS DEI|

AND STATUS 4HORNBORROW

4HE RELATIONSHIP BETWEEN DISCOURSE AND INSTITUTI
AS hDISCOURSE MATERIALIZES IN INSTITUTIONSv AND hl
CONSTRUCTIONvV -AYR ICCORDING TO -AYR
INSTITUTION AND THE INSTITUTION IN ITS TURN IS SHA
THE INSTITUTION IS OFTEN EXERCISED THROUGH THE DIS
DISCOURSE AS A WAY OF LEGITIMIZING THEIR INSTITUTION

(OLMES AND 3TUBBE CHARACTERIZE THE MANIFESTAT
DISCOURSE AS VERY EXPLICIT h@DOING POWER AT WOR
(Holmes and Stubbe 2015: 2).
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&AIRCLOUGH STATES THAT POWER EXISTS hIN ANI
DISCOURSEv POWER REFERS TO FACE TO FACE ENCOUNTE
EXERCISED OR CONTESTED WHILE hBEHIND DISCOURSEvV PO\
institutions and organizations have come to create discourses that legitimize their
POWER WHICH IS IMPOSED ON THE PARTICIPANTS &AIRCLOL
THE WAY IN WHICH SUCH CONVENTIONS ARE POLICED AND EN
LESS OVERTLY POWER IS CONSTANTLY RE ASSERTED BY THE

(OLMES AND 3TUBBE DIFFERENTIATE BETWEEN INTRAORGAN
POWER GIVEN BY THE ORGANIZATION ITSELF AND SOCIET
INTRINSIC AND UNQUESTIONED INSTITUTIONAL POWER OF TH
(Holmes—Stubbe 2015: 154).

OOWER HAS BEEN CLASSIIED AS COERCIVE OR PERSUASIVE
TWO TYPES OF POWER n MAINSTREAM POWER WHICH HAS
SECOND STREAM POWER WHICH HAS A PERSUASIVE FUNCT
POWER OVER OR COERCIVE POWER WHICH ALLOWS ITS HOL
THE EXTENT TO WHICH THEIR POWER IS EXPRESSED 3HE BE!
TURNED INTO hCONSULTATIVE POWERv WHICH LINKS POWER

JN INSTITUTIONS THE TYPES OF POWER HAVE ALSO BEE
(provided by the position in the institution) and expert (provided by professional
KNOWLEDGE THAT IS RECOGNIZED BY OTHERS (OLMES AN
Mayr 2008) . Holmes and Stubbe (2015: 176) consider that subordinates take it as a
NORM ON MOST OCCASIONS THAT MANAGERS EXPRESS POWE
PARTICIPANTS IN THE INTERACTION REGARD IT AS UNREMAI

3IMILARLY -AYR CLASSIIES POWER AS HIERARCHICAL P
WHICH IS ASSESSED WITHIN THE CONTEXT AND INDIVIDUAL C
6INE BELIEVES THAT HIERARCHICAL POWER THE ABII

TO THOSE IN LESS POWERFUL POSITION IS A TYPE OF POW
EXPECTED RESULTS AND CLAIMS THAT THIS KIND OF POWER
RESULTS THAN COERCIVE POWER !CCORDING TO THE INSTI
FEATURES SHE DIFFERENTIATES BETWEEN THREE TYPES O
ENACT POWER OVERTLY PARTICIPATIVE A COMBINATION Ol
LAISSEZ FAIRE ALLOWING THE TEAM MEMBERS TO MANAGE T

4HORNBORROW DIFFERENTIATES BETWEEN STRATEGI
BY RELATIONS OF POWER AND INEQUALITY AND COMMUNICA
PARTICIPANTS ON EQUAL POSITIONS

1.3. Power — Ways of doing power
YN TERMS OF THE LINGUISTIC WAYS OF DOING POWER &AIRCL!

OF CONSTRAINTS IMPOSED BY THE POWERFUL PARTICIPANTS
and relations . He also mentions the selection of the discourse type, formality level,
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topic control, contribution control, turn allocation, interruptions, and evaluation
6AN $1JK MAKES VERY SIMILAR COMMENTS WHEN ANA
EXPRESSING POWER MENTIONING GENRES TOPICS SPEEC
POWERFUL TLITE WHO PLAN THE COMMUNICATIVE EVENT T
INTERACTION CONTROL WHILE THE hPOWERLESS STAY SILI
Holmes and Stubbe (2015) discuss setting the agenda, summarizing progress,
KEEPING THE DISCUSSION ON TRACK MAKING AND ANNOL
ANALYSES IN A VERY DETAILED MANNER LINGUISTIC W
REQUESTS ADVICE ETC
'PPEALS TO POWER AND AUTHORITY ARE PARTICULARLY
and the more direct they are, the more emphatic they become . By appealing to
INSTITUTIONAL NORMS TO STANDARD WORKPLACE PRACTIC
POSITION POWER HOLDERS LEGITIMIZE THEIR POWER (OL

(UMOUR n $EINITION

Holmes (2000) and Hill and Fitzgerald (2002) analyse humour by taking into
ACCOUNT THE SPEAKER S INTENTION AND THE AUDIENCE .
ANALYSE HUMOUR AS CLOSELY RELATED TO POLITENE
POWER h;T=HE BOUNDARIES BETWEEN POWER AND SOLIDA
IS AN INTERESTING INDICATION OF THISv (OLMES AND 3TU

Humour is a feature that is highly dependent on the organizational culture,
VARYING IN AMOUNT AND TYPE ITS USE IN INSTITUTIONAL I
BETWEEN PEOPLE WORKING TOGETHER ARE IMPORTANT AN
and Stubbe 2015).

(OLMES AND 3TUBBE DEINE HUMOUR AS hA VAL
RESOURCE IN WORKPLACE INTERACTIONvV AND AS SUCH HA\
ARE SOMETIMES DIFICULT TO SEPARATE

Humour varies in intensity and includes a variety of forms such as sarcasm,

IRONY TEASING BANTER SELF DEPRECATING HUMOUR JO
all indicative of the existing relations in the organization (Holmes and Stubbe 2015:

(UMOUR CAN BE hGENTLE UNTHREATENING OR ABUSIV
ALL THESE INSTANCES HAVE AS THEIR MAIN EFFECT TO RE
and Stubbe 2015: 128).

1.5. Humour — Use

(UMOUR MAINLY CONTRIBUTES TO A MORE HARMONIOUS AT
USED TO IMPROVE WORKING RELATIONS TO CREATE A PL
promote task achievement and interpersonal goals . In an institution, it indicates

THE ORGANIZATIONAL NORMS CONSTRUCTING PARTICIPA
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POWER DIFFERENCES (OLMES AND 3TUBBE (UMOUR
GRABBING DEVICEv AND LAUGHTER AS A REACTION TO A HU
appreciation (Holmes and Stubbe 2015) .

(UMOUR IS USED IN BOTH SIMILAR AND DIFFERENT WAYS BY
&0OR BOTH CATEGORIES IT SERVES AS A SIGN OF GOODWILL A
A WAY FOR PARTICIPANTS TO CALIBRATE THE RELATIONSHIF
(Holmes and Stubbe 2015). In general, for both groups, the amount of humour is
DIRECTLY PROPORTIONAL TO THE LEVEL OF THREAT hTHE HI
MESSAGE WILL BE PRESENTED AT LEAST IN A SUPERICIALLY
and Stubbe 2015: 34) as humour is far less likely to be attacked .

4HE POWERFUL RESORT TO HUMOUR TO SOFTEN DIRECTIVE
INSULTS AND CHALLENGES TO IMPROVE TEAM RELATIONS
POWER DIFFERENCESv (OLMES AND 3TUBBE

4HE POWERLESS RESORT TO HUMOUR TO CRITICIZE REJE(
license challenges, and contest authority (Holmes and Stubbe 2015) . The authors
CALL IT hA SOCIALLY ACCEPTABLE CLOAK FOR FACE ATTACK
PROTESTv A hVEILED PROTESTv (OLMES AND 3UBBE
IN ORDER TO ATTACK OFF THE RECORD SINCE HUMOUR IS DI|
Stubbe 2015).

-EETINGS ARE hPRIME SITES FOR DOING POWERvV (OLMES
THE RELATIONSHIP BETWEEN POWER AND HUMOUR IS VERY O

2. Data analysis

4HE DATA ANALYSED BELOW COMEGROMM ECROIIECATENHETLERK
WHICH TOOK PLACE IN SEVERAL 20MANIAN COMPANIES 4HE L
COME FROM THE SAME HIGH SCHOOL WHERE TWO DIFFEREN-
IRST ONE IS A "OARD #OUNCIL MEETING WHICH BRINGS TOGET
principal, the deputy school principal, and 12 teachers of various subjects . The second
meeting, held in the same school, brings together a higher number of participants . The
PURPOSE OF THIS MEETING IS THE PRESENTATION OF THE S
representatives of the School inspectorate — the deputy school inspector, Valentina,
AND 6ICTOR A SCHOOL INSPECTOR WHO ACTUALLY PRESENT
4HE IRST MEETING IS SMALLER IN SIZE AND LESS FORMA
together on a regular basis in order to discuss administrative topics and to plan the
SCHOOL ACTIVITY 4HE SECOND MEETING IS MORE FORMAL |
of the school evaluation, and it is attended by most of the teachers in the school and
TWO INSPECTORS
The analysis of both meetings considers as instances of humour the parts marked
IN THE TRANSCRIPT WITH SMILE OR LAUGHTER



134 '"ABRIELA #(%&.%58

JN THE IRST MEETING THE POWER HOLDERS ARE !DINA T
deputy school principal, lleana, the trade union leader (both holding administrative
POWER AND #ORNEL THE ORESIDENT OF THE %DUCATION
"OARD CONSIDERED AN EXPERT IN THE EVALUATION PRO
PARTICIPANTS ARE THE TEACHERS WHO ARE PRESENT AN
present).

JN THE SECOND MEETING THE POWER HOLDERS ARE 6.
INSPECTOR 6ICTOR THE SCHOOL INSPECTOR WHO PRESEN
PRINCIPAL THE SUBORDINATES ARE THE TEACHERS ATTEN

4HE ANALYSIS IS DONE SEPARATELY FOR THE TWO MEET
WHICH POWER HOLDERS AND SUBORDINATES USE HUMOUR

The school board meeting
Use of humour by the power holders

2.1. To promote good relationships with subordinates

Example 1

IDINA THE SCHOOL PRINCIPAL CHAIRS THE MEETING
CONTROLS THE PARTICIPANTS CONTRIBUTIONS TAKES DI
She softens her interventions by resorting to humour

JN THE EXAMPLE BELOW THE TOPIC IS ELECTING MEMBER
IDINA INVITES THE PARTICIPANTS TO MAKE SUGGESTION:!
INTERRUPTION BY MAKING HER OWN SUGGESTIONS 3HE I
DEPRECATING HUMOUR WHICH DOES NOT CAUSE ANY LAUG

IDINA TEU AM NIJTE PROPUNERITON LEGLTURL CU CON
VEHI | DE BANDERDsunt propunerile . '"HEORGHEN-LDANn3LFTOIU

18)
@!DINA T) HAVE SOME PROPOSALST RELATED TO THE
AGREE 7(%2% ARE MY PROPOSALS '"HEORGHEN-LDAN:

IDINA ANNOUNCES THAT SHE WANTS TO ADVANCE HER |
MITIGATES WITH THE PHRASE hiIF YOU AGREEvVv SHE WANTS
CANNOT IND HER NOTES A SITUATION WHICH SHE OPENLY
hWHERE ARE MY PROPOSALSvV 4HIS UTTERANCE HOWEVER

