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C m k alapj n kiz rt cikkek 

(n = 416) 

Az adatb zisokban s foly iratban lefolytatott 

keres s eredm nye 

(n =548) 

A bev logatott cikkek 

irodalomjegyz k b l, relev ns 

tanulm nyok 

(n =4) 

A duplumok elt vol t sa ut n megmaradt cikkek 
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Abu-Hamour & 
Muhai ad t, 2014 

Jord nia/ 
Amman

AS 
n=148 

k t ever m dszertan 
( rdk v nyitott s z rt 
k srd ekkel) 

Milyen az autizmussal l  gyerekek s lz einek 
integr aci v l kapcsolatos attit dje? 

A sz l k integr ci val kapcsolatos attit dj vel korrel lt is ol  k ai v gzetts g k
s gyermek k autizmus nak s lyoss ga. A sz l knek az akad miai tud sn l

fontosabbak az n ll s gi k szs gek. 

C em n,r i  Healy, & 
Gordon, 2017 rorsz g 

AS 
n=8 

Kvalitat v, f lig 
s rt uktur lt sz l i 
interj  

Milyen a k skolz pi ai tmenet folyamata sz l i
s emponz tb l? 

A sz kl  a kommunik ci  fontoss g t emelik ki, s gy v lik a 
k skolz pi ban kev s az autizmus tud s s gyermek k egyedi ig nyeinek
meg rt se. 

J on, 20ohanss 15 
 

Ind a/i  
Kolkata 
(Kalkutta) 

AS 
n=18 k li at vva t , sz l i interj  

Hogyan v lasztanak autizmussal l  
gyermek knek iskol t a sz l k? Milyen a 
viszonyuk az is ol alk v ?  

A   sz l k gyermek k rdekeinek er s s akt v k pvisel i. Az iskol val val
viszonyuk igen t r keny, gyakran rzik gy, hogy gyermek k saj tos 
ig nyeire nem reag l az int zm ny. 

Kasari et al., 991 9 

Amerikai 
Egyes lt 

llamok/ 
D l-Karolina 

DS n=149 
AS n=113 

k nt tva i at v, k rd v 
Milyen hat ssal van a gyermek diagn zisa, kora s 
jelenlegi oktat si form ja a sz l k integr lt 
nev i d t re?el s n s

 Down szindr ma diagn zis , fiatalabb letkor , illetve jelenleg is integr lt 
nev ben el s r sztvev  gyermekek sz lei d ntenek ink bb az inkl zi
mellett. 

Lilley, 2012 
A a/usztr li  
New South 
Wales

AS 
n=22 

k li at vva t , anyai interj  
 

Milyen okok h z dnak a k ell nnev s, mint
ok a st t i forma v laszt sa m g tt? 

A  z i egrnt lt n elev s nem megfelel  felt telrendszere ll a k l nnevel s 
v laszt sa m g tt. 

Lilley, 2014 
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New South 
Wales

AS 
n=22 

k li at vva t , anyai interj  
 

Hogyan hatnak a szakemberek t n csa ai a sz l k 
k l n- vagy i egrnt lt nev i del s nt s re? 

Sok ellentmond  tan csot kapnak az any k s bi on alz yt an szakemberi 
v nyeklem et. Hierarchikus sz l -s akez mber viszony.

Lilley, 2015 
A a/usztr li  
Sydney

AS 
n=22, 

Kvalitat v, 
lon in ,gitud lis  
f lig struktur lt anyai 
interj k 

Hogyan hat az any k k z tti inform ci  csere a 
s lz k speci lis vagy integr lt oktat si forma 
k as t sz tti v l z ra? 

A infornyai m ci cser k sor n a sz l t rsak tapasztalatai seg tik a d t tn s ,
i e lletv m rs kelik annak terh t az integr ci  vagy speci lis nevel s 
v laszt sa mellett v k agy anna ellen ben.  

Makin, Hill, & 
P 7ellicano, 201  

Egyes lt 
Kir lys g/ 
L onond

AS 
n=15 

k t ever m dszertan 
( rdk v s interj  t bb 
forr ssal), longitudin lis

Milyen t nyez k befoly solj k az ltal nos-
k skolz pi ai tmenetet a gyermek/a 
s l pez / dag gus szempontj b l?  