1 4HE TRANSLATIONS ARE MY OWN THROUGHOUT THE ARTICLE



OOWER AND (UMOUR IN )NSTITUTIONAL 4ALK n I'8®MPARA"

2.2. To criticize

Example 2
A4HE NEXT EXAMPLE IN THIS MEETING ANALYSES AN INSTAN

PEOPLE WHO ARE NOT PRESENT 4HE TOPIC OF THE MEETING I
3CHOOL "OARD 4HERE ARE NO STUDENTS ATTENDING THE ME
DIFFERENT OPTIONS IN ORDER TO DECIDE WHO IS THE BEST
this discussion, most participants make critical remarks related to the students, all

THESE CRITICISMS BEING PREFACED BY THE SPEAKERS SMIL
PROPOSALS FOR POSSIBLE NOMINATIONS AND THE NAME OF
teachers begin to talk about him, their comments being covertly critical

-ARCEL | AM TRIMIS UN PREAVIZ DE EXMATRICULARE PE
T JI PONL LA JEDINHA CU PLRINHII A AJUNS LA JAIZECI D
VX =

-IHAI POATE AJUNGE JI SENATOR

IDINA DATON MOD UIMITOR PENTRU MINE L AU ALES ELE
LA JEDINHE; S AU PREZENTATENISTAA RRRENZEIDRPAT RLRL NIC
ON MONL JI A PLEDAT CAUZA FRUMOS JI L AU VOTAT P
$ANA PROBABIL CL I BUN DE GURL ;x=

.ICOLAE DACL NU VINE LA JCOALL NU AVEA DE MARC CE
VX =

JLEANA TOTUJI; DACL E ATOT DE SOLICITAT N ARE ROST
(Gheorghe et al. 2009: 21)

@-ARCEL ) SENT HIM A NOTICE OF EXPULSION FOR AB
the parents meeting he had reached sixty absences

X =

-l[HAl MAYBE HE WILL BECOME EVEN A SENATOR

Adina: yes# surprisingly to me the students in the entire county elected him

HE WENT TO THE SVOBEMEH INGEINATIONS WERRAMNMRMNMEITHOUT
ANY NOTES IN HIS HANDS PLEADED HIS CAUSE NICELY
$ANA PROBABLY HE IS A SMOOTH SPEAKER ;x=

.ICOLAE |IF HE DOESN T ATTEND SCH®™ARC VMEREHB/AS N
SHOULD BE ON THE BOARD

X =

lleana: still; IF HE IS SO BUSY THERE S NO POINT IN GIVINC
RESPONSIBILITY 'HEORGHE ET AL

3TUDENT 8 IS THE ONE CURRENTLY HOLDING THE POSITION
IN THIS HIGH SCHOOL AND HE HAS ORGANIZED MANY ACTIV
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CONSULTATIVE BOARD HE WAS ELECTED IN THE SAME PO¢
INFORMATION COMES AS A SURPRISE FOR IDINA n hSURPRI
TO BE ELECTED WITHOUT ANY PREPARATION HE hPLEAD
REMARK STARTS A SERIES OF CRITICISMS RELATED TO TH
FOR SKIPPING CLASSES THE STUDENT hHAS REACHED SI’
ironically his belief that he may be successful in politics, and Dana characterizes
HIM AS hA SMOOTH TALKERv A PHRASE CARRYING NEGA"
HAS LOW GRADES AND SEEMS TO BE LESS INTERESTED IN
organizing high school student meetings . The conclusion of the participants is to
NOMINATE ANOTHER STUDENT WHO IS NOT AS BUSY AS TH
IS SO BUSY THERE S NO POINT IN GIVING HIM AN ADDITION
4HE PARTICIPANTS WHO HAVE MADE NO CONTRIBUTION TC
WHEN IT COMES TO COMMENTING ON STUDENTS AND THE
COMPLEMENT ONE ANOTHER POINTS TO THEIR CRITICAL PQC

Use of humour by the powerless
40 CRITICIZE OFICIAL REGULATIONS

Example 3

During the last part of this meeting, the discussion moves to other topics, and the
ONE CURRENTLY DISCUSSED IS IRE SAFETY

-ARIA THE DEPUTY HEADMISTRESS EXPLAINS THAT IN TF
DEPARTMENT EMPLOYEES HAVE TO LEAVE THE OFICE CARR

-ARIA SERVICIU CONTABILITATE ARE OBLIGAst& CHIA
SPUS OJI IA CALCULATORU SUB BRAT JI PLEACL CONT
RODE NU RODEHI AJA (GheSrghe Et@INROOS:ITTA T

@-ARIA THE ACCOUNTING DEPARTMENT HAWE BWEREIN
told they take their computer under their arm and the accounting department

LEAVES WITH THE COMPUTER LAUGHTER DON T LAU(
(Gheorghe et al. 2009: 57)

-ARIA IS NOT EXPLICITLY CRITICAL OF THE REGULATIONS
WAY NAMELY THE MANNER IN WHICH SHE PHRASES THE
COMPUTER UNDER THEIR ARMvV

4HE PARTICIPANT S REACTIONS CAN BE INTERPRETED A
educational authority that has issued the regulations
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2.4. To promote good relationship

Example 4
The topic of the discussion is that the high school should aim to become
a representative school and thus attract more students . Cornel, the President of
THE 1UALITY !ISSURANCE "OARD ADDS THE ADJECTIVE hNEI
changes the meaning — instead of being a representative school for the city, Cornel
moves it to the school being a representative school in the district, thus diminishing
the importance of the school and adding a negative evaluation

Cornel:da;nu; DA DE CARTIER ARE ALTL CONOTAHIE

IDINA DA; A ZIC AJA PARADOXAL DA; SL INVENTLM UN
#ORNEL JI EU ML CONSIDER TOT BLIAT DE CARTIER X
IDINA DECI SL ADUNLM NOI TOT CE;EAMPA BMNVA&NTCSAE
ZIC MARC REPREZENTATIV PENTRU

-ARIA ELEVII MARC DIN TOT ORAJUL P

X =

#ORNEL ;DECI TOT CARTIERUL; AJA CUM SPUNEAM NOI B
JI VOTLM JlI

Grupul: ((ris))

IDINA SUNTEM JCOALA REPREZENTATIVL A CARTIERULUI
45)

@#ORNEL YES;no;butneighbourhood has a different connotation

IDINA Y Es8y, if paradoxically .yes; LET S INVENT A PARADOX
#ORNEL ) CONSIDER MYSELF A NEIGHBOURHOOD BOY °
IDINA SO TO COLLECT WHAT [STBRASTSIWHABVBREGETARNT T
REPRESENTATIVE FOR

-ARIA THE STUDENTS MARC FROM ALL OVER THE TOWN

X =

#ORNEL ;SO THE ENTIREASEWHBBE RHEO®@GBBOURHOOD BO
say come here and vote and

Group: ((laughter))

IDINA WE ARE THE REPRESENTATIVE SCHOOL OF THE DI

42-45)

30 INITIALLY #ORNEL CORRECTS IDINA WHO DOES N
hREPRESENTATIVE SCHOOLvV (E EXPLAINS THAT A NEIGHBOI
CONNOTATION AND IDINA ACCEPTS HIS CORRECTION AND E
INVENT A PARADOXv #ORNEL CONTINUES BY SMILINGLY SAY
TO BE A NEIGHBOURHOOD BOY WHICH INDICATES THAT HE
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INTERVENTION TO BE CONSIDERED AS A CRITICISM 4HIS
PRODUCED BY !DINA AND #ORNEL A SEQUENCE INTERRU
THE TERM AS ATTRACTING STUDENTS FROM ALL OVER THE
CONTINUE THIS SEQUENCE SEVERAL SECONDS LATER THE
n #ORNEL SPEAKS ABOUT hNEIGHBOURHOOD BOYSv AND !
hNEIGHBOURHOOD SCHOOLvV 4HIS EXCHANGE TRIGGERS LA

4HIS EXAMPLE ILLUSTRATES A JOINT HUMOROUS SEQUE
TAKEN FURTHER BY IDINA 4HEY BOTH INDICATE THAT THE
RELATION AND THEY CONTINUE THE SEQUENCE AFTER BEI
LEADER (OWEVER THE SAME EXAMPLE CAN BE ALSO INT
function, namely of indirect criticism — Cornel indirectly attacking the principal for
NOT KNOWING THE OFICIAL TERMS

JN CONCLUSION THE INSTANCES OF HUMOUR IN THIS ME
RELATIONSHIPS AS THE POWER HOLDERS USUALLY MITIG/
HUMOUR !DINA THE PRINCIPAL DOES THAT MORE FREQUE
WHO IS MORE DIRECT IN HER INTERVENTIONS AND !DINA A
SEQUENCE WITH #ORNEL

4HE LESS POWERFUL PARTICIPANTS TEND TO BE IRONICA
AND ALL THE TEACHERS THE POWERFUL AND THE LESS PO
COMES TO THE STUDENTS ACTIVITY

4HE %VALUATION 2EPORT -EETING

4HIS MEETING IS VERY LONG AND IS ATTENDED BY ALL THE
to present the results of the evaluation conducted in the school

Use of humour by the power holders
2.5. To criticize

4HE HUMOROUS STRATEGIES USED BY THE POWER HOLDER
7THEN CRITICISMS ARE MADE OR BAD SCHOOL RESULTS |
SMILE ATTEMPTING TO SOFTEN THEIR MESSAGE 4HEY USE
WORDS ARE HARSH n h) ACCUSE YOUv hDO YOU TAKE RESP
ISTS AGAINST THE TABLE TO EMPHASIZE THEIR MESSAGE

Example 5
6ALENTINA AICI ESTE SEMNLTURA BBVMNEANV QALESRL L
(Gheorghe et al. 2009: 100)
@6ALENTINA THIS IS YOUR SIGNATURE; DO YOU TAKE |
et al. 2009: 100)
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Example 6
JN THE EXAMPLE BELOW 6ALENTINA ANSWERS A TEACHER
school-based curriculum does not fully observe the regulations:

6ALENTINA STIMADECICOLAEKIL ONHELES MESWJIVL NOS
INCRIMINEAZL NIMENI CL AVEHI ACESTER®RH DBRIGAAH I
O &!CEHI; N AHI FLCUT OT DECI DUMNEAVOASTRL .5 DIS|
MI E GREU SL ONHELEG CL Z DIN ACEST COLECTIV NINMN
altceva copiilor; M1 E GREU JI PENTR UGAedMhe &t al. AADA 718)

@Q6ALENTINA ESTEEMED COLLEAGUE; SO YOU ;DIDN T |
NOBODY ACCUSES YOU FOR HAVING THESE CWASSES B!
WERE OBLIGED;TMXO®/D#4DN T DO ITT SO YOU $/ ./4 HAVE
CURRICULUMT ) IND IT HARD TO UNDERSTAND THAT Z FRO
WANTS TO OFFER ANYTHINGI NERSE DO-FMTHE KIASD FOR THA
YOU 'HEORGHE ET AL

30 6ALENTINA BECOMES INCREASINGLY CRITICAL SHE PRE
SMILE 3HE STARTS BY ADDRESSING THE TEACHER WITH hES
HER OF NOT HAVING PROPERLY UNDERSTOOD WHAT SHE SA
POWER BY MENTIONING REGULATIONS hYOU WERE OBLIGED
PROCEDURES AND THREATS WHEN SHE DESCRIBES HOW SIM
IN OTHER SCHOOLS n IF THE SCHOOL BASED CURRICULUM |
responsible for it are sacked .

4HE INSPECTOR EMPHASIZES THE NEGATIVE WORDS hSO Y
curriculum), and she repeats them . Valentina resorts to affective reasons — she
REFERS TO THE STUDENTS USING THE TERM hKIDSv n ANI
ARE NOT OFFERED WHAT THEY ARE ENTITLED TO WHICH IS
DIFICULT TO UNDERSTAND G6ALENTINA S LAST WORDS hANI
VERY STRONG AND UNMITIGATED AND SHE APPEALS TO FEAR
A COMBINATION OF VARIOUS WAYS OF DOING POWER n REPE"
AND USE OF STRONG WORDS

Use of humour by the powerless

The teachers in the meeting use humour for different purposes as compared to the
TWO INSPECTORS
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2.6. To criticize

Example 7

Victor: deci sar peste acest pasaj

6ALENTINA DUMNEVOASTRL ALEGEHI

6ICTOR ;AJA L

6ALENTINA DAR DE #% DACL SUNT CUVINTE DE LAUDL
6ICTOR "5. ATUNCEA LE CITESC VROIAM S AJUNG L
(Gheorghe et al. 2009: 82)

@6ICTOR SO ) LL SKIP THIS PART

6ALENTINA IS THIS YOUR CHOICE

6ICTOR ;WELL EH

6ALENTINA BUT 7(9 IF THERE ARE WORDS OF PRAISE
them ;

6ICTOR '//$ THEN ) LL READ THEM ) WANTED TO GET TO
(Gheorghe et al. 2009: 82)

Victor is asked by the deputy inspector, his manager, to read a part of the report
WHICH HE WANTED TO SKIP (E EXPLAINS THAT HE DID NOT
TO GET TO ANOTHER SECTION AND HE DOES THIS SMILINGL
CRITICISM 4HE PARTICIPANTS LAUGHTER IS INTERPRETED
REPORT 6ICTOR HAS BEEN READING THE REPORT FOR A L
WANTED TO MOVE FASTER PRODUCES LAUGHTER 4HE TEAC

2.7. To attack

Example 10
4HE EXAMPLE BELOW PROVIDES AN ILLUSTRATION OF H
SCHOOL PRINCIPAL AND THE PARTICIPANTS WHILE READINC

6ICTOR DESPRE #5- VL SIMHANJORNTGOEBCAIRMAHI CL
FOARTE bine; DECI UN PROCENT DE OPTZECI JI DOl VIRGUL
VIRGULE DOULJOPT LA SUTL BINE OS UNU 5NUL SINGL
RESETE Z PROBABIL CL ERA SUPLRAT LA MOMENTUL
.ELA ;E -12% LUCRU SL POHI SL SPUI JI TU; REDE
6ICTOR A FOST CHESTIONARU PE CARE L AHIU LA ON
DUMNE ASTRL AHA FFIGGSSTURSACT CA9ODHCG).$WMo%! #% A
SIMHIT; AHI ;RZISPENMSCINSTITT CL SUNT SITUAHII ON CA
DEA RLSPUNS LA ACEST ;LUCRU
8& ;TOTDEAUNA9 JOPTIT 'HEORGHE ET AL
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@6ICTOR ABOUT (/7 YOU FEnost 6M\yoO tde that Adl feel

VERY good; SO A PERCENTAGE OF EIGHTY TWO POINT IFTE
POINT TWENTY EIGHT PERCENT GOOD ONLY ONE FEELS
PROBABLY HE WAS UPSET AT THE TIME TT YEST ;YESTT S
LELA ;IT IS 2%!,,9 GOOD TO BE ABLE TO SAY; ((laughter))
6ICTOR IT WAS THE QUESTIONNAIRE WHICH YOUU THE Q|
WHICH YOU ANSWBREBDEXACTLY LIXB@® 2X/QUYGELT
ANSWERHEDNESTLYT ) WOULD SAY AS THERE ARE CASES
ANSWERING ;IT

8& ;ALWAYS9 WHISPERING '"HEORGHE ET AL

4HIS EXAMPLE ILLUSTRATES HOW ALL THE TEACHERS IN
INSPECTORS 4HE SEQUENCE STARTS BY THE USE OF THE
DIFFERENTLY BY THE TEACHERS AND THE INSPECTOR 6ICT
interpretation by smiling, but he continues reading . Atthis moment, Nela, the school
PRINCIPAL OPENLY INTERVENES BY ADOPTING THE TEACHEI
BUT 6ICTOR DISREGARDS HER INTERVENTION !T THIS MOMEN"
TO HER COLLEAGUE THAT PEOPLE ALWAYS AVOID ANSWER
WHICH ACTUALLY IMPLIES THAT THE WHOLE REPORT IS BAS
4HE CONTRASTING ATTITUDE IS LEXICALLY REALIZED BY T&F
CONSIDERING WHETHER RESPONDENTS ANSWER QUESTIONN
hTHERE ARE CASESv WHILE THE TEACHER USES hALWAYSv

JN CONCLUSION THIS MEETING DISPLAYS VERY CRUDE POWE
FORMALLY SOFTEN THEIR CRITICISMS USE INCLUSIVE hWE\
h) ACCUSE YOUv 4HEY APPEAL TO THEIR ADMINISTRATIVE
this meeting, the teachers, do not say anything but laugh, expressing their critical
ATTITUDE 4HE ONLY PERSON WHO INDIRECTLY CRITICIZES .
WHO DURING THIS MEETING SIDES WITH HER COLLEAGUES N

Conclusions

4HE TWO MEETINGS ARE BOTH HELD IN THE SAME HIGH SCHC
the same participants, the difference being that the second one is also attended by
TWO INSPECTORS FROM OUTSIDE THE SCHOOL

4HE IRST MEETING BRINGING TOGETHER TEACHERS WHO H/
TIME INDICATES THAT THE PARTICIPANTS HAVE GOOD WORKI
USED BY THE PRINCIPAL WHILE THE TEACHERS USUALLY REA
DO NOT TRIGGER ANY HUMOROUS SEQUENCES 4HE PRINCIP,
AND PROMOTE GOOD RELATIONSHIPS WITH HER COLLEAGUI
HUMOROUS SEQUENCE AND HER USE OF SELF DEPRECATING F
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CRITICAL OF STUDENTS OVER WHOM THEY HOLD INSTITUTI!
TO LEGITIMIZING POWER AND THE TYPE OF POWER IN THE
principal) and expert (Cornel) .

4HE SECOND MEETING INCLUDES VERY FEW INSTANCES O
FREQUENTLY LEGITIMIZE THEIR POWER BY RESORTING TO T
RULES AND REGULATIONS TO WHICH THEY APPEAL WHEN
INSPECTORS PREFACE THEIR NEGATIVE COMMENTS WITH A
CAUSE ANY LAUGHTER AND THEIR WORDS AND GESTURES ¢

4HE TEACHERS DO NOT VERBALLY ATTACK THE TWO INSPE
being laughter and indirect comments . They make private critical remarks so as not
TO BE HEARD AND THEY LAUGH ONLY TWICE DURING THE
AN INDIRECT CRITICISM OF 6ICTOR S LENGTHY PRESENTAT
WORD IN THE REPORT

4HE SECOND MEETING DISPLAYS VERY STRONG POWER RE
POWER IS OBSERVED AND RE ENFORCED REPEATEDLY BY
(UMOUR IS MAINLY USED BY THE POWER HOLDERS FORMALI

Overall, the use of humour is related to the purpose of the meeting, its size, and
THE RELATIONSHIPS BETWEEN PARTICIPANTS 4HE ANALYS
POWER IS HIGHLY RESPECTED AND THE RELATION BETYV
indicative of organizational culture
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Appendix
Transcribing Conventions
Intonation:
; falling intonation
9 rising intonation
# pause
LAUGHTER SIMULTANEOUS WITH SPEAKING
z SMILE SIMULTANEOUS WITH SPEAKING
2 FAST SPEECH RATE
XXX UNCLEAR TEXT
;= WORDS NOT TRANSCRIBED
4%84 EMPHASIS

SENTENCE RISING INTONATION
4HE CONVENTIONS ARE THOSE USED BY J)ONESCU 2UXLNDOIL
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Abstract. )N THIS PAPER ) PUT FORWARD A COMPARATIVE CON
of ethnic identity on the basis of humorous texts about Romanians and

(UNGARIANS LIVING IN 20MANIA WITHIN THE FRAMEWORK O
3EMANTIC 4HEORY OF (UMOUR 334( 4HE CORPUS CONTA
TAKEN FROM WEBSITES AND SOCIAL MEDIA BOOKS AND RE
the Romanians are at the centre and the Hungarians are the butt and vice

versa. The overall purpose of the study is to illustrate the main topics and

STEREOTYPES USED IN ETHNIC JOKES )N THIS RESEARCH ) W
and Hungarians joke about similar topics, the most common ones being the

hOWNERSHIPv OF 4RANSYLVANIA REJECTION OF THE OTHER
but also friendship among Hungarians and Romanians . | also conclude

that stereotypes can be attributed to one ethnic group, but there are also

SHARED STEREOTYPES AND SOME OF THEM CAN SWITCH FROI
depending on the perspective .

Keywords: ethnicity, humour, identity, stereotypes, Transylvania

Introduction

In this paper, | aim to analyse jokes about Hungarians and Romanians, focusing
on the ethnic relation they share . The main hypothesis is that ethnic jokes are a
REmMECTION OF SOCIAL RELATIONS NATIONAL MINORITIES SH.
of a country and vice versa . Thus, | am going to identify the main topics the ethnic
jokes evoke and the stereotypes included .
4HE CORPUS CONSISTS OF IFTY JOKES WHICH WERE COL
RESOURCES FORTY EIGHT ARE TAKEN FROM JOKE BOOKS
COLLECTED FROM A 3ZEKLERS COMMUNITY FROM #OVASNA #
7HY JOKES ABOUT 20MANIANS AND (UNGARIANS 4HIS QU
ANSWER &IRST (UNGARIANS ARE THE MOST NUMEROUS MIN
the total population of Romania, this proportion being higher in Transylvania
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BECOND OOPESCU MAKING A QUANTITATIVE RESEARC
20MANIAN WEBSITES SHOWED THAT JOKES ABOUT TWO ET
— Hungarians and Gipsies — make up the largest category .

4HE MAIN RESEARCH QUESTIONS OF THIS STUDY ARE
20MANIANS AND (UNGARIANS JOKE ABOUT IRE THESE
STEREOTYPES ABOUT EACH OTHER

4HE STUDY IS DIVIDED INTO FOUR MAIN SECTIONS 4HE |
THE THEORETICAL FRAMEWORK OF THE STUDY AND THE ME
into consideration a topic-oriented division of the analysis, and in Section 4 some
concluding remarks are presented .

1. Theoretical framework and methodology

*OKES WERE CONSIDERED STANDARD FORMS OF VERBAL H
SUBJECT DESCRIPTION AND LENGTH 6ERBAL HUMOUR IS
AS hTHE INTENTION AND OR THE CAPACITY TO PRODUCE S
TYPE OF REACTION AN EMIOKES @rdl desarih&@itag & $pevies of urban
FOLKLORE :AIlU

4HE STUDY OF ETHNIC HUMOUR STARTED WITH $AVIES S F
HAS BECOME POPULAR AROUND THE WORLD %THNIC JOKE!

AS BEING hA MEANS BY WHICH THE JOKE TELLERS ASCR

ETHNIC GROUPS IN AN EXCESSIVE OR LUDICROUS FASHIOI
not all jokes are indiscriminate, as | am going to analyse it in Section 3 .4.