K l n- s integr lt nevel sben egyar nt negat v a sz l i tapasztalat az 
l at l nos-k skolz pi a k z tti tmenetr l. A sz l k szerint a sikeres 
tmenetet iskolai s rendszerszint  t nyez k h tr ltatt k, nem az rintett 

gyermek saj toss gai 

McNerney, Hill, & 
P 5ellicano, 201  
 

Egyes lt 
Kir lys g/ 
L onond

AS 
n=7 

Kvalitat v, interj  t bb 
forr ssal 

Milyen t nyez k hatottak a k z piskola 
k v s t si la z ra a sz l /gyermek/p lyav laszt si 
t n csa ad /k z piskolai igazgat  szempontj b l?  

A sz l knek terhet s fesz lts get okoz az iskolav laszt si d nt s, amihez 
k s ev az inform ci juk. T mogat , rugalmas inkluz v k rnyezetre lenne
s kz s g, ami az akad mikus s letviteli k sz gekre egyar nt hangs lyt 
helyez

Parsons, Lewis, &
Ell 09ins, 20

Egyes lt
Kir lys g

AS
n=66

Nem- nem
AS n=59

k t ever m dszertan 
( lion ne k rd v nyitott 
s z r t k rd sekkel)  

Miben k l nb zik autizmussal l  s nem
autiz samus l l  gyermekek sz leinek v lem nye a 
k l n- s i egr nt lt nevel ssel kapcsolatban?

A  z autizmussal l  gyermekek sz lei szignifik nsan el gedetlenebbek az 
i knform ci kkal s a lehet s gek el az iskolav laszt s sor n. Egyebekben a 
k  csopt ort v lem nye hasonl . 

Spa Knn, ohler, &
Soenksen, 2003

Egyes lt
llamok/

k z ps -k etel i
llamok

AS
n=45

k li at vva t ,
f lig struktur lt 
t ef os iel on nterj

Mi a sz l k v lem nye gyermek k ell t s r l s
mil myen rt k  a sz l i bevon d s?

A sz l k rendszeres interakci ban vannak az iskol val, r szt vesznek
gyermek k fejleszt si terv nek kialak t s ban. Az iskola kev ss  reag l a
gyermeki/sz l i priorit sokra, ig nyekre.

Tah, 2020
Sv ord sz g/
S kholmtoc

AS, ADHD,
CP, DS

n=7
ebb l AS 

n=4

k li at vva t , f lig 
s rt uktur lt interj

Mik a sz l k motiv ci i, korl tai SNI gyermek k
is ol v la sk a szt ban s milyen
inform ci forr sokat haszn lnak?

A gyermek megl v  bar ti kapcsolatai, a rendelkez sre ll  speci lis
ell t s/t mogat s s az iskola rugalmass ga a f  sz l i d nt si motiv ci k.
Hivatalos s nemhivatalos forr sok haszn lata egyar nt jellemz .

Tobin et al., 2012 Nagy Bri at nnia 
AS

n=7
k li at vva t ,
f kus csz oportos interj

Milyenek a sz l i tapasztalatok autizmussal l
gyermek k l at l nos-k skolz pi ai tmenet vel
kapcsolatban? 

A sz l k szerint az integr lt nevel sben kevesebb specifikus (szoci lis s 
em onoci lis) t mogat st kap gyermek k. A sz l i tapasztalatot
meghat rozza percepci juk az oktat s funkci j r l.
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.

2- t bl zat. A bev logatott tanulm nyok ttekint se (R vid t sek: AS: autizmussal l  gyermekek sz lei; CP: cerebr lis par zissel l  gyermekek sz lei DS: Down szindr m val l  gyermekek sz lei).
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Mainstream or special schools?  

Factors influencing parental decision on the forms of 

education for their children with autism 
 

  

ABSTRACT 

Background and aims: The multidimensional spectrum of autism involves a high degree of both within- and between-individual variability of 

patterns of behaviours and cognitive abilities. Therefore, children with autism need complex, individualized autism-specific educational 

intervention. This may take place either in mainstream or in special educational settings. Both have potential benefits and risks. Our study 

ucation. 