Davies (1990) considers that ethnic jokes can be divided into several categories
BASED ON THE STEREOTYPE THEY REFER TO 4HE MOST N
BE SPREAD THROUGHOUT THE WORLD ARANRAXRJIOD®ESTW
STUPIDITY JOKES

JN ANSWERING THE QUESTION WHY PEOPLE NEED ETHN
POINTS OUT THAT THE GENERALIZED ANSWER CAN BE THA
a means of attaining a greater understanding of the joke-tellers, of the butts of their
JOKES AND OF THE LINKS BETWEEN THE TWO GROUPSYV

7HY ARE JOKES ABOUT (UNGARIANS MDD IRMAN AHNESS E .
INTO THE DEINITION OF ETHNIC JOKES WHICH ARE A FORFR
out cultural and behavioural differences, referring to a stereotype of a particular
ETHNIC GROUP ON THE BASIS OF WHICH THE PUNCH LINE |
(UNGARIANS AND 2O0MANIANS ADHERE TO 2ASKIN S CRITER
ETHNIC JOKE TAKING INTO ACCOUNT TWO CRITERIA IF
JOKE IS INCOMPREHENSIBLE THE TARGET GROUP CAN Ol

1 The translations from Romanian and Hungarian literature and the translation of the corpus are
MY OWN THROUGHOUT THE ARTICLE
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if this shares the same script . So, ethnic scripts are shared unconsciously and are
COMMONLY KNOWN BEFORE THE PRODUCTION OF THE JOKE
As mentioned in the abstract, in this study, | am going to apply the Script-Based
BEMANTIC 4HEORY OF (UMOUR 334( )T WAS INTRODUCED E
publishedin 3EMANTIC -ECHANISMS OF (UMOR IN %VEN IF M
linguistic theory the model proposed by the Incongruity Theory, Raskin himself
DOES NOT AGREE 334( IS APPLICABLE ESPECIALLY TO SHO
PUNCH LINE THIS BEING THE KIND OF JOKES ) WILL ANALYSE
&0OR A JOKE TO BE HUMOROUS IT HAS TO FULIL TWO CON
COMPATIBLE FULLY OR IN PART WITH TWO SEMANTIC SCRI
scripts should be opposite, overlapping fully or partially
(ENCE SCRIPTS THAT OCCUR IN ETHNIC JOKES ARE TWO P(

ONE BASED ON EVENTS IN THE LIFE OF REAL PEOPLE TH
ON THE COMIC CONVENTION THAT THEY POSSESS SOME
to an absurd degree. The ethnic joke is a misleading tale that begins as a

PLAUSIBLE ACCOUNT OF A REAL PEOPLE AND THEN SUDC
SCRIPT BASED ON A WELL KNOWN ESTABLISHED CONVEN

7THY ANALYSING JOKES ABOUT PEOPLE LIVING IN 4RANSYLVANM
(UNGARIANS ARE THE MOST NUMEROUS IN THIS REGION LIVIN
HUNDREDS OF YEARS 4RANSYLVANIA CAN BE DESCRIBED AS
ETHNIC AMBIGUITY FAR FROM THE DOMINANT CENTRE WHOSE
BUTT FOR ETHNIC JOKESv $AVIES THE DOMINANT CE
LIVING IN HISTORIC -OLDOVA AND IARA 20MENEASCL AND THE
1990: 313). Davies seems to consider that the butts of ethnic jokes usually live on
hTHE GEOGRAPHICAL PERIPHERY OF THE NATIONv
Romania. Not the geographical distance is the core of ethnic jokes but differences in
hLANGUAGE CULTURE BEHAVIOUR AND VALUES BUT THEY Al
BECAUSE OF BASIC SIMILARITIES BETWEEN ALL OF THEMv $A

JN THIS RESPECT ) AM GOING TO USE THE FOLLOWING T
DOMINANT aBRI@UPERIPHERAL GROUP 20MANIANS WHEN BEIN
arethe CENTRAL GRIOGARPRIANS W H BNttBdEthi ekesHEe the O THERS,
orthe PERIPHERY 4HESE ROLES SWITCH WHEN (UNGARIANS BE
the Romanians the butts .

) HAVE TO CONCLUDE WITH $AVIES S WORDS hTHE BUTTS
JOKE TELLERS AS A COMIC DISTORTED REmMECTION OF THENMN
AND INSCRUTABLE BUT AS AMBIGUOUS ECCENTRIC AND TH
1990: 314). Therefore, even if there are unconscious similarities, the central group is
JOKING BECAUSE OF SMALL DIFFERENCES THAT EXIST BETWE
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)S HUMOUR AN ACT OF FRIENDLINESS OR ATTACK IN INTER
THE OPPOSITION OF INCLUSIVE HUMOUR TO LAUGH WITH
COHESION THE UNITY AND EXCLUSIVE HUMOUR TO LAUGH
THE BUTT INTO A VICTIM THROUGH AGGRESSION $AVIES
ARE LAUGHING AT STANDING GEOGRAPHICALLY OR SYMB(
SLIGHTLY STRANGE VERSIONv OF OURSELVES $AVIES
THE PERIPHERAL GROUPS CAN LIVE IN HOSTILE CONMICT
OR EVEN INDIFFERENCE 3CHWARTZ ANALYSING THE
IMERICANS AND OOLISH PEOPLE WHO LIVE IN !IMERICA COl
INSULTS SHOWING HATRED

OOPESCU DOES THE IRST LINGUISTIC ANALYSIS (
(UNGARIANS AND AS IN :AlU HER MAIN POINT IS THAT
HUMOUR 4HIS IS ALSO MY PRESUPPOSITION &ROM HER (
IN FOCUS SEVEN JOKE WEBSITES |IT RESULTS THAT THER
ABOUT *EWS ABOUT 'IPSY PEOPLE ABOUT (UNGARIA
PEOPLE WHO DO NOT LIVE IN LARGE NUMBERS IN 2OMANI/
WE UNDERSTAND WHY ) FOCUS HERE ESPECIALLY ON JOKE
'"IPSIES WILL BE DEALT WITH IN A FUTURE RESEARCH

Prosan and Tudor (2020 - forthcoming), analysing humorous texts about
(UNGARIANS AND 2O0MANIANS ON THE BASIS OF A SOCIO]
THAT STEREOTYPES ARE CRITICIZED BY WAY OF JOKES
COMMON TOPICS ALONG WHICH (UNGARIANS AND 20MANI
in jokes (misuse of language, obsession of territory, offensive attitude, desire to
GET RID OF EACH OTHER ETC -AKING THE DISTINCTION
AND 3ZEKLERS THEY CONCLUDE THAT 3ZEKLERS ARE Al
be assimilated either by Hungarians or by Romanians . Even if it is mainly the
20MANIANS WHO INSULT (UNGARIANS HOLDING NEGATIVE
there are jokes that foreground friendship and peaceful relations . In this paper,

) PROPOSE A COMPARATIVE TOPIC BASED ANALYSIS MO
presented in the previously mentioned study

JN ORDER TO UNDERSTAND THE VIEWPOINT IN MY ANALYS|
BETWEEN (UNGARIANS A S$BEkely, R BE&RiSTh{sthame is given to the
ARANSYLVANIAN (UNGARIANS ESPECIALLY TO THOSE WHO .
AND PART OF -UREJ COUNTIES THE LAND XNQRIN RSLBZ EK
IINUTUL 3ECUIESC %VEN IF IN THE CENSUS OF THER
(UNGARIANS AND 3ZEKLERS ONE SHOULD KNOW THAT THE
RELIGION HISTORY CULTURE FOLK COSTUMES AND EVEN
LIVING IN (UNGARY AND SPEAKERS OF (UNGARIAN LIVING I
the Hungarian language Szeklers use is full of regionalisms and archaisms . In this
PAPER THERE IS NO DIFFER®ékER anvtlAQWEN B ERWARNESN $RAW I N (
BLFTOIU S ANALYSIS ON THE CONSTRU®RohménNa@F ETH |
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Gipsy W H RRBriani is considered an ethnic group, a category not constructed yet,
and Gipsy an ethnic category, it appears that the Szekler category is not constructed
YET IN THE 20MANIANS COLLECTIVE MENTALITY 4HUS 20M
Hungarian living in Transylvania (UNGARIANS (OWEVER FOCUSING ON T
BY (UNGARIANS PEOPLE WHO SPEAK (UNGARIAN AS A NATIV
Transylvania), they call themselves Szeklers .

In short, the purpose of this paper is to analyse ethnic jokes about Hungarians
AND 20MANIANS WHICH ILLUSTRATE THE RELATIONSHIP BET!
focusing on the main topic the jokes are about and the stereotypes included . In
ORDER TO ANSWER THE RESEARCH QUESTIONS ) AM GOING
and apply the Script-Based Semantic Theory of Humour (Raskin 1985) . An
INTERDISCIPLINARY ANALYSIS IS NEEDED AS WELL 4HEREFC
TO USE PHONETICS MORPHOLOGY SYNTAX AND SEMANTICS
analysis of ethnic jokes .

-AIN TOPICS IDENTIIED IN ETHNIC JOKE S

JN THE FOLLOWING SECTION ) AM GOING TO PRESENT THE
CORPUS 4HUS B3ECTION DEALS WITH THE HISTORY OF

THE STEREOTYPES PRODUCED BY THE DESIRE TO DEMONSTI
territory, Section 2 .2 discusses the idea of isolation of Romanians and Hungarians,

BECTION FOCUSES ON LANGUAGE USE AND LANGUAGE DIST
THAT BEYOND IDENTITY CRISES AND THE NEED OF ETHNIC ST/
Hungarians and Romanians .

2.1. The history of Transylvania — A topic in ethnic jokes

4HE FOLLOWING SECTION HAS IN FOCUS JOKES THAT AR
INTERPRETATION OF THE OWNERSHIP OF 4RANSYLVANIA 7E
THE 2O0MANIANS AND THE (UNGARIANS WANT TO DEMONSTRA
territory . In this respect, | must present shortly the main historical events that

have had this effect .

JN TIME THERE HAS ALWAYS BEEN A CONmICT GENERATED B
OWNERSHIP OF 4ARANSYLVANIA 4HIS HAS HAD AS A RESULT Tt
WISH TO ESTABLISH WHOM THIS TERRITORY BELONGS TO 4R
located in the heart of Romania, has been dominated by different countries throughout
THE CENTURIES &IRST IT WAS PART OF $ACIA UNTIL Tl
WAS OVERRUN BY TRIBES )T IS SAID THAT ALSO "UI"GARIANS
century. Gelou ruled Transylvania before it became controlled by the Kingdom of
Hungary (accordingto 'ESTA (UNG A BRQGOB.Mstarting from this point until
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1526, Transylvania had the status of voivodeship as part of the Kingdom of Hungary
)N ARANSYLVANIA BECAME ORINCIPALITY OF 4RANSYLVA
ATTACHED TO THE (ABSBURG %MPIRE THEN AFTER BEC,
%MPIRE !'!FTER 7O0RLD 7AR ) THE 5NION WAS PROCLAIMED
OF 20MANIA $URING 70RLD 7AR )) 4RANSYLVANIA WAS STIL
AFTER THE END OF THE WAR 4RANSYLVANIA BECAME AN INT
An exhaustive presentation of the historical facts is not the goal of this study
(OWEVER WE NEED TO UNDERSTAND WHERE THIS PROBLEM
WHY IT HAS GENERATED SO MANY HUMOROUS TEXTS OVER

1)

(Ro.)

,EGENDA SPUNE CL PRIMUL OM CARE A APLRUT ON 4RANS
DUPL CE A DESCLLECAT DE PE CAL SL BEA APL CEND S A
NUMAI UN BILEHEL PE CARE SCRIA -ULHAM FAINU

(Eng.)

4HE LEGEND SAYS THAT THE IRST MAN WHO APPEARED IN
IND x AFTER HE HAD DISMOUNTED FROM HIS HORSE TO DRI
BACK HE DIDN T IND HIS HORSE JUST A NOTE WHICH SAID

4HIS JOKE IS ONE OF THE MOST WELL KNOWN JOKES )T
variants . All of them keep the semantic scripts, the oppositions, and the punch line
BUT DIFFER IN FORM ) HAVE CHOSEN CONSIDERING THZ
ONLINE JOKE RECORDINGS AND ) ALSO HEARD IT FROM P
the construction of the corpus . Another popular variant takes a poetic form, but
THERE IS NO CHANGE IN CONTENT EXCEPT THE MAIN CHAR
(UNGARIAN RULER AND SOME SEMANTIC SWITCH TRIGGERSE
As presented in the methodological part, | am going to use the Script-Based
BEMANTIC 4HEORY OF (UMOUR 4HE IRST STEP IS TO DIVIDE
OPPOSED SCRIPTS ) ALSO DETERMINE THE SCRIPT SWITCFH
ScriptA 7THEN (UNGARIANS ARRIVE IN 4RANSYLVANIA THEIR
THEY SEEM TO BE THE IRST WHO CONQUER THE TERRITO!
(UNGARIAN TERRITORY=
Script-switch trigger: IRST THE MEANING LEK HeHEbNude Ridine
DICTIONARY hA VERY OLD STORY OR SET OF STORIES FR(
THAT PEOPLE TELL ABOUT A FAMOUS EVHME ORSRAPREBG R® N
OF THE.HORSE
Script B: Stereotypically, Romanians are presented as thieves . Hence, the horse
WAS TAKEN BY THE 20MANIANS !S A CONSEQUENCE 2O0MATN
THE LAND 3CRIPT " ;4RANSYLVANIA IS A 20MANIAN TERRI®
Punch line: the content of the note (4HANKS A.LOTU
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4HE TWO SCRIPTS ARE RELATED BY THE MISSING HORSE 4F
JOKE CAN BE DECODED ON THE BASIS OF GENERAL KNOWLEL
that Romanians are thieves) and also once the punch line is uttered: 4HANKS A LOTU
(Ro. -ULHAM )FAINU

The analysis of the punch line needs to be done: instead of a horse, the Hungarian
INDS A NOTE HAVING ON IT THBE HAONK 8 \@ROINGET MHE/SNG AfSA&£N U
%NGLISH TRANSLATION DOES NOT REmECT THE MEANING CO
SHOWS THE SATISFACTION AND GRATITUDE )T IS ADDRESSI
a gift or favour done by him, in this case, for the horse and for the opportunity
TO DEMONSTRATE THELBGWME RSH B is the regional varibnt 6fUME S C
F R U M én$phhsizing the regional use of Romanian language .

)

(Hu))

4RIANONBAN TCRGYALNAK AZ ORSZCGOK TOVCBBI SORSC
targyalas kézepén jelentkezik a magyar kildétt, hogy szdéIni kivan . Felszolitjak .

— En csak azt szeretném mondani, hogy mikor mi idejéttiink a Karpat-medencébe,
az éjszaka elloptak a romanok a lovainkat .

Atébbiek nem igazéan értik, kérdi az elnok, szeretné-e a magyar, ha a hozzaszolaséat
JEGYZPKUNYVBE VENNIK

na NEM NEM KELL #SAK YGY MONDTAM

A targyalas folytatddik, megint széIni kivan a magyar:

— En csak azt szeretném mondani, hogy mikor mi idejéttiink a Karpat-medencébe,

AZ TJSZAKA ELLOPTCK A ROMCNOK A LOVAINKAT -EGINT KIR
VETETNI -ONDJA

n .EM KELL CSAK YGY MONDTAM Il TCRGYALGCS FOLYTATxD
kér engedélyt:

— En csak azt szeretném mondani, hogy mikor mi idejéttiink a Karpat-medencébe,

AZ TJSZAKA ELLOPTCK A ROMCNOK A LOVAINKAT ! ROMCN K
Uvéltve kifakad:

n $E HISZ AKKOR MIG ITT SEM VOLTUNKU -IRE A MAGYAR

n.A EZT VEGYIK JEGYZPKUNYVBE

(Eng.)

!'T 4RIANON |IT IS DEBATED WHAT HAPPENS TO EACH COU
MIDDLE OF THE DISCUSSIONS THE (UNGARIAN WHO WAS SEN
speak.

h) JUST WANT TO TELL YOU THAT WHEN WE ARRIVED IN
20MANIANS DURING THE NIGHT STOLE OUR HORSES v

4HE OTHERS DIDN T GET THE IDEA AND THE PRESIDENT ASk
recorded.

h/H NO THERE S NO NEEDU ) JUST SAID IT WITH NO PURPO
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4HE DISCUSSIONS WENT ON BUT THE (UNGARIAN WANTS
h) JUST WANT TO TELL YOU THAT WHEN WE ARRIVED |
20MANIANS DURING THE NIGHT STOLE OUR HORSES v

He is asked again if there is a need to record his intervention

h/H NO THERE S NO NEEDU ) JUST SAID IT WITH NO PUR|
4HE DEBATE GOES ON BUT THE (UNGARIAN AGAIN WANTS
h) JUST WANT TO TELL YOU THAT WHEN WE ARRIVED |
20MANIANS DURING THE NIGHT STOLE OUR HORSES v

The Romanian delegate blushes and starts shouting:

h7E WEREN T EVEN THERE THEN v

The Hungarian:

hOLEASE DO RECORD THISUvV

The second joke seems to evoke the same story but from a different perspective .

IFTER 7O0RLD 7AR ) IN ORDER TO ESTABLISH THE BORDERS
(Austria, Croatia, Romania, etc .), on the 4™ of June 1920, the Treaty of Trianon is
SIGNED 4HIS EVENT WAS UNDERSTOOD BY (UNGARIANS AS
OF THEIR HISTORY 4HE JOKE SHOWS AN INTERACTION TH
negotiation .

ScriptA: 4HE (UNGARIAN WANTS TO REMIND THE PEOPLE WHO
ARANSYLVANIA IS GOING TO HAVE AFTER THE WAR THAT WHI
20MANIANS WERE ALREADY THERE AND STOLE THEIR HORS
ARE THIEVES THE HORSES WERE TAKEN BY 20MANIANS !
WERE THE IRST PEOPLE ON THE LAND 3CRIPT ! ;4RANSYL\

Script-switch trigger: NO NEED TO RECORD SOMEONE S INTERVEN
non-verbal reaction (BLUSHING

ScriptB: Romanians cannotacceptthatthey are stereotypically considered thieves
(UNGARIANS KNOW THAT IF THEY RECALL THIS EVENT 20N
about the fact that they took the horses, and they defend themselves saying that they
WERE NOT IN 4RANSYLVANIA THEN 3CRIPT " ;4RANSYLVAN

Punchline: THE (UNGARIAN S WORDS OLBASE DO RECORD T&h

'PPLYING A PRAGMATIC ANALYSIS THE JOKE ILLUST
communicative intention is not recognized by the hearer(s) . The speech event is the
MOMENT OF SIGNING AN IMPORTANT TREATY WHICH HAS ¢
WHAT THE ROLES OF EACH NATION ARE FROM A HISTORICA
ARANSYLVANIA IS A 20MANIAN OR (UNGARIAN TERRITORY
THIS REGION HAD BEFORE THE 'REAT 7AR 4HE PERLOCUTI
WORDS ) JUST WANT TO TELL YOU THAT WHEN WE ARRIV
20MANIANS DURING THE NIGHTISSREGLEVAWR HORSESHE (|
INTENDS VIA HIS UTTERANCE IS TO GET THE 20MANIAN S/
ARANSYLVANIA AT THE MOMENT OF THE CONQUERING 4HI
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20MANIAN S WORDS IS THAT HE CANNOT BE A THIEF 4HE TV
stereotype that Romanians are thieves .

Concluding, after the analysis | had, applying SSTH to (1) and (2), this section
SHOWS THAT SCRIPT OPPOSITION REMAINS THE SAME ;4RANS)Y
VS ;4RANSYLVANIA IS A 20MANIAN TERRITORY= 4HE ONLY FA
OR ANOTHER IS FROM WHOSE PERSPECTIVE THE JOKE IS TOL
possibilities: 1 . From a Hungarian perspective, the punch line activates the script
;4ARANSYLVANIA IS A (UNGARIAN TERRITORY= &ROM A 20M/
LINE ACTIVATES THE SCRIPT ;4RANSYLVANIA IS A 20MANIAN T
by (1) and (2) remain the same . In both jokes, not depending on the perspective,
20MANIANS ARE THIEVES AND (UNGARIANS ARE CONQUEROR?

2.2. The isolation of Hungarians in Romania and of Romanians in
Transylvania

4HE FOLLOWING SECTION PRESENTS HOW (UNGARIANS ANI
necessity of living together in the same country . | am going to analyse a Hungarian-

oriented joke and a Romanian-oriented joke to be able to consider the similarities

and the differences .

©)

(Ro.)

IJUNG DOI UNGURI ON "UCUREJTI &LRL NICI UN BAN FOAME

— (Al SL NE DESPLRHIM JI SL CERJIM IAR LA SFERJITUL ZIL
A STRENS IECARE

1S JI FLCUTU 3E DESPART EI PLEACL IECARE UNDE CREDE
ONTELNESC DUPL CUM AU STABILIT

- 4U CET Al STRENS

—10 lei...

- KI CUM Al FLCUT

- IM FOST ONTR UN PARC JI AM.SCRVMSSERWIKC ICARMONCOPII
CRESCUT VL ROG SL ML AJUTAHIU $AR TU CET Al STRENS
—7.658 de lei.

- *O0O0O0OJUUU $AR CUM Al FLCUT

— Am scris pe un carton: {MI LIPSEJTE LEU SL ML ONTORC ON 5NGA

(Eng.)

4WO (UNGARIANS ARRIVE IN "UCHAREST 4HEY HAVE NO M
HUNGRY SO THE IRST ONE SAYS

h,ET S SPLIT UP AND BEG FOR MONEY AND AT THE END OF
SEE HOW MUCH EACH OF US WILL HAVE RECEIVED v
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3AID AND DONEU 4HEY SPLIT UP EACH OF THEM GOES W
in the evening, they meet again .

h(OW MUCH DID YOU GET v

h LEI v

h7HAT DID YOU DO v

h) WAS IN A PARK AND ) WROTE ON AAFRIEGCH QP E ARDARDE
KIDS TO RAISE OLEASE HELP MEU (OW MUCH DID YOU GET

h LEI v

h7A0000U "UT HOW v

h) WROTE ON A CARDBOARD ) NEED LEU TO GET BACK T

4HE COMMON KNOWLEDGE ,EWIS ONE NEEDS TO SHA
THAT 20OMANIA IS NOT CONSIDERED TO BE A WEALTHY COl
POST COMMUNIST COUNTRY IS THE REASON WHY MANY PE
PROBLEMS BEING CONSIDERED POOR DATES EXTRAC
the National Institution of Statistics in 2017)

Script A: 4WO (UNGARIANS BEING IN "UCHAREST HAVE NO M
eat something. They decide to split up and beg for some money . The context is not
SUFICIENT TO UNDERSTAND WHAT WERE THEY DOING IN "U
THE ANALYSIS 4HE IRST (UNGARIAN IS GOING TO COLLECT
WAY BEING PART OF AN UNDERPRIVILEGED GROUP UNEM
ASKS FOR HELP 3CRIPT ! ;MAN ETHNICITY IS NOT AN IMPOC
TO LIVE IN 20MANIA= ;LITTLE MONEY=

Script-switch trigger: 10 lei vs. 7,658 lei.