Method: Our review of the international literature follows the PRISMA criteria. We have searched our keywords in the international 

databases of Web of Science and ERIC and in one journal, which initially resulted in a total of 548 items. Based on the inclusion and exclusion 

criteria, the title, abstract and full text were examined, and 13 relevant publications were identified and reviewed in detail.  

Results: ppiness of their child. The process is 

characterized by significant uncertainty and distress, and limited experience of parental agency and partnership with professionals. Parents 

have strongly limited access to relevant information therefore informal sources play key role. 

Conclusions: The international literature, too, points to the importance of providing parents with reliable information, achieving a real 

parent-professional collaboration and the involvement of the child with autism in the decision process  and the further improvement of 

the conditions of mainstream education. The topic is under-researched internationally, though it is essential to understand the background 

of parental choices and help their decisions with more effective dissemination of current research findings. 

Keywords: autism, mainstream school, special school, school choice, parental decision-making  
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Characteristics and National Assessment of Basic 
Competencies results of children with learning 
disabilities 
 

  

ABSTRACT 

 

Background and aims: The students' school performance and its influencing factors, such as family background, school characteristics, etc. were 

researched in details in international and domestic literature, but most of these studies were focused on typical students. However, research 

that focuses on students with atypical development and their impact on the performance of their educational conditions is considered rare, 

so we aimed to explore this deeply. In our study, we undertook to examine the learning performance of students with learning disabilities 

based on several aspects (maintainer, gender, family background). 

Method: In our study, we analysed the mathematics and reading results of 6th grade students based on data from the National Assessment 

of Basic Competencies enrolled in 2017. There are several types of learning disabilities in the database, of which we used the types of dyslexia, 

dyscalculia and dysgraphia, so we formed six groups from these (dyslexia, dyscalculia, dysgraphia, dyslexia and dyscalculia, dyslexia and 

dysgraphia, dyscalculia and dysgraphia). We examined the family background, gender distribution, number of siblings, maintenance among 

ding results with SPSS program. 

Results: Based on our research the family background of children with learning disabilities may be considered worse. Within the group, children 

with dyscalculia come from the worst family background. Learning disabilities feature more boys, with the exception of dyscalculia.  

Conclusions: Boys are in many cases better than girls in mathematics, while girls are in all cases better in reading. By maintainers, children 

with learning disabilities perform better in public institutions. 
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significant conceptual changes 

Past and present 

 

  

 
ABSTRACT 

 

In the second half of the 19th century, the dysfunctional operation of Hungarian public education was strongly present in the field of 

 

children in Hungary, established in the first half of the 20th century, for special school teachers can be considered as answers to this social 

phenomenon. As a result of all this, the issue of educating special school population came to the attention of contemporary pedagogical 

discourses. This proce  

c conception 

of the age of dualism, professionals have classified into this student population and on the basis of what symptoms. In addition, it attempts 

to make a comparative content analysis of contemporary and current professional terminology in the classification of intellectual disability. 

The topicality of the topic is shown by the fact that the contents of the basic concepts of special education are constantly changing even 

hange, in our view, its past, its contexts 

so far are worth reviewing. 

The research is interdisciplinary, the discussed topic is related to the research on the history of education and special education (Mrs. 

Gordos, 1962, 1963, 1988, 2001; Ellger- t, 2019). The methodological background of the research is characterized by the fact that 

we applied the classical source exploration, analysis, interpretation and interpreting method by analyzing the pedagogical discourses that 

appeared in Hungary in the age of dualism. During the research, primary sources (journal, textbook, pedagogical draft, curriculum) were 

used. Based on the analysis of the text constructions, we performed the description, interpretation and comparison of contemporary and 

basic concepts and phenomena used today. 

The analysis of the content elements of the conceptual analysis contributed to the conclusion of the contemporary internal pedagogical 

thinking processes on the basis of the external representations appearing in the concepts. The interpretive framework for the descriptions 

agogical 

aspect of health. 

The study may provide a basis for exploring the history of the professionalization of efforts to educate students with mild intellectual 

disabilities in the history of education and special education. It can contribute to the study of the institutional history of the establishment 

and development of special schools. 
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