ScriptB: 4HE SECOND (UNGARIAN IS BEGGING FOR MONEY |
ASKING LEU TO LEAVE 20MANIA AND GO BACK TO (UNC
ETHNICITY IS AN IMPORTANT FACTOR NEEDS MONEY TO LI

Punch line: THE MESSAGE WRITTEN ON THE CARDBOARD ) N
Hungary) .

*OKE PRESENTS AN INTERESTING POINT OF VIEW LIVI!
SOME COMMON STEREOTYPES IN WHICH CASE ETHNICITY D(
held by the joke . In many European countries, it is considered that Romanians are
BEGGARS 4HIS STEREOTYPIC KNOWLEDGE IS TRANSFERREL
4HE JOKE ALSO HAS THE FOLLOWING SCRIPT OPPOSITION
;i (UNGARIANS ARE POOR= 4HIS OPPOSITION CAN ALSO BE |
IF NOT WEALTHY GIVE EVERYTHING THEY HAVE TO GET RI
KNOW THAT THEY ARE NOT WELCOME SO THEY USE 20MANI|
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4

(Hu))

A négernek, a székelynek és a romannak egyszerre sziletik gyereke . Mindharman
VCRNAK A SZRLPSZOBA AJTAJA ELPTT HOGY VIGRE MEGLCTH
KILTP A SZOBCBxL A NPVIRKE

— Uraim, gratulalok, mindharmuk gyereke egészséges . Csak egy baj van,
USSZEKEVERTRK PKET +IREM FCRADJANAK BE 1S VCLASSZC

%RRE A SZTKELY EGYBPL BEROHAN 1S FELKAPJA A NIGER C

n 3ZTKELYU .EM LCTOD HOGY AZ AZ IN GYEREKEM 4ELJES
szinén is latszik .

Mire a székely:

— Lehet hogy a tied, de amig ki nem deril, melyik a romané, addig ez nalam
MARADU

(Eng.)

An African, a Szekler, and a Romanian have a baby at the same time . The fathers
ARE WAITING IN FRONT OF THE HOSPITAL IN ORDER TO SEE T

h'ENTLEMEN CONGRATULATIONS ALL BABIES ARE HEALTH"
HAVE MIXED THEM UP #OME IN AND TRY TO IND YOUR OWN C

4HE 3ZEKLER GOES IN QUICKLY AND RAISES THE BLACK CHI

h3ZEKLERU #AN T YOU SEE THAT S MY CHILD (E S LIKE ME
COLOUR v

4HE 3ZEKLER ANSWERS

h)T IS POSSIBLE THAT IT IS YOURS BUT UNTIL IT TURNS (
20MANIAN THIS ONE STAYS WITH ME v

Script A 4HREE MEN ARE WAITING OUTSIDE THE HOSPITAL T
NURSE COMES WITH THE GOOD NEWS ALL BABIES ARE HEALT
Script-switch triggers: MIXING THE BABIES UP THE NECESSITY TO
BABIES RAISING THE BLACK BABY
Script B: The Szekler prefers to take a child that certainly is not his to risking
TAKING HOME A 20MANIAN CHILD 3CRIPT " ;ETHNIC CONmIC
Punchline: THE 3ZEKLER)3J WOROSSIBLE THAT IT IS YOURS BU"
NOT KNOW WHICH ONE IS THE 2O0MANIAN S THIS ONE STAYS
*OKE IS BASED ON THREE NATIONALITY CONSTRUCTION
the role of building up the punch line . The joke presents an African, a Romanian,
and a Szekler. It is important to see that the joke presents the identity of Szeklers
7E NEED TO BE AWARE OF THE FACT THAT CITIZENS LIVING
Hungarian as a native language, use the ethnonym Szeklers . Stereotypically they
DIFFER FROM (UNGARIANS WHO LIVE IN (UNGARY 4HE TEXT I
EXISTING BEYOND DAILY LIFE BETWEEN 3ZEKLERS AND 20M
HATE IS AN INNATE CHARACTERISTIC OF 3ZEKLERS 4AKING
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a Szekler can do. The balance evoked by Script A is disrupted by the punch line
WHICH IS CONSTRUCTED AROUNDTTIMSEPIYEXBER S HMARIDSIS
UNTIL IT TURNS OUT WHICH ONE BELONGS TO THEIthOMANIA
$AVIES h;T=HE PEOPLE AT THE CENTRE ARE THUS
THEM TO BE A SLIGHTLY STRANGE VERSION OF THEMSELYV
THEMSELVES IN A DISTORTING MIRROR AT A FAIR GROUNDV
DISTINCTION EXISTING BETWEEN 3ZEKLERS AND 20MANI
REPRESENTS THE DIFICULTY OF CHOOSING THEIR OWN CHI
— ETHNIC KINSHIP

B3CRIPT " CAN BE INTERPRETED IN TWO DIFFERENT WAY!
OTHER DESCRIBING THE 3ZEKLER AS A RACIST A STER
THE 3ZEKLER AS A FEARFUL PERSON ALSO A STEREOTYPIC
home a Romanian because he can harm the micro-society he is part of .

As the analysis has demonstrated, both (3) and (4) can be reduced to the idea of
racism and stereotype describing both ethnic groups: joke (3) proves that Romanians
ARE RACIST AND THEY WOULD DO EVERYTHING TO GET F
Hungarians are racist and prefer to take home a total stranger rather than to risk
taking home a Romanian .

2.3. Focus on language use

Hungarians having linguistic problems is another common topic in ethnic
JOKES 2OMANIANS ARE OFTEN FRUSTRATED BY (UNGARI
national language . Hungarians are trying to gain their right to speak Hungarian
IN ADMINISTRATION IN THOSE COMMUNITIES WHERE THE"®
also argue that they do not have an opportunity to speak Romanian in the closed
COMMUNITIES THEY LIVE IN AND WHEN THEY GET THE CH
THE IRST PRONOUNCED WORDS )T SEEMS 20MANIANS AND
a common ground, and this fact creates many ethnic jokes sharing the idea of
incapable Hungarians .

Many jokes illustrate the fact that Hungarians are not able to speak Romanian
correctly, criticizing language defects . As an example, six jokes from the corpus,
WHICH WERE COLLECTED TAKING INTO ACCOUNT THE 20M,
INCAPACITY OF 3UBJECT AGREEMENT WITH THE 6ERB OHRA
usually mix the gender of nouns . Hence, morphologic and syntactic distortions
SHOW THAT (UNGARIANS ARE POOR SPEAKERS OF 20MANIA]|
THAT LANGUAGE DISTORTION IS hAN OBJECT OF RIDICULEV
also problems at a pragmatic level . Furthermore, phonetic accidents are sources
of humour . Besides all these, other jokes present the total incapacity to speak
Romanian, as in (5).
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®)

(Ro.)

/ MAJINL ONCLRCATL CU DE PEINI A LUAT FOC ON (ARGH
A FOST DISTRUSL PENTRU CL JOFERUL NU JTIA SL CEARL UN

(Eng.)

! CAR FULL OF LOAVES OF BREAD CAUGHT IRE IN (AR
WHOLE GOODS WERE DESTROYED BECAUSE THE DRIVER COU
in Hungarian .

Script A: | CAR CAUGHT IRE %VERYTHING WAS DESTROYED
EXTINGUISHED BECAUSE THE 20MANIAN DRIVER WAS NOT AE
;THE 2O0MANIAN DRIVER S FAULT= ;20MANIAN S INCAPACITY=

Script-switch trigger: same as the punch line: THE DRIVER COULD NOT ASt
EXTINGUISHER

Script B: ' CAR CAUGHT IRE %VERYTHING WAS DESTROYED
extinguished because, even though it happened in Romania, nobody spoke
20MANIAN EXCEPT THE DRIVER 3CRIPT " ;THE OTHERS FAU

Script C: | CAR CAUGHT IRE %VERYTHING WAS DESTROYED
extinguished because, taking into account that the message could be understood
NON LINGUISTICALLY BEING CONTEXT DEPENDENT THE (UN
THE DRIVER WHO WAS 20MANIAN 3CRIPT # ;(UNGARIAN RAC

Punch line: the incapacity to ask for an extinguisher( THE DRIVER COULD NOT /
AN EXTINGUISHER

The irony stands beyond the text and creates a humorous effect: the Romanian
has to suffer because of Hungarians. This ironic perspective is visible in all the
INTERPRETATIONS THE JOKE CAN HAVE AND IN ALL SCRIPT OF
VS ;INCAPACITY= ;20MANIAN S FAULT= VS ;(UNGARIANS F
IMPOSSIBILITY OF INTEGRATION CAUSED BY LANGUAGE DIVE]

Joke (6) takes us back to Section 2.1 of the study, i .e. the history of Transylvania,
although the focus is also on language distortion

(6)
(Hu))
Két oreg székely, Janos és Pista, sétalnak egy erdélyi kisvarosban. Hatalmas
UTAZXTCSKCT CIPELP YRIEMBER SZxLOTJA MEG ROMCN NYEL
n .E HARAGUDJON NEM TUDNGC MEGMONDANI HOGY HOL TA
n .EMU VCLASZOL FILVCLLRxL *CNOS 1S TOVCBBSITCLNAK 0
n $E KOMGCM n SZxL OISTA n NEM KELLETT VOLNA ENNYIRE
HISZEN BIZONYOSAN IDEGEN A VCROSBAN IS NEM TUDHATJA
nIMIxTA MEGSZRLETTEM AZT HALLOM TPLBK HOGY MCR
MI MEG NEM TEHCT HA ILYEN RIG ITT LAKIK KELL HOGY TUD
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(Eng.)

A4WO OLD 3ZEKLERS *CNOS AND OISTA ARE WALKING IN £/
gentleman, carrying a big travel bag, says in Romanian to Janos:

h30ORRY CAN YOU TELL ME WHERE ) CAN IND THE RAILWA

h.OUv ANSWERS *CNOS CARELESSLY AND WALKS AWAY TC

h-Y FRIEND SAYS O0ISTA YOU SHOULDN T HAVE BEEN SO
STRANGER AND HE COULDN T KNOW WHERE THE RAILWAY .

h&¢ROM THE MOMENT ) WAS BORN ) HEAR EVERY TIME T
A4RANSYLVANIA FOR YEARS AND WE HAVEN T 30 IF TH
HERE EVER SINCE HE SHOULD KNOW THATUv ANSWERED *(

JN OPPOSITION WITH THIS JOKE PRESENTS TWO 3ZE
20MANIAN AND UNDERSTAND THE 3PEAKER S UTTERANCE |
THE JOKE AND THEIR OPPOSITIONS ARE PRESENTED BELOW

Script A: 4WO 3ZEKLERS ARE WALKING 4HEY MEET A 20N
DIRECTIONS /NE OF THE 3ZEKLERS SAYS HE CANNOT HELP
THE RAILWAY STATION IS

ScriptB: 4WO 3ZEKLERS ARE WALKING 4HEY MEET A 20MANIA
INE OF THE 3ZEKLERS SAYS HE IS NOT ABLE TO TELL HIM Wt
HE CANNOT SPEAK 2O0MANIAN EVEN IF HE UNDERSTANDS IN

Script C: 4WO 3ZEKLERS ARE WALKING 4HEY MEET A 20N
DIRECTIONS /NE OF THE 3ZEKLERS SAYS HE DOES NOT WA
STATION IS 4HE 2O0MANIAN KNOWS WHERE IT IS AS HE BEL

Script D: 4WO 3ZEKLERS ARE WALKING 4HEY MEET A 20NM
DIRECTIONS /NE OF THE 3ZEKLERS SAYS HE DOES NOT WA
STATION IS BECAUSE HE SHOULD KNOW WHERE IT IS BECA
JF HE DOES NOT KNOW IT IS BECAUSE 20MANIANS LIED AE
Transylvania before the Szeklers .

Script-which trigger: *CNOS S NON VER BrswelR Bihas Ta@INssly and
WALKS AWAY TOGETHBDRSWATH WGERBRIEND YOU SHOULDN T |
SO MALICIOUS ) THINK IT WAS A STRANGER AND HE COU
station was. ).

Script oppositions: ;THE WISH TO TELL THE STRANGER WHERE TO
THE STRANGER WHERE TO GO= ;CAPABILITY=VS ;INCAPAE
Punch line: *CNOS S LAST RRITENRAMEEBOMENT ) WAS BORN

TIME THAT THEY HAVE BEEN HERE IN 4RANSYLVANIA FOR
JF THIS IS SO AND HE HAS BEEN LIVING HERE )SINCE THEN
| should also present a difference in attitude in the central-peripheral relation
3ZEKLERS APPEAR AS BUTTS IN JOKES THAT 20MANIANS
Romanians are the central group, the butt of every joke is a Hungarian (never a
3ZEKLER NO DIFFERENCE IN THE GROUPS NAME /N THE
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(people living in Hungary) are the central group and Szeklers are the butt of jokes,
THE PERIPHERAL 3ZEKLERS ARE SEEN EITHER IN A VERY SIMI
them (ironic, bitter, frustrated, presenting language distortion), or, more often, they
are considered Romanians . Therefore, in Romania, Szeklers are called Hungarians,
WHEREAS IN (UNGARY 3ZEKLERS ARE OFTEN CONSIDERED 20
A4HE 3ZEKLERS IDENTITY IS LOST IN THIS BIPOLAR VIEW !
ANSWER THE QUESTIONS RELATED TO HOW 3ZEKLERS ARE N
20MANIANS INDING COMMON STEREOTYPES

There is also another category of L AN G Jok&3:ERomanians learning Hungarian .
4HE ONE PRESENTED BELOW DEMONSTRATES THAT IN 4R/
LEARN (UNGARIAN ESPECIALLY WHERE THEY ARE THE PERIP
number, being considered the minority

(7

(Hu))

Ez is Széken tortént meg. Volt egy nagygazda haztaj. Oda sok szegény asszony
bejart ezt segiteni, azt segiteni, s élelmet is kapott érte . Valamit . Ehhez a nagygazda-
CSALCDHOZ JCRT EGY JxOZN UREGRENDN ROMCN ASSZON
magyarul, de azért olyan bizalmas baratsagba volt a romadn a magyarral, mert
MEGSEGOTETTIK EGYMGCST %GYSZER NAGY SZOMORYN MEGY
sir. Azt mondja a haziasszony:

n . A -ARIA HGCT MI BAJ

n *AJ JAJ :SUZSI NINI LELKEM .AGY BAJ VANU

n (CT MI

n -EGHxTT A KOCA JI ;iS= MEGDUGLETT AZ IDESANYCMU

(Eng.) i

4HIS ALSO HAPPENED IN 3ZIK 4HERE WAS A BIG HOUSE OW
WERE ALWAYS SOME POOR WOMEN GOING TO HELP IN EXCE
SOMETHING IN OLD FASHIONED INE 2O0MANIAN WOMAN USED
SPEAK (UNGARIAN TOO WELL BUT 20MANIANS AND (UNGARIA
RELATIONS AND THEY HELPED EACH OTHER /NCE -ARIA WE
sad. She cried. The lady said:

h7ELL -ARIA WHAT S THE MATTER v

h!AH :SUZSI MY DEAR 4HERE S A BIG PROBLEMUyv

h7HAT S THAT v

h4HE SOW PASSED AWAY AND MY MOM KICKED THE BUCKET

ScriptA: 2ICH (UNGARIANS HELP POOR 20MANIANS 4HE 20MAN
WITH THE (UNGARIAN LADY 4HEY HAVE A STRONG CONIDEN(
COMMUNICATE VIA THE (UNGARIAN LANGUAGE 4HE 2O0MANIAN
B3CRIPT ! ;20MANIAN SPEAKS (UNGARIAN=
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Script-switch trigger:  4HE 2OMANIAN WOMAN SPEAKS (UNGARIAN
(SHE DIDN T SPEAK (UNGARIAN TOO WELL

ScriptB: 2ICH (UNGARIANS HELP POOR 20OMANIANS 4HE 20M
WITH THE (UNGARIAN LADY 4HEY HAVE A STRONG CONIDE
COMMUNICATE VIA THE (UNGARIAN LANGUAGE 4HE 20MAN
(UNGARIAN VERY WELL SO SHE MAKES MISTAKES THE S
MEGHxXxANIMATE= ; HUMANGD AGDENTMATE= ; HUMAN= AND THE
SWITCH 3CRIPT " ;THE 20MANIAN DOES NOT SPEAK (UNGA

The joke illustrates that people living at the periphery (i .e. Romanians) learn the
language of the central group (i .e. Hungarians) . Their ability of speaking correctly is
QUESTIONED OREVIOUSLY ) HAVE MENTIONED OOPESCU S
THAT LANGUAGE DISTORTION IS A MANIFESTATION OF THE
HAVE #OMPARING WITH JOKE AS ALSO DISCUSSED BY
THIS SEMANTIC SCRIPT IS APPLICABLE TO EVERY PERIPF
language of the central group .

&0OCUSING ON THE PUNCH LINE APART FROM THE SEMAN
ONE HAS TO IDENTIFY THE REGIONAL TENDENCIES 4HE 2C
REGIONAL WORDS THE 3ZEKLERS USE /NE CANVMREB®TINI:
and M E G D U @ lofpbdition to the correct forms MEGHand MEGD UGN HE T
same time, the insertion of the Romanian conjunction JI INSTEAD OF THE EQL
Hungarian és should be considered .

40 SUM UP JOKE SHOWS THE DRAMATIC EFFECT THE (L
the joke concludes that Hungarians cannot speak Romanian . Joke (6) reinforces
the historical problem, illustrating at the same time that Hungarians are capable
OF SPEAKING 2O0MANIAN WHILE JOKE INTRODUCES A N
suggesting that in Transylvania it is possible that Romanians learn Hungarian and
that they make the same mistakes as non-native speakers of the language .

BTEREOTYPICALLY (UNGARIANS ARE THE STUPID ONES V
LANGUAGE WHILE 20MANIANS ARE THOSE WHO CRITICIZ
Hungarian makes.

4HE STEREOTYPES SWITCH WHEN THE RELATION BETWE
(UNGARIANS ARE THE CENTRAL GROUP THEY SPEAK 20N
20MANIANS SPEAK (UNGARIAN WITH THE SAME TYPE OF ¢
SYNTACTIC MISTAKES AS (UNGARIANS WHEN THEY ARE THE

2.4. Friendship among Romanians and Hungarians

JN THE INAL SUBSECTION ) PRESENT THE BELIEF THAT 20NM

IN PEACE AND HAVE A FRIENDLY RELATIONSHIP IS THIS H
20MANIANS LIVING IN 4RAN SélghA N tiAe s&hie GomNuitys

WITH 3ZEKLERS TEND TO DEVELOP A RELATION BASED ON
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(8)

(Ro.)

, A ANIVERSAREA A DOULZECI DE ANI DE CLSLTORIE UN UN
DE PRIETENI ROMENI ,A ONCEPUTUL MESEI GAZDA HINE UN
ROMENEJTE CET MAI CORECT

n!J VRE SE MOLHOMESC LUl $UMNEZEU PENTRU CEI DOIZE
SOHIA ME

-~ ILLTURI DE SOHIA MEA OL CORECTEAZL PRIETENUL ROME

— ILLTURI DE SOHIA TE NUMAI DE PATRU ANI

(Eng.)

!T THE TWENTY YEARS MARRIAGE ANNIVERSARY A (UNGARI.
WHO ARE HIS FRIENDS !T THE BEGINNING OF THE DINNER Tt&F
speak correctly:

h) WANT TO THANK 'OD FOR THE TWENTY YEARS SPENT NEX

h.EXT TO MY WIFE v THE 20MANIAN FRIEND CORRECTS HIM

h.EXT TO YOUR WIFE JUST FOUR v

Script A: 4HE (UNGARIAN MAN IS IN A VERY GOOD RELATIONSH
FAMILY 4HE (UNGARIAN MAKES A TOAST 4HE (UNGARIAN S A
4HE 2O0MANIAN MAN CORRECTS HIM 3CRIPT ! ;;FRIEND= ;
(UNGARIAN FRIENDSHIP=

Script-switch trigger: THE GOOD RELATION BETWEEN THE (UNGARI
20MANIAN FAMILY THE USE OF THE POSSESSIVE my

ScriptB: 4HE (UNGARIAN MAN IS IN A VERY GOOD RELATIONSFH
FAMILY 4HE (UNGARIAN MAKES A TOAST 4HE (UNGARIAN S A
4HE 20MANIAN MAN CORRECTS HIM 4HE (UNGARIAN DOES N
UTTERANCE 4HUS THE (UNGARIAN EXPOSES HIS RELATIONSFt
B3CRIPT " ;LOVER= ;ADULTERY= ;20MANIAN (UNGARIAN LOVE-=

4HE KINDNESS EXISTING BETWEEN THE TWO ETHNIC GROUP:
becomes adultery and friends become lovers . Therefore, the Romanian-Hungarian
RELATIONSHIP CAN BE GOVERNED BY HATE FRIENDSHIP AN
ANOTHER (ENCE ETHNICITY IS NOT A RELEVANT FACTOR IN
THE FOLLOWING QUESTION 7HAT KINDS OF RELATIONSHIPS
(UNGARIANS

)

(Hu))

%GY ROMCN EMBER EGY SZIKELYNEK
- &IGYU VAN PCLINKGCMU FOKOSU

Mire a székely:

- ,CZAD VAN UREG NEM PCLINKCDU
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(Eng.)

A Romanian tells a Szekler:

h(EYU ) HAVE PCLINKAU )T HAS DEGREESUvV
A4HE 3ZEKLER ANSWERS

h9OU HAVE FEVER NOT PCLINKAUV

Script A: The Romanian has pélinka and tells the Szekler that it has 38 degrees .
yACCLAIM=

Script B: The Romanian has palinka and invites the Szekler and tells him that it
has 38 degrees

Script-switch trigger: SAME WITH THE PUNCH LINE 90U HAVE FE
;INVITATION=

Script C: The Romanian has pélinka and invites the Szekler and tells him that it
HAS DEGREES 4HE 3ZEKLER CRITICIZES HIM ;CRITICISM

7E CAN INFER THAT THE PCLINKA IS NOT AS STRONG AS
Romanian HUICL, WHICH IS NOT AS STRONG PCLINKA SHOULD |

Punchline: THE 3ZEKLER S ANSWER 90U HAVE FEVER NOT P(

)JF WE TAKE THE IGURATIVE MEANING THE JOKE CAN ALSO
;STRONG= VS ;WEAK= 4HESE CAN DENOTE THE PEOPLE S B

7TATCHING THE STEREOTYPES JOKES HOLD WE SEE THAT
SEE 20MANIAN WOMAN AND (UNGARIANS SEE (UNGARIAN
BOTH 2O0MANIANS AND (UNGARIANS LOVE DRINKING ALCOI
already seen in jokes (8) and (9) . This alcoholic dependence is demonstrated by the
WORDS toast, PCLINKA /AshddngD)EGREES

"Y WAY OF CONCLUSION EXISTING RELATIONS BETWEE!
territory appears to be slightly different from the perspective the dominant group
presents (Romanians living in other parts of Romania, except Transylvania) . If
20MANIANS SHARE SOCIAL LIVES WITH (UNGARIANS THEY C
BEING CHARACTERIZED BY IMMORAL LOVE FRIENDSHIP BU

Concluding remarks

JN THIS PAPER ) PUT FORWARD AN ANALYSIS ON THE BA
"ASED 3EMANTIC 4HEORY OF (UMOUR WHICH AIMED TO ID
20MANIANS AND (UNGARIANS JOKE ABOUT *OKES WERE F(
RECORDINGS 4HE RESULTS SHOW THAT JOKES REFER TO Ol
OWNERSHIP OF 4RANSYLVANIA THE ISOLATION OF (UNG/
the Romanian central group and of Romanians in Transylvania by the Szekler central

GROUP LANGUAGE DISTORTION (UNGARIANS 3ZEKLERS S
AND 20MANIANS CREATE WHEN THEY SPEAK (UNGARIAN A
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LIVES IN 4RANSYLVANIA ) HAVE DIVIDED 3ECTION INTO FO
this thematic organization .

7ITHIN THE SUBSECTIONS PRESENTED ABOVE ) COMPARED
THE CENTRAL GROUP ABOUT (UNGARIANS THE PERIPHERAL G
Hungarians as the central group about Romanians as the butts . | argued that some
jokes present the same main topic, but the focus depends on the perspective (2 .1).

) ALSO ANALYSED SOME JOKES THAT PRESENT THE THEME C
different contexts, the rejection of the other being the most important factor (2  .2).

Section 2.3 focused on language use and language distortion and the ability of

speaking Romanian by Hungarians and Hungarian by Romanians .

The last subsection offers an interesting perspective on collaboration and
FRIENDSHIP AMONG 20MANIANS AND (UNGARIANS THESE API
adultery and drinking alcoholic beverages

JN MANY JOKES STEREOTYPES ARE STABLE 2O0OMANIANS A
3ZEKLERS ARE CONQUERORS NOT DEPENDING FROM WHOSE |

AND B3OMETIMES THE STEREOTYPES SWITCH DETERM
JOKE ILLUSTRATES (UNGARIANS 3ZEKLERS CANNOT SPEAK
Szeklers can speak Romanian (6). There are also some common stereotypes: the
(UNGARIAN 3ZEKLER AND 2O0MANIAN RACIST SEE AND
20MANIAN LOVER THE (UNGARIAN 3ZEKLER AND 20OMANIAN

4HE PAPER HAS ALSO SHOWED HOW ETHNIC IDENTITY IS PE|
— Romanians and Hungarians, focusing on self and other, on the centre and on the
periphery .

%VEN IF IT IS A SENSITIVE TOPIC ) CONSIDER IT AS A WEL
WHICH SHOULD BE IMPROVED &URTHER ANALYSIS SHOULD
REANALYSING THE CORPUS 4HIS PROCESS CAN ENLARGE AN
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4HE NEED FOR AN UNEQUIVOCAL LINGUISTIC TERMINOLOG
THE EARLY S IT THAT TIME SEVERAL LINGUISTS FACED
WORK EITHER MAKING LEXICBGERRAIPNHOBGIAOOLSOREEBESIGNIN
THEORETICAL FRAMEWORKS !S THE &RE N€@HphintdddtdutST OF TH|
in the introductory note of his La GRAMMAIRE DESHEARPEBEM AR OF -I1STAKE
(; = hLINGUISTIC TERMINOLOGY IS IN FULIFreANARCHY
2007: 9). Since then, not only terminology has enriched in number, alongside the
EMERGENCE OF NEW SCIENTIIC IELDS AND LINGUISTIC SCHO
been reassigned as different research domains have come to blend on the interface of
INTERDISCIPLINARITY .OWADAYS LINGUISTIC TERMINOLOGY
as never before. This lack of unity has resulted in a great deal of uncertainty in
USING SPECIIC TERMS CONFUSING UNINITIATED READERS A
SPECIALISTS DIFICULT TO UNDERSTAND EACH OTHER

'IVEN THIS CIRCUMSTANCE THE TRILINGUAL DICTIONARY C
REVIEWING PARTICULARLY COMES IN HANDY WHEN ONE IS
INTERLINGUAL CONSISTENCY 4HE VOLUME IN QUESTION AIN

1 IN THE hCALIBRATIONvV OF TERMS AND THE PRINCIPLES AND CONVE
COMPARATIVE AND CONTRASTIVE ENDEAVOUR OF hTERMINOLOGICAL
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NEED FOR A CLEAR DEINITION OF THE TERMINOLOGY INCLL
a common sense of the selected concepts by harmonizing the meanings adopted
IN DIFFERENT LANGUAGES SEEp.h)3) TR €déaRodr MO TE vV
QUITE LABORIOUS SINCE THE CULTURE SPECIIC CONNOTA
SPHERE OF THE CONCEPTS IN QUESTION MAKE IT RATHER
EQUIVALENTS /N THE OTHER HAND MISMATCHES MAY ALS¢S
OF LINGUISTIC THEORIES WHICH HAVE COINED THE RESPE
BEEN DEVELOPED WITHIN A PARTICULAR THEORETICAL FR
all of the languages. Then again, certain terms may have a reduced use in a given
language or they may not be in use at all . Such interlingual differences may pose
serious problems to any researcher trying to disentangle the array of linguistic
THEORIES AND ITS RELATED TERMINOLOGY AND TO IND CO|
4HIS LATTER GOAL IS FULILLED BY THE PRESENT DICTION
group of six scholars ( +RISZTINA "ARTHA I!TTILA "ENP :SUZSANNA
%NIKP 4ANKx AND %RIKA -CRIA 4xDOR WHO CARRIED C
INANCIAL SUPPORT OF THE 3CIENTIIC 2ESEARCH $EPARTI
S5NIVERSITY OF 4RANSYLVANIA IN #LUJ .APOCA #EUEesGLOSS
on understanding bi- and multilingualism from the perspective of (applied)
linguistics and language pedagogy . As suggested in its subtitle, it covers the basic
CONCEPTS RELATED TO THE AFOREMENTIONED RESEARCH
MOST SIGNIICANT AND FREQUENTLY USED TERMS 4HUS T¢F
PROVES TO BE A USEFUL TOOL FOR BOTH ACTIVE RESEAI
unspecialized reader .

The terms and concepts discussed in the present dictionary circumscribe issues
PERTAINING TO THE VAST DOMAINS OF SECOND LANGUAGE
suchas MOTHER WVaNECBDND LANGOANGNATIVE L ariNdallpeicds
THRESHOLD HYPOTHESIETstent p&8ibdi NGUALISM AND ITS LINC
(covering notions such as DIGLOSSIA, LINGUIST,IIExichN qakieF, BdRrE N C E
word, loanblend, LOANSHIFT, CODE MIXING, &cQ,DcErt8niMirdadet | NG,
psycholinguistic phenomena (such as LANGUAGE ACQUISITE®EEDOHVI
COMPREHENSION, SPEECHHORNRCEBBTCAN, coiteprualikbEdD S
ETC AND SOCIOLINGUISTIC ISSUES DEALING WITH E G
concepts suchas LINGUISTIC L& NDCHIOAP LESatarg Bthers. The volume
encompasses 48 terms and concepts altogether, ranging from the relatively simple
ones,suchas FALSE Fa&t IER®ISoTteRost complex of concepts such as basis
OF ARTICULATION (or ARTICULATORY SETTING)orthe LINGUIST

The volume offers a trilingual description of each term and concept included
A4HESE DEINITIONS ARE BASED ON AN EXTENSIVE STUDY O
SCIENTIIC LITERATURE %ACH ENTRY IS STRUCTURED INTO
FOLLOWED BY ITS GENERAL EXPLANATION 4HE THEORETIC
FOLLOWED BY A LIST OF THE REFERENCES USED TO EXPL/
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the employed literature, there comes a separate section of suggestions for further
reading on the given topic (term and concept) . Each term and concept is discussed
IRST IN (UNGARIAN FOLLOWED NEXT BY ITS 20MANIAN AND I/
30 THE ALPHABETICAL ORDER IN WHICH THE TERMS ARE ENLI
of the Hungarian terms . In order to facilitate the use of the dictionary and to easily
IND ANY PARTICULAR TERM ONE MIGHT BE INTERESTED IN AT
A LIST OF CONTENT WORDS WITH THE INDICATION OF THE PA
MAKES THE SEARCH MORE EFICIENT AND LESS TROUBLESOM
GIVEN TERM WHETHER IN (UNGARIAN 2O0OMANIAN OR %NGLIS

7THEN ASSESSING THE VALUE OF POLYGLOT DICTIONARIES
ESPECIALLY SINCE THENRENHVRKF OFETHEUITE NEGLECTED IN |
ANALYSIS n THE MOST LIKELY CONSIDERED BENCHMARKS 1
involve criteria such as: the selection of terms and concepts, their descriptive
approach, organizing the corpus, the languages engaged, and perhaps the manner
of indexing (Bursuc SEE RIiicd2017: 518). On the macro-structural
level, any specialized dictionary might grasp the attention by the selection of
THE VOCABULARY INCLUDED AS WELL AS BY ITS DISPOSITIO
STRENGTHS OF THE REVIEWED VOLUME IS THAT IT PROVIDE:?
most commonly used, yet problematic, terms and concepts of applied linguistics,
EMBRACING A WIDE RANGE OF SCIENTIIC DOMAINS 4HUS TH
practical use as it gives a brief but in-depth account of the basic concepts of bi-
and multilingualism, summarizing the most recent and relevant literature on each
AND EVERY WORD ENTRY "Y DISPLAYING THE MATERIAL IN S
THE THREE LANGUAGES FOLLOWING ONE AFTER THE OTHER
different denominations side by side . On the micro-structural level, a closer look
MIGHT BE GIVEN TO THE WORD ENTRIES THEMSELVES 4HE EX
AND CONCEPT PROVIDE A QUICK WAY TO GET ACQUAINTED N
BUT ALSO WITH THE VIEWS OF DIFFERENT EXPERTS OF THE |
MAINLY FOLLOW THE ANALYTICAL OR !RISTOTELIAN DEINITIC
TRADITION IN LEXICO G R AdatnskaASalabiak RKLS 3R E irobably due
TO ITS EFICIENCY 4HUS THE INTENSIONAL DEINITIONS USU/
GENpi&imum OF THE TERM | E THE SCIENTIIC IELD S THE GI\
FOLLOWED B+ ERENHBHCAE | E THOSE CHARACTERISTICS V
the term and concept) .2 )N ADDITION MANY VALUABLE REFERENCES A
the concepts are discussed at greater length .

IVERALL THE DICTIONARY SUCCEEDS IN ACHIEVING ITS
h)NTRODUCTORY NOTEv—namely,itgnoMdaskedd@®@MPREHENSIVE EXPLA

2 Here is just one example . Under the entry silent period, FOR INSTANCE WE IND THE FOL
EXPLANATION h4ERM RELATED TO THE DOMAIN OF , AND , ACQUISI
STAGES OF SECOND LANGUAGE ACQUISITION 3,! DURING WHICH LEAR|
THE MOST MINIMAL LANGUAGE ;x=v P
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THAT ALLOW THEM TO USE THE GIVEN TERMS CORRECTLY\
MOTIVATING STARTING POINTS FOR THOSE WHO WISH TO D
4HE VOLUME PRESENTED IN THIS REVIEW STANDS OUT AS /
due to its trilingual nature, making the corpus available in Hungarian, Romanian,

AND %NGLISH A SOMEWHAT LESS COMMON LANGUAGE CON
CLARITY CONCISENESS AND PRECISION OF THE NOTIONA|
line of dictionaries of linguistic terms
